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A. ABSTRACT:

This unit covers slavery in several aspects: through numbers, emotions, and treatment.  Slavery is a topic that can be looked at through different eyes.  In the numbers portion, students will interpret important ratios and averages that influenced the life of a slave.  Emotions will come through as they read letters written by former slaves to their loved one separated from them that still remain in bondage.  The treatment of slaves in the South can be analyzed through advertisement put in local papers by slave owners after their slave had run away.  Each section of this lesson stems from information presented and handouts given at the February school day seminar with Professor Lyerly.  Professor Lyerly’s presentation was invaluable to my learning of slavery in the South.  She was able to make the topic seem more personal which is what my objective of this lesson is for my students as well.  

B. MASSACHUSETTS HISTORY AND SOCIAL SCIENCE CURRICULUM FRAMEWORKS STANDARDS:

1. USI.29  Describe the rapid growth of slavery in the South after 1800 and analyze slave life and resistance on plantations and farms across the South, as well as the impact of the cotton gin on the economics of slavery and Southern agriculture. 

C. STANDARDS IN HISTORICAL THINKING

1. Standard 2: Historical Comprehension

a. Reconstruct the literal meaning of a historical passage

b. Appreciate historical perspectives

c. Utilize visual, mathematical, and qualitative data

2. Standard 3: Historical Analysis and Interpretation

a. Compare and contrast differing sets of ideas

b. Analyze cause and effect relationships and multiple causation, including the importance of the individual and the influence of ideas

c. Draw comparisons across eras and regions in order to define enduring issues

3. Standard 5: Historical Issues-Analysis and Decision-Making

a. Identify issues and problems in the past

D. ESSENTIAL QUESTIONS: 

1. How did the institution of slavery affect people uniquely?

2. What were some of the trials and tribulations faced by slaves and former slaves?

3. What changes can we make in our lives today as a result of our learning of slavery and the treatment of slaves?

E. LEARNING OBJECTIVES:
1. Students will visually represent several aspects of slavery, such as what they did, who their owners were, and which slaves would typically run away.

2. Students will discuss the emotionally difficult times slaves went through when separated from their families.

3. Students will analyze slave advertisements and represent the qualities of “valuable” slave through an advertisement in which they create.

4. Students will compare and contrast the life of a slave in the 1800’s with the life of an immigrant today.

F. LEARNING ACTIVITIES: 

1. DAY 1:  “Slavery by Numbers.”  Make a Chart / Graph / Representation of Material: The information I used for this section is from a handout at the February school day seminar.  It is located on the wiki at http://historyconnected.wikispaces.com/file/view/Slavery+-+The+Numbers+and+Other+Resources.pdf.  Each portion of the handout that I cover will be typed out in the section I expect the students to use it.  
a.   Students will form groups of three.  Each group will get a set of figures in which they must represent in visual form, i.e. graph, chart, or picture on a posterboard.
b.  Group One: 
Slave Labor in 1850

350,000 – tobacco

150,000 – sugar

125,000 – rice

60, 000 – hemp

1,815,000 – cotton

200,000 – industry

c. Group Two:

Number of Slaves Owned by Southern ‘Masters’

16% of all masters own 1 slave

10% of all masters own 2 slaves

7% of all masters own 3 slaves

11% of all masters own 4 slaves

23% of all masters own 5-9 slaves

20% of all masters own 10-19 slaves

7% of all masters own 20-29 slaves

4% of all masters own 30-49 slaves

3% of all masters own 50 or more slaves

d. Group Three:

Typical Master

44 years old

Most likely male

9 out of 10 masters were born in the South

Owned 4 – 6 slaves

e. Group Four:

Who owned slaves?

¼ of white southern families owned slaves

¾ of white southern families did not own slaves

1% of slaveholders was black

Over 1% of slaveholders was Native American

Black and Native slaveholders almost equaled the number of planters holding 50 or more slaves

10% of masters lived in the city

90% lived in the country

10% of masters were women

90% of masters were men

f. Group Five: 

Runaway Slaves

Young man – teens or twenties

19% female

81% male

43% mixed race

Average Reward: $25

72% flee alone

18% flee in groups

g. It is a good idea to start with this data because oftentimes students do not have a clear vision of who owned slaves or what slaves did.  It is important for them to know that though many did, not all slaves picked cotton.  Students have freedom to represent their data in a way that they feel appropriate causing them to get involved with and manipulate the numbers.  

h. Gallery Walk: Students will walk around the room to view each groups’ poster.  On a sticky note, students will write what they find to be the most interesting fact from the poster.  They will anonymously put the sticky on the back of the poster.  When all students have commented, the sticky notes will be brought to the front and attached to the poster.  Posters will be displayed in the classroom.
2. DAY 2:  “Living as a Slave.”  Class will divide into three or six groups depending on number of student in the class.  Students will look at letters written by African American men who are free to their loved ones who are still living in slavery.  “These letters speak powerfully of the anguish of separation experienced by African Americans throughout the period when their families were routinely torn apart by the slave trade.”
a. http://www.history.umd.edu/Freedmen/boston.htm  Letter to wife 

b. http://www.history.umd.edu/Freedmen/rice.htm Letters to daughters

c. Technology: Record a reading of your letter onto a tape recorder / mp3 recorder.  This will help second language students understand what the words actually are, since many words are written phonetically rather than grammatically correct.

d. Use the recording to rewrite the letters into Standard English for deeper clarity.

e. Make a word wall of emotions, feelings, and actions the freed loved ones are going through.  The word wall will be divided into 3 sections.  Each group will put their words only on the section of the word wall that correlates to their letter.  

f. Oral classroom discussion:  Compare the words listed for each letter.  Are they similar?  Are they different?  Read each rewritten letter to the rest of the class.  What caused the similarities and differences?

3. DAY 3: ‘Runaway Slaves.’

a. Brainstorm: Why would slaves run away?  Students will give reasons to be written on the board.  Students will look at the word wall from the previous day for ideas.

b. Look through advertisements.  Each student will get a different ad to analyze.  These advertisements were given to us at a school day seminar and are excerpted from the book, Stealing a Little Freedom, located on the wiki at http://historyconnected.wikispaces.com/file/view/AdvertisementsforSlaveRunaways.pdf.

c. The students will have to draw a picture of the slave described, adding identifying features.  Before doing this, they will use Professor Lyerly’s questions http://historyconnected.wikispaces.com/file/view/Slavery+-+The+Numbers+and+Other+Resources.pdf, page 6, to understand who the slave they are reading about really is.  

d. Write an advertisement.  Remember, owners only wrote ads for their most precious slaves.  What slave would you want back?  Describe this slave; their skills and their appearance.  Also remember that more words equals more money for advertisement.  Students will follow the example of the advertisement that they previously analyzed.

G. ‘PERFORMANCE’ OR ‘AUTHENTIC’ ASSESSMENT: 
a. Write a letter to a slave comparing and contrasting the life of a slave to the life of an immigrant.  When comparing, think about the troubles and hardships each faces.  When contrasting, think about the amenities and laws we have today that they did not have then.

b. Use a Venn Diagram to complete this assignment. http://www.eduplace.com/graphicorganizer/pdf/venn.pdf
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