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World War II, 1939-1945  

USII.14 Explain the strength of American isolationism after World War I and analyze its impact on U.S. foreign policy. (H)   

USII.15 Analyze how German aggression in Europe and Japanese aggression in Asia contributed to the start of World War II and summarize the major battles and events of the war. On a map of the world, locate the Allied powers (Britain, France, the Soviet Union, and the United States) and Axis powers (Germany, Italy, and Japan). (H)

A. Fascism in Germany and Italy  

B. German rearmament and militarization of the Rhineland 

C. Germany’s seizure of Austria and Czechoslovakia and Germany’s invasion of Poland 

D. Japan’s invasion of China and the Rape of Nanking 

E. Pearl Harbor, Midway, D-Day, Okinawa, the Battle of the Bulge, Iwo Jima, and the Yalta and Potsdam conferences 

USII.17 Explain important domestic events that took place during the war. (H, E)

A. how war-inspired economic growth ended the Great Depression 

B. A. Philip Randolph and the efforts to eliminate employment discrimination 

C. the entry of large numbers of women into the workforce

D. the internment of West Coast Japanese-Americans in the U.S. and Canada
Historical Thinking Standards 
	Standard 1: Chronological Thinking
	A. Distinguish between past, present, and future time. 
B. Identify the temporal structure of a historical narrative or story.
C. Establish temporal order in constructing historical narratives of their own. 


	Standard 2 : Historical Comprehension
	A. Identify the author or source of the historical document or narrative and assess its credibility. 
C. Identify the central question(s) the historical narrative addresses.


	Standard 3 : Historical Analysis and Interpretation 
	A. Compare and contrast differing sets of ideas. 
B. Consider multiple perspectives. 
C. Analyze cause-and-effect relationships and multiple causation, including the importance of the individual, the influence of ideas. 
D. Draw comparisons across eras and regions in order to define enduring issues. 


	Standard 4 : Historical Research Capabilities 
	A. Formulate historical questions. 
B. Obtain historical data from a variety of sources. 
 

	Standard 5 : Historical Issues-Analysis and Decision-Making 
	A. Identify issues and problems in the past. 
B. Evaluate alternative courses of action. 
E. Formulate a position or course of action on an issue. 
F. Evaluate the implementation of a decision. 


Essential questions: Can a free and democratic society protect itself during wartime while protecting the rights of a minority to express its political opinions no matter how unpopular or seemingly subversive to the desires or well being of the majority? 

Given the temper of the times was the government justified in interning the Japanese in camps during WWII?

Learning Objectives:

Students will be able to compare and contract the arguments given for and against the internment of the Japanese.

Students will be able to identify and evaluate the arguments given for and against the internment of the Japanese.

Students will be able to formulate and defend a position on the internment of the Japanese.

Students will be able to read and analyze primary documents.

Students will demonstrate an appreciation and understanding of the conditions in the Japanese internment camps.

Students will be able to evaluate alternative courses of action.

Content of Learning activities:

Power point on internment

Internet scavenger hunt

Questions sets

Class discussions

Audio of presidential address

Analysis of primary sources

Simulation activity

Content of Assessments:

Essay 

Document based question

Biographical poem

Abstract National Security versus Liberty: The Internment of the Japanese 


Often the first causality of war is toleration. Threatened by enemies from without, a nation seeking its own security may turn on dissidents or minority groups whom it feels may sabotage its war aims and abridge their liberties which hitherto those individuals enjoyed. As the introduction to the power point makes clear, this has often been the case in American history. This lesson attempts to have students analyze this issue of national security versus liberty thru a study of the internment of the Japanese during World War II. The focus of the lesson is to have the students consider whether or not individual freedoms may be abridged in wartime to protect national security. 

The lesson begins with a long introduction reviewing for the students the history of this issue in American history starting with the Alien and Sedition Acts and continuing through WWI. After the introduction, the power point resumes with the attack on Pearl Harbor and includes an interactive internet scavenger hunt on the attack. After briefly reviewing the history of Japanese in America, part one concludes with a simulation activity which asks the students to assume the role of an advisor to President Roosevelt and to present their assessment of what should be done with the population of Japanese Americans in the United States. Part one of the power point presents both sides of the issue through both primary sources and selected facts. A range of possible options is provided for the students to consider. The students need to evaluate the information and form an opinion and present and defend their recommendations. This class can be organized as a debate with the student arguing the relative merits of the case for or against internment. The class requires the students to use the higher level thinking skills of analysis and evaluation to persuade others to the merit of their arguments. The second part of the lesson relates to the decision to remove the Japanese to the camps. 

