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Abstract

Through this three day lesson plan, students will explore the intellectual roots of American Democracy through analyses and comparisons of primary documents. Students will investigate the documents that founded our nation from a new angle by juxtaposing them with key documents of British law and the Enlightenment. The lesson will employ student understanding of World History I course topic to explore the values that lay at the foundations of a US History I course topic. Students will develop their ability to read and analyze primary sources while gaining further experiences with founding United States documents. At this point in their academic careers, students are likely aware of the primary sources that will be employed but it is not a requirement. Although they may have encountered sources individuals students will gain greater knowledge of their historical significance through comparisons between the Magna Carta and Bill of Rights, Two Treaties on Government and the Declaration of Independence, and The Spirit of the Laws and the Constitution. Students will be evaluated through a project in which they will identify key sources of US political philosophy and explain their connection to our founding documents.

The inspiration for this project came from several experiences gained while working with the Teaching American History Grant Program. First and foremost was a seminar entitled Natural Rights and Constitutions that took place on November 16, 2009. At the seminar Prof. Alan Rogers began his presentation of the US Constitution by reminding the audience of its roots in the Magna Carta. From there he went on to discuss the role of Enlightenment philosophies, such as John Locke’s Two Treatises on Government.  Roger Desrosiers also provided a presentation on a resource from the Center for Civic Education entitled We the People: The Citizen and the Constitution. This book provided valuable insights into the intellectual roots of American democracy and included thought provoking questions for students. Finally, this lesson was inspired by a discussion of A Brilliant Solution: Inventing the American Constitution by Carol Berkin on December 2, 2009. Throughout her discussion of the Constitutional Convention Berkin noted the influence of European predecessors on the culture of the colonies. When discussing Shay’s Rebellion she notes that “This was a rhetoric familiar to all Americans, torn straight from the pages of John Locke”. Given the profound influence noted by these three sources, students’ attention must be drawn to the connection between our founding documents and their European roots. 

Massachusetts History and Social Science Curriculum Frameworks Standards

USI.2 Explain the historical and intellectual influences on the American Revolution and the formation and framework of the American government. (H, C)

B. the political theories of such European philosophers as Locke and Montesquieu 

Seminal Primary Documents to Consider: John Locke’s Treatises of Civil Government (1690)

Seminal Primary Documents to Read: the U.S. Constitution

USI.9 Explain the reasons for the passage of the Bill of Rights. (H, C)

A. the influence of the British concept of limited government 

B. the particular ways in which the Bill of Rights protects basic freedoms, restricts government power, and ensures rights to persons accused of crimes 

Seminal Primary Documents to Consider: Magna Carta (1215)
Standards in Historical Thinking Addressed
	Standard 3 : Historical Analysis and Interpretation 
	C. Analyze cause-and-effect relationships and multiple causation, including the importance of the individual, the influence of ideas. 
D. Draw comparisons across eras and regions in order to define enduring issues. 

	Standard 5 : Historical Issues-Analysis and Decision-Making 
	C. Identify relevant historical antecedents. 


Essential Questions
1. What legal precedents was the United States government founded on?

2. What concepts about the role of government inspired the founding fathers?

3. What were the most significant influences on the development of the United States government?

Objective
1. Compare primary sources and identify similarities

2. Evaluate the influence of European concepts of government on the founding fathers

3. Compose a project that sites primary sources

Learning Activities
Day 1: British Legal Precedents
1. Project the attached “In Defense of Liberty” PowerPoint. The first slide contains an image of a Massachusetts thirty shilling note and basic information. Ask students what they notice in the image and have them explain the significance of those various aspects of the image. After students have given their opinions click on each part of the image to provide the students with information. Student may take notes on the various aspects of the image using the provided form (see attached). When students have explored all aspects of the image ask them why someone from Massachusetts would choose to defend a British document? After answering the question with students, explain to student that the purpose of the day’s lesson will be to identify the legal precedents the United States government was founded on.