Part two of the power point uses visuals, primary sources, audio and descriptions to covey to the students what life was like in the camps. Part two concludes with a document based question on the internment which requires the students to use primary sources to address the question was the government justified in its internment of the Japanese in America? 

Part three of the power point uses poems written by Japanese detainees to allow the student to express their feeling and thoughts concern the internment. The lesson concludes by asking the students to assume the character of a detainee and write a biographical poem expressing their feeling on the internment. 


There are numerous interactive opportunities during the power point that permit the students to actively become involved with the material including the scavenger hunt, the simulation, the creative writing, and the audio components. There are several avenues for assessment by the teacher including sets of questions for the power point itself and the primary documents, the document based question, and an essay; all of which should compel the students to address the central questions concerning the tension between the need for national security during wartime versus the rights and privileges of citizens to enjoy and express their freedoms. 

This lesson was inspired by reading Double V by Ronald Takaki. His thesis is that in the fight against Nazism and its racist ideology, Americans were forced to confront the “incongruity between our professed principles and our practiced prejudice.” Students need to understand both the history of race prejudice in this country and the origins of the nascent civil rights movement. After the sacrifices of World War II, no longer would minority groups passively accept this discrimination. In Takaki’s book, he tells the story of Japanese internment during World War II. His book became a major source for the material in the power point. While the power point does not focus on the post war struggle for equality, it does conclude with the Supreme Court cases and the subsequent acts to redress the perceived wrongs. I think the lesson maintains its focus on the central issues of whether or not the internment of the Japanese was justified to preserve national security. The lesson does much more than tell the human story of life in the camps though. And while it might have been the heroic bravery of Japanese American soldiers that turned public opinion around and created greater popular acceptance of Japanese Americans, the lesson again does not focus on their service; rather the lesson asks the students to put themselves into the moment and decide what would they have done and can they justify their decisions.

Lesson Plans



The power point may be presented as a slide show to the whole class; however, I think, it works better if each student were able to access it on an individual laptop computer. The lesson ought to begin with the introduction; however, a teacher may choose to skip it due to its length. The students ought to be supplied with the set of questions on the power point at its beginning. The power point may proceed until the point of the scavenger hunt at which time the teacher may present the students with the question set and allows them to use the site to answer the questions. Upon completion of the scavenger hunt, the class can continue the slides until they reach the primary sources at which point the class can diverge to read the letter and editorial and either individually or as a whole class, answer the questions. Upon completion, the class will progress to the simulation activity. Students should either be assigned a character or pick one. Time should be given to the students to prepare their arguments. The ensuing debate may take a few minutes or a whole period depending on the level of the students, their preparation and their passion. 

The second part of the power point permits the students to view what the results were of presidential decision to send the Japanese Americans to internment camps. The presentation commences with President Roosevelt’ executive order #9066 and continues with a depiction of life in the camps. The class can view and discuss the power point as it depicts the decision to move the Japanese to the camps and life inside of the camps. This section includes two letters that were written by children living in the camps. They provide the teacher will an opportunity to engage the students in a discussion of how they would feel if they had been detained. The lesson concludes with the DBQ on internment. 

The third part starts with a collage of pictures and asks the students to brainstorm words provoked by their response to the visuals. Then the class can read aloud the poems by the detainees and talk about the themes and images. The lesson ends by asking the students to write their own biographical poem as if they were a detainee. 


The power point ends with an appendix that continues the themes of the lesson and provides more resources for the teacher to use for more advanced classes for greater depth. The first two entries are primary sources. Each is a remembrance by individuals who experienced the camps first hand. They can be used for further documentation of life in the camps. The third is an American government made propaganda film justifying the internment. The film can be used in conjunction with the debate over internment, or it can be used to examine stereotypes of Japanese Americans and  American government attitudes towards this minority and the supposed threat they constituted. The last entry in the appendix is an editorial from the Boston Goble newspaper. The writer examines the debate over security versus liberty in a modern context. The editorial can be used to make connections between the topic of the lesson and modern concerns. The editorial can also be used as the basis of a class discussion, or the students can be given an assignment to respond to the editorial by writing a letter to the editor either agreeing with the author or disagreeing. In either case the students will be required to evaluate the writer’s arguments and formulate and express an opinion supported by historical precedents and their own values. 


There is a great latitude build into this lesson with a range of learning activities and assignments. The intention is to preserve for the teacher a variety of options for teaching this important topic.

Questions for power point presentation

Fill in the blanks

On December ____________, 1941, at Pearl Harbor, the Japanese navy disabled or destroyed ________ battleships, three cruisers and killed _____  and wounded 1,178 Americans.

On December 8 President Roosevelt giving his famous ​​​​​​_________________ Speech asked Congress for a declaration of war against Japan.

Within a three month period Japan had overrun most of southeast Asia including such American territories as Guam and the _______________________. 

Japanese immigration to the United States had begun in the 1800s, when 200,000 Japanese immigrants had come to____________ to work on the plantations. 

The Japanese population on the mainland by 1920 was ______________.

By 1941, 63% of those residing in the United State were ______________, meaning persons of Japanese ancestry born in America. 37 % were __________, meaning persons of Japanese ancestry residing in America but born in Japan. 

Planters desired a diverse work force in order the create __________________ among the workers and reinforce management control.

In the view of the planters who needed the immigrants as labors,  children of Japanese immigrants should not be given an education beyond the ______________ grade least it make them unsuitable for working in the fields.

Many Japanese immigrants had become successful farmer in the pacific coast state. By 1920 the Japanese owned ____________ acres of farmland where they grew mostly berries and other vegetables. By 1940 the grew 95% of the beans, 67% of the tomatoes, 95% of the celery, 44% of the onions, 40% of the peas; converting the deserts of California into productive farms.

The loyalty of _______________ Americans and _____________ American was not questioned in the same way as with the Japanese Americans. 

However, an eviction of Japanese Americans from Hawaii would require badly needed ______________________ and shipping space and would also tie up troops resources needed to rebuild Pearl Harbor and guard the island from possible future attacks. 

Furthermore, there was no evidence that Japanese during the raid directed attacks on Pearl Harbor or acted as snipers firing on American soldiers. In fact during the attack Japanese civilians participated in the island’s defense. They rushed to their posts as ____________________________________________________________________. Thousands of Japanese members of the ROTC at the university and local high schools donned their uniforms to stand guard. When the army announced that it needed volunteers 9,507 Japanese Americans on the island responded. 

In fact, in late January of 1942 the office of naval intelligence estimated that only about ______________ Japanese were potential military threats.

Under pressure more than ________Japanese American renounced their American citizenship.

There was not one documented act of sabotage or espionage committed by a Japanese American; however, on February 19, 1942, President Roosevelt issued____________________ which directed the Secretary of War to determine those military area from which “ the right of any person to enter, remain in, or leave shall be subject to whatever restrictions the Secretary of War or the appropriate military commander may impose in his discretion.”  

On March 24 General DeWitt established a curfew for all persons of Japanese ancestry living in the Pacific coast states. Then in April General DeWitt issued Civilian Exclusion order No. 27 ordering all person of Japanese ancestry to report to detention areas to be evacuated to internments camps. Evacuees were allowed to bring only ___________________________________________________.

The Japanese in American  had been subject to a history of discrimination. Anti-Asian animus began in legal terms  with _________________________________ limiting citizenship to Whites only. The Chinese Exclusion Act of 1882  barred Chinese workers from entering the US. California also passed laws that made inter-racial marriages illegal. In 1913 the California legislature pas the _________________________ which denied Japanese the right to own land. Under the terms of the National Origins Act of the 1920s immigration of any given nationality was limited to ________of  the total number of that nationality residing in the  United Stated based on the 1890 census limiting the Japanese to 40 immigrants a year; however, the act prohibited the entry of immigrants not eligible for citizenship. Thus the Japanese were  in effect banned from entering the US. In the 1922 case of _________________________, the Supreme Court held that Asians could not become naturalized citizens.

Most evacuees were forced to sell all of their possessions including their farms to Whites for pennies on the dollar and report to temporary detention centers that were often in fact  racecourse or stockyards or fairgrounds where the detainees were forces to sleep in barns and stables. From there the evacuees were sent to internment camps in ____________________________________________ and Wyoming.