2. Set students up in pairs and provide one student with an annotated abridged copy of the annotated, abridged Magna Carta (see attached) and the other with a copy of the Bill of Rights (see attached). Have each student complete one of the out portions of a Venn Diagram by noting major concepts contained within the document.

3. Once students have completed their portion of the Venn Diagram (page 69) they will share their information and discuss similarities. Any significant points found in both documents will be placed in the center of the diagram. 

4. After the diagram is completed the class as a whole will discuss the principals contained in the Magna Carta that influenced the Bill of Rights. 
5. Assign the “What do you think?” questions from Unit 1 Lesson 4 “What Were the British Origins of American Constitutionalism?” for homework – if available do so through the use of a wikispace discussion board so that student can view and respond to one another’s opinions. If this is not available discuss questions in class at the start of the next day.

Day 2: Enlightenment Ideals in Action – John Locke

1. Play the “60 Second Civics” podcast episode 92 “Natural Rights Philosophy: John Locke” (scroll down) to reintroduce students to John Locke and his influence on political philosophy.

2. Provide students with an excerpt from Two Treatises on Government and read as a class. Instruct them to underline significant words and phrases especially those that sound familiar.

3. Supply students with a copy of The Declaration of Independence and instruct them to underline any words and phrases also found in the excerpt of Two Treaties on Government. Students should find a number of words and phrases they underlined while reading the excerpt also appear in The Declaration of Independence.

4. Now that students have recognized the profound influence of John Locke on Thomas Jefferson, have students create a thank you letter from Thomas Jefferson to John Locke. In the letter, students should include how Locke’s concept were employed and at least two quotes from each document that highlight the use of Locke’s ideas. (see attached handout)

5. As a homework assignment students can read We the People Unit 1 Lesson 2 “What Ideas about Civic Life Informed the Founding Generation” and complete the “What do you think?” questions– if available do so through the use of a wikispace discussion board so that student can view and respond to one another’s opinions. If this is not available discuss questions in class at the start of the next day.

Day 3: Enlightenment Ideals in Action – Baron de Montesquieu

1. Project a video of the interview of Justices O’Connor and Breyer regarding the separation of powers.

2. Using the information provided in the video and their own understanding of government and history, have student create a list of pros and cons regarding the separation of powers. Encourage students to focus especially on the costs and benefits of the tension discussed in the interview.

3. Distribute copy of the attached Baron de Montesquieu handout. Students will read excerpts from The Spirit of Laws and translate the statements into their own words.

4. Afterward, draw student attention to the first three articles of the US Constitution. Students should immediately recognize the concept of separation of powers in action.

5. Finally label three corners of the room Magna Carta, Two Treatises on Government, and Spirit of the Laws. Instruct students to stand in the corner they feel has the most significant impact on the development of the United States government. If necessary instruct students to take a position that is underrepresented or become a “devil’s advocate” yourself.

Performance Assessment

1. Create a glogster edu account – glogster is a free website that allows students to create a virtual poster that includes images, text, video, sounds, etc.

2. Instruct students on the use of glogster through the use of a youtube tutorial. 

3. Students will create a multimedia poster that identifies the three major influences discussed, quotes from primary documents and clearly explains correlations between the essential US documents and European predecessors. See the attached assignment instructions and rubric.  

Annotated Bibliography

Berkin, Carol. A Brilliant Solution: Inventing the American Constitution. 1st ed. Orlando, 

FL: Harcourt, Inc., 2002. 26. Print.

Carol Berkin was quoted within the abstract as having stated that European influences such as John Locke has a profound influence on the founding generation. 

de Secondat, Charles. The Spirit of the Laws. Paris, France: Originally anonymous, 1748. 

Print.

Excerpts from Baron de Montesquieu’s famous Spirit of the Laws were used to illustrated the political philosophers direct connection to the format of our national government.  

"Detailed Tutorial on Glogster EDU." Youtube. Web. 7 Jun 2010. 