The camps were linear with barracks in orderly rows, bounded by barbed wire fences with guard towers. Each barrack was about _______________ feet, divided into four or six rooms. Usually a family was housed in one room, 20 by 20 feet. The room had a stove, a single hanging electric light, _________ army cot per family member and a blanket. ______________ of the detainees were children under the age of 5.Boredom was the main enemy at the camps. The detainees lived simple frugal lives. They planted small garden, set up ___________ for the children, and played baseball, tennis and golf. 

Nevertheless, WWII offered the Japanese Americans an opportunity to claim their identity as Americans entitled to the rights and respect of full citizens. The children of these Japanese immigrants born here were citizens and they considered themselves to be loyal and patriotic Americans. Enlisting in the military was a means to that end. During the war ____________ Japanese American males swerved in the armed forces.

In effect 75,000 persons were incarcerated without due process having broken no laws and never having a trial or jury. The _____________________ says:” No person shall be deprived of life, liberty or property without due process of the law.” The _________ amendment which ensures that those born in the US are citizens also guarantees the right to due process. Furthermore, the constitution guarantees each person the right of__________________________ meaning that a person cannot be held in jail indefinitely without being charged with a crime.

In the case of ___________________ v. US the Supreme Court decided that the curfew established by General DeWitt did not violate the fifth amendment and was not therefore unconstitutional because the need to protect national security in a time of war necessitated  such measures.

In the case of ___________________v. US the Supreme Court upheld the exclusion of Japanese American from the Pacific coastal states again saying that the needs of national security justified such orders.

In the case of ____________________ v. US the Supreme Court finally weight in on the constitutionality of the internment camps.  The court ruled that the camps were a violation of the right of habeas corpus and allowed the release of all prisoners. On December 17, 1944 the exclusionary ban was lifted and the evacuees were allowed to return to their homes.

Those who returned to the west coast homes often fond homes that had been vandalized and looted.  Losses for the evacuees total about 500 million dollars.

In 1946 the department of Justice settled evacuees claims for damages for 36.9 million dollars. 34 years later President Ford issued a proclamation repealing Roosevelt’s Executive order 9066.In 1988 President Reagan signed the Civil Liberties Act which authorized the payment of _______________ in reparations to each survivor of the interment camps.

Primary source analysis 

The letter to President Roosevelt and the editorial from a San Francisco newspaper give two different perspectives concerning the internment of the Japanese in America. After reading both document consider the following questions.  

Letter to Roosevelt

1. What were the expectations of the Japanese Americans and in what ways has Roosevelt disappointed them?

2. Given what you have learned so far, what sorts of discriminations had the Japanese Americans been subject to and what threats do they feel now? 

3. What proofs of Japanese loyalty does the author offer?

4. What are they willing to do? 

5. What alternatives are they suggesting? 

6. How can the Japanese be useful according the letter’s author?

7. Does this letter alter your opinion about whether or not the Japanese in American ought to have been interned in detention camps?

Newspaper editorial

1. How does the author of this editorial justify the internment of the Japanese?

2. Why does the author think that the internees ought to acquiesce to their internment?

3. Does this letter alter your opinion about whether or not the Japanese in American ought to have been interned in detention camps?

Internet Scavenger Hunt National Geographic Pearl Harbor Website 


Use the National Geographic Pearl Harbor Website to answer the following questions. 
 
Who was Japan allied to at the start of WWII? 
What had the US done to stop the advance of Japan into Asia? 
When did the Japanese strike force leave Japan? 
What was the state of relations between the US and Japan before December 7? 
What did the minesweeper Condor see? 
What message did the Condor send? 
Who led the Japanese air attack? 
How many planes were used in the attack? 
What did the Japanese planes use as a guiding beam? 
When and where were the first shots of the war fired? 
What message does the Ward send? 
What do the radar operators report? 
What does Admiral Kimmel decide to do about the report of a submarine? 
What mistake doers the lieutenant make concerning the radar report? 
What warning does General Marshall send and what happens to it? 
What types of planes attack Pearl Harbor? 
How many battleships are at Pearl Harbor? 
Where are the US aircraft carriers? 
Why do the Japanese attack the airfield first? 
What happens to the Oklahoma? 
What was particularly tragic about the fate of the West Virginia? 
What message is sent by Commodore Ramsey? 
How many men died on the Arizona? 
Why does the Arizona sink so fast? 
Who is the first US prisoner of World War II? 
Why does the Nevada deliberately ground itself? 
Which ships never sail again? 
How many planes do the Japanese lose? 
Why don’t the Japanese launch a third attack? 
What is the death toll? 
How long did the attack take? 