<http://www.youtube.com/watch?v=80NISdsoouE>.
The website provides a valuable introduction to the use of Glogster for both teachers and students. Initially, the video instructs teachers on what Glogster is and how classes can be registered for the website. Afterward, the video provides a tutorial for students on how to use the various tools within the website. Although it is a brief orientation students are adept at picking up new technology and the websites tools are very intuitive.

Glogster. Web. 7 Jun 2010.

Students will use the website to craft their own visual representation of the various documents discussed and their connection to one another. The youtube video tutorial will instruct students and teachers on how to use the program.
Herczog, Michelle and Porter, Priscilla “Strategies for Struggling Readers: A Teacher 

Resource Guide” Center for Civic Education, 2010. Print. <http://www.civiced.org/pdfs/books/2010bkwtplitguidelvl3MR.pdf>
This companion to We the People: the Citizen and the Constitution provides useful graphic organizer to accompany the information provided in the Center for Civic Education’s original publication. The Venn diagram on page 69 is used on day one to compare the Magna Carta and US Bill of Rights.

"In Defense of Liberty Shilling Notes." National Museum of American History. Web. 7 Jun 

2010. <http://americanhistory.si.edu/thinkfinity/magnacarta/>.

The image and PowerPoint used within this Smithsonian lesson plan is used to introduce the significance of the Magna Carta in the lives of colonial Americans and the concepts of the founding fathers. The PowerPoint encourages analysis of an image while developing a connection between the political principals of the American Revolution and British Legal precedents.

"Interview with Justices O'Connor and Breyer: Separation of Powers." Sunnylands 

Classroom. Web. 7 Jun 2010. <http://sunnylandsclassroom.org/AssetDetail.aspx?MyID=1047>.

This video of an interview of Justices O’Connor and Breyer is used on the third day of the lesson plan to refresh students’ recollection of the three branches, separation of powers and checks and balances. 

Locke, John. Two Treatises of Government. London, United Kingdom: Awnsham Churchill, 

1689. Print. <http://historyconnected.wikispaces.com/file/view/NaturalRightsConstitutionsAdvancedReadings.pdf>

An excerpt from John Locke’s Two Treatises of Government from the History Connected wikispace was used to connect the Declaration of Independence and Locke’s concepts of natural rights. During day two, the document comparison supports statement made in We the People: the Citizen and the Constitution.

The Magna Carta. 1215. National Endowment for the Humanities. 

<http://edsitement.neh.gov/lesson_images/lesson737/Annotation737.pdf>

The foundation of Britain’s limited government is used to illustrate the use of legal precedents when identifying and defining the rights of United States citizens. During day one, students compare an annotated and abridge version of the document with the United States Bill of Rights.

"Multimedia Project Rubric." Rubistar. Web. 7 Jun 2010. 
<http://rubistar.4teachers.org/index.php?screen=CustomizeTemplate&bank_rubric_id=10§ion_id=3&PHPSESSID=l2e031gea2eeofr5rdnokubkr0>. 
The Glogster multimedia project rubric was created using the Rubistar website which quickly and easily creates rubrics for performance based assessments.
Smith, Duane. We the People: the Citizen and the Constitution. Calabasas, CA: Center for 

Civic Education, 2009. Print.

This secondary source is employed throughout the three day lesson as a means to providing background information. Students are also asked to post responses to analytical questions on a wiki as homework assignments.
“Sixty Second Civics”. Center for Civic Education. Web. 7 Jun 2010

<http://www.civiced.org/index.php?page=60_second_civics_podcast>
This podcast provides a brief description of the political philosopher John Locke that will refresh students knowledge from World History I. The podcast also briefly introduces Locke’s influence on the Declaration of Independence.
The United State Constitution. 1788. United States National Archives. 

<http://www.archives.gov/exhibits/charters/constitution_transcript.html>

The United States Declaration of Independence. 1776. United States National Archives. 

<http://www.archives.gov/exhibits/charters/declaration_transcript.html>

These documents lay at the foundation of the United States government and as a result students are asked to analyze them and the influences that brought them into existence. The state frameworks require that students become intimately familiar with these documents that are essential to their civic lives.

NAME:







DATE:




Jefferson’s Thank You

Directions: Imagine that you are Thomas Jefferson and you have just completed the Declaration of Independence. In recognition of his influence on the document you just crafted, write a letter thanking John Locke for his influence on your political philosophy. In the letter, include how you employed his concepts and at least two quotes from each document that highlight this use. 

Dear Mr. Locke,











Sincerely,

Mr. Jefferson

Baron de Montesquieu’s On the Spirit of Laws

Read the excerpts taken from Baron de Montesquieu’s On the Spirit of Laws and then rewrite them in your own words.

1. “In every government there are three sorts of power: the legislative; the executive in respect to things dependent on the law of nations; and the executive in regard to matters that depend on the civil law. By virtue of the first, the prince or magistrate enacts temporary or perpetual laws, and amends or abrogates those that have been already enacted. By the second, he makes peace or war, sends or receives embassies, establishes the public security, and provides against invasions. By the third, he punishes criminals, or determines the disputes that arise between individuals.”

2. “When the legislative and executive powers are united in the same person, or in the same body of magistrates, there can be no liberty; because apprehensions may arise, lest the same monarch or senate should enact tyrannical laws, to execute them in a tyrannical manner.”

3. “The great advantage of representatives is, their capacity of discussing public affairs.  For this the people collectively are extremely unfit, which is one of the chief inconveniences of a democracy.”

4. “In republican governments, men are all equal; equal they are also in despotic governments: in the former, because they are everything: in the latter, because they are nothing.”

5. “In a true state of nature, indeed, all men are born equal, but they cannot continue in this equality.  Society makes them lose it, and they recover it only by the protection of laws.”

Multimedia Project : Roots of the United States Government

Using the primary and secondary sources discussed over the past three days you will develop a multimedia project using glogster.com.  You will identify and describe the three influences we discussed, select relevant quotations from primary sources and explain the correlation between these documents. Content and organization should be your primary concerns as the project should clearly communicate the knowledge you have gained from our activities. The project should also create audience interest that compliments the information provided. 

US Documents:

Declaration of Independence

Constitution 
Bill of Rights

European Documents:

Magna Carta
Two Treaties on Government 

The Spirit of Laws
Requirements:

· Title

· Clear labels

· Brief descriptions of all documents

· 1 Quote from each document (6 quotes in all)

· Brief explanation of influence of European documents
· 3 Complimentary Visuals
· Brief explanation of significance of US documents
	Multimedia Project : Roots of the United States Government


Teacher Name: Mr. Oelerich 


Student Name:     ________________________________________ 


	


	CATEGORY 
	4 
	3 
	2 
	1 

	Content 
	Covers topic in-depth with details and examples. Subject knowledge is excellent. 
	Includes essential knowledge about the topic. Subject knowledge appears to be good. 
	Includes essential information about the topic but there are 1-2 factual errors. 
	Content is minimal OR there are several factual errors. 

	Organization 
	Content is well organized using headings or bulleted lists to group related material. 
	Uses headings or bulleted lists to organize, but the overall organization of topics appears flawed. 
	Content is logically organized for the most part. 
	There was no clear or logical organizational structure, just lots of facts. 

	Requirements 
	All requirements are met and exceeded. 
	All requirements are met. 
	One requirement was not completely met. 
	More than one requirement was not completely met. 

	Attractiveness 
	Makes excellent use of font, color, graphics, effects, etc. to enhance the presentation. 
	Makes good use of font, color, graphics, effects, etc. to enhance to presentation. 
	Makes use of font, color, graphics, effects, etc. but occasionally these detract from the presentation content. 
	Use of font, color, graphics, effects etc. but these often distract from the presentaion content. 

	Quotes 
	Quotes are extracted from all documents and clearly illustrate connections between US and European documents. 
	Quotes are extracted from most documents and clearly illustrate connections between US and European documents.
	Quotes are extracted from most documents but do not  illustrate connections between US and European documents.
	Quotes are extracted from some documents but do not illustrate connections between US and European documents.