Essay

The Supreme Court avoided answering a significant constitutional question in reaching its verdict in these cases concerning the internment of the Japanese in America. Can the military, even if supported by the President and Congress, detain citizens outside of a combat zone without charging them with a crime, merely on the grounds of defending the nation during wartime? By avoiding this question the court set a dangerous precedent. Will others use this precedent to deny constitutional rights to certain groups of citizens during a national crisis in the future? Can a free and democratic society protect itself during wartime while protecting the rights of a minority to express its political opinions no matter how unpopular or seemingly subversive to the desires or well being of the majority?  Given the temper of the times was the government justified in interning the Japanese in camps during WWII?

What do you think? Address these question in essay form. 

DBQ – The American Reactions Toward the Japanese and Japanese-Americans Following the Attack on Pearl Harbor 

Directions: The following question is based on the accompanying documents 1-8. Write an essay that: 

· has a relevant thesis and supports that thesis with evidence from the documents,

· uses all of the documents,

· analyzes the documents and does not simply summarize the documents 

· takes into account the sources of the documents and analyzes the authors’ points of view

Students may refer to relevant historical information not mentioned in the documents. 

Question: was the government justified in its internment of the Japanese in America? 

Historical background : On December 7, 1941, the United States military bases on the island of Oahu were attacked by the Japanese. On December 8, the US declared war on Japan. There were more than 275,000 people of Japanese ancestry, both citizens and non-citizens, living in the United States at that time, half of them living in Hawaii. 

DOCUMENT 1 
(Time Magazine, December 22, 1941) 

"How to Tell Your Friends from the Japs"

Virtually all Japanese are short. Japanese are likely to be stockier and broader-hipped than short Chinese. Japanese are seldom fat; they often dry up and grow lean as they age. Although both have the typical epicanthic fold of the upper eyelid, Japanese eyes are usually set closer together. The Chinese expression is likely to be more placid, kindly, open; the Japanese more positive, dogmatic, arrogant. Japanese are hesitant, nervous in conversation, laugh loudly at the wrong time. Japanese walk stiffly erect, hard heeled. Chinese, more relaxed, have an easy gait, sometimes shuffle." 

DOCUMENT 2 
(General John Dewitt, February 1942; Fifth columnist – someone involved in spying or espionage)
"I know the Hawaiian Islands. I know the Pacific coast where these Japanese reside. Even though they may be the third or fourth generation of Japanese, we cannot trust them. I know that those areas are teeming with Japanese spies and fifth columnists. Once a Jap always a Jap. You cannot change him. You cannot make a silk purse out of a sow's ear..."

DOCUMENT 3 
( President Franklin D. Roosevelt; Executive Order 9066 February 19, 1942) 
"I hereby authorize and direct the Secretary of War, and the Military Commanders whom he may from time to time designate, whenever he or any designated Commander deems such action necessary or desirable, to prescribe military areas in such places and of such extent as he or the appropriate Military Commander may determine, from which any or all persons may be excluded, and with respect to which, the right of any person to enter, remain in, or leave shall be subject to whatever restrictions the Secretary of War or the appropriate Military Commander may determine, from which any or all persons may be excluded, and with respect to which, the right of any person to enter, remaining, or leave shall be subject to whatever restrictions the Secretary of War or the appropriate Military Commander may impose in his discretion. The Secretary of War is hereby authorized to provide for residents of any such area who are excluded there from, such transportation, food, shelter, and other accommodations as may be necessary, in the judgment of the Secretary of War or the said Military Commander, and until other arrangements are made, to accomplish the purpose of this order." 

DOCUMENT 4 
(California 1942) 
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DOCUMENT 5 
(Japanese Internment Camps) 
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6
(Mike J. Masaoka ,Japanese American Citizens League; Hearing Before the Committee Investigating , National Defense Migration , February 21, 1942)
"I think that all of us are called upon to make sacrifices. I think that we will be called upon to make greater sacrifices than any others. But, I think sincerely, if the military say “Move Out,” we will be glad to move, because we recognize that even behind evacuation there is not just national security but also a thought to our own welfare and security because we may be subject to mob violence and otherwise if we are permitted to remain." 

DOCUMENT 7 
[image: image3.png]Table 3.5.
Relocation Center Statistics (Tajiri 1990:117).

From To

WCCA Assembly Centers 90,491 West Coast 54,127
Direct Evacuation 17,915 Other U.S. Areas 52,798
Births 5981 Japan 4724
Department of Justice Camps 1735 Department of Justice Camps 3,121
Seasonal Workers (WCCA) 1,579 USS. Military 2355
Institutions 1,275 Deaths 1,862
Hawaii 1118 Institutions 1322
Voluntary Residents 219 Unauthorized Departures” 4
Total 120,313 Total 120,313

* Smith (1995:415) characterize these four people who I the centers without permission a thice persons with
 history of mental problems who dissppesred and one person under suspicion of murder who ikl fled.




DOCUMENT 8 
(Eugene V. Rostow, Harper’s Magazine September 1945) 
"In the perspective of our legal tradition, the facts are almost incredible. During the bleak spring of 1942, the Japanese and the Japanese-Americans who lived on the West Coast of the United States were taken into custody and removed to camps in the interior. More than 100,000 men, women, and children were thus exiled and imprisoned. More than two thirds of them were American citizens. 

These people were taken into custody as a military measure on the ground that espionage and sabotage were especially to be feared from persons of Japanese blood. The whole group was removed from the West Coast because the military authorities thought it would take too long to conduct individual investigations on the spot. They were arrested without warrants and were held without indictment or a statement of charges, although the courts were open and freely functioning. They were transported to camps far from their homes, and kept there under prison conditions, pending investigations of their "loyalty." Despite the good intentions of the chief relocation officers, the centers were little better than concentration camps."

http://education.eastwestcenter.org/asiapacificed/ph2006/PH2006projects/9.htm




Annotated Biography

Cassetta, Dorothy. “DBQ - The American Reactions Toward the Japanese 
and Japanese-
Americans Following the Attack on Pearl Harbor.” 
East-West Center 2006 Pearl 
Harbor Workshop. 10 May 2011. 
[http://education.eastwestcenter.org/asiapacificed/ph2006/Phprojects/9.htm].


The document based question is taken intact from one written by Dorothy Cassetta and posted on the internet. The assessment requires the students to evaluate the documents, formulate a hypothesis and support their thesis with evidence from the documents. The question connects to the essential questions asked at the beginning of the lesson and provides the students with the opportunity to use the material in new and creative ways while formulating a judgment that relies on their democratic valves. 

Ford, Gerald. "Proclamation 4417" Selected Gerald R. Ford Presidential 
Speech Page, Gerald R. Ford Presidential Library and Museum. 10 
May2011.[http://www.fordlibrarymuseum.gov/library/speeches/76011
1p.htm].


In 1776 President Ford issued an apology to those Japanese Americans interred in the camps during WWII. The document demonstrates the change in thinking concerning the interment, and thus is important for the students, for it demonstrates the possibility that the government can err, an idea that students, who are less apt to question authority, ought to feel more comfortable with as they become questioning citizens in a democracy.


Friedler, Sorelle. “World War II Poetry, A Paper Comparing World War II 
Poetry.”10 May 2011. 
[http:www.sccs.Swarthmore.edu/users/04/sorelle/poetry/wwii/paper.html].


This site contains a selection of poems by internees in both American and German internment camps during WWII. The author compares the poems and identify many common themes. The poems provide insights into the feelings of those detained in the camps.

NA. “Mrs. Willis’s Correspondence. ” University Libraries: University of 
Washington, 
Japanese Internment. 10 May 2011. 
[http://www.lib.Washington.edu/harmony/Documents/fdr.html].


The University of Washington Library website contains a selection of documents related to the internment of the Japanese during WWII. These letters written by anonymous children to a former teacher, Mrs., Willis, are contained on this site. The letters are excellent sources about life in the camps. Also in the they are written by children, they may be more easily accessible to current students.

NA. “Their Best Way to Show Loyalty.”  The San Francisco News. 6 March 1942. 
10 May 2011. [http://www.sfmuseum.org/hist8/editorial1.html].  


This editorial from the San Francisco News expresses opinions that were current in the United States after the attack on Pearl Harbor and as such provides for the students another perspective upon the issue of the internment that can be evaluated and utilized in the simulation activity. 

National Geographic. “Attack Map”. Remembering Pearl Harbor. 10 May 2011. 
[http:www.nationalgeographic.com/pearl harbor/ax/frameset/html].


This site created by the National Geographic Society gives a nearly minute by minute account of the attack on Pearl Harbor. The site allows the students to access recollections by witness and assess the mistakes made before and during the attack by the US government. Finally, most importantly, it provides the students with the information to determine what if any role the Japanese in Hawaii had in the attack. 

Patrick, John and Richard Remy. Lessons on the Constitution. Boulder, Co.: 
American Historical Association, 1986. 


This book contains an excellent discussion of the constitutional issues arising out of the three Supreme Court cases concerning the internment. 

Public Broadcasting Systems. “Daniel Inouye.” The War. 10 May 2011. 
[http://www.pbs.org/thewar/detail-5288.htm].


The PBS website is a excellent source of information on WWII and primary document, timelines, videos and personal recollections. The website supplements the documentary “The War” produced by PBS. Daniel Inouye, a WWII hero and war veteran, gives a moving first hand account of a visit to the camps that will give the students a greater appreciation of what it was like to live in the camps and the injustice of the internment. 

Public  Broadcasting System. “Susmu Satow and Asako Tokuno.” The War. 10 May 
2011. [http://www.pbs.org/thewar/detail-5352.htm].


The accounts by Satow and Tokuno on life in the camps also allows the students another opportunity to view the camps through the experiences of those who lived it. 

Public Broadcasting System. “ Japanese Relocation, U.S. Government-Produced Film 
Defending the World War II Internment of Japanese-American Citizens.” 
The 
War. 10 May 2011. 
[http://www.pbs.org/thewar/detail-5o89.htm].


The PBS website also contains a film produced by the government to explain and justify the internment. The film is a fascinating piece of propaganda. The students can use the film to evaluate the government’s rationalizations. 

Roosevelt, Franklin. “Day of Infamy Speech.” You Tube. 10 May 2011. 
[http://www.you tube.com/watch?v=3VqQAf74fsE].


Roosevelt’s speech is one of the seminal documents of American history, but in the context of this lessons it provides a glimpse of American attitudes towards the Japanese in America.

Roosevelt, Franklin. "Executive Order 9066." About.Com US Government 
Info.10 May 
2011. [http://bss.sfsu.edu/internment/exectioorder9066.html] 

This document was the means by which the Japanese were interned, and gives the government’s justification for the internment.

Sakamoto, James. “Letter from James Y. Sakamoto of the Emergency Defense Council 
Seattle Chapter of the Japanese American Citizens 
League dated March 23, 
1942.” University Libraries: University of 
Washington, Japanese Internment. 
10 May 2011. 
[http://www.lib.Washington.edu/harmony/Documents/fdr.html].


This letter written to President Roosevelt expresses the opinions of many Japanese Americans about the internment. The voices of the Japanese need to be heard, and the students also need to assess their arguments.  

Stone, Geoffrey. War and Liberty. New York: W.W. Norton & Co., 2007.


This book is an outstanding examination of the issues of civil liberties during wartime. It contains an account of the various restrictions and abridgement imposed by the government during times of crisis. There is an excellent account of the internment and the role of President Roosevelt. These is also a discussion of the positions of those in the government who opposed the removal of the Japanese.

Sununu, John. “Sacrificing Freedom for Security.” Boston Globe, 2 May 2011.


This article from a recent edition of the Boston Globe examines and brings up to date the discussion of security versus liberty. 

Takaki, Ronald. Double Victory. New York: Back Bay Books, 2000.


This book which is the source for much of the information in the lesson examines the issues of minorities during WWII and how the war changed people’s attitudes towards minority groups. The author’s thesis is that WWII was a double victory; it was a victory over the forces of totalitarianism, but it was also a victory over racism at home. The returning minority soldiers would no longer accept second class citizenship and demanded the America stand up for those ideal at home that the US  was fighting for abroad. 

Whitman, David. “A Model Minority Behind Bars.” US News And World 
Report, 27 
April 2004, 50-53.


This article is a useful introduction to the internment and life inside the camps.


