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High School – ELL

2) Abstract: 
One Women, One Vote describes the struggle for suffrage among women throughout the 19th and 20th century.  It is a complete overview of specific events and people that shaped the movement.  The movie begins in 1848 describing Seneca Falls, explores the western states approving the vote, and goes through the final passing of the amendment with the ratification of Tennessee.  The movie directly impacts my curriculum in that I teach US History I which goes through the Civil War.  The second half of the 19th century does not only deal with racial inequalities, but also gender inequalities.  The shape of the United States today was not nearly the same way 150 years ago.  I teach high school English language learners who can understand and relate to inequalities and discrimination.  
3) Massachusetts History and Social Science Curriculum Framework Standards: 
USI.33 Analyze the goals and effect of the antebellum women’s suffrage movement. (H)

A. The 1848 Seneca Falls convention

B. Susan B. Anthony

E. Elizabeth Cady Stanton

4) Standards in Historical Thinking Addressed:  
Standard 1: Chronological Thinking


F. Reconstruct patterns of historical succession and duration; explain historical continuity and change.

Standard 2 : Historical Comprehension


B. Reconstruct the literal meaning of a historical passage.

Standard 3 : Historical Analysis and Interpretation

A. Compare and contrast differing sets of ideas.

B. Consider multiple perspectives.

C. Analyze cause-and-effect relationships and multiple causation, including the importance of the individual, the influence of ideas.

D. Draw comparisons across eras and regions in order to define enduring issues.

J. Hypothesize the influence of the past.

Standard 4 : Historical Research Capabilities

A. Formulate historical questions

B. Obtain historical data from a variety of sources.

Standard 5 : Historical Issues-Analysis and Decision-Making

A. Identify issues and problems in the past.

5) Essential Questions:
A. What are the rights of women?  
B. What led to women’s suffrage in the United States?

C. Who can lead a movement?

D. How does suffrage affect us today?
7) Vocabulary List:
A. Rights – Legal and social principles of freedom for every person
B. Suffrage - The right to vote. 
C. Picket - A person or group of people standing outside a building to protest.
D. Ratification - To approve and make valid
E. Citizenship - Having the duties, rights, and privileges of being a citizen of a country.
http://www.eastconn.org/tah/SuffrageVocabandBackgroundInfo%20heets.pdf
8) Contextual Resources:
A. Map of when women were allowed to vote.  Students will use this map to determine how long women fought for the vote, when the vote finally came, and what trends (if any) to suffrage there were.  Historical Thinking Standard 4B – Obtain historical data from a variety of sources.

http://www.google.com/imgres?imgurl=http://www.kawvalley.k12.ks.us/schools/rjh/marneyg/05_history-projects/05_flinns_%2520U.S.%2520MAP.gif&imgrefurl=http://www.kawvalley.k12.ks.us/schools/rjh/marneyg/05_history-projects/05_flinns_woman-suffrage.htm&usg=__TZx-2syhXE3GxyIPwhqTIgii_6E=&h=336&w=570&sz=12&hl=en&start=0&zoom=1&tbnid=cE1ELZiDVIz5bM:&tbnh=123&tbnw=208&prev=/images%3Fq%3Dwomen%2527s%2Bsuffrage%2Bmap%26um%3D1%26hl%3Den%26biw%3D1259%26bih%3D604%26tbs%3Disch:1&um=1&itbs=1&iact=rc&dur=441&ei=EoiaTIW-LcK88gatwNTqDw&oei=EoiaTIW-LcK88gatwNTqDw&esq=1&page=1&ndsp=15&ved=1t:429,r:3,s:0&tx=78&ty=65
B. Before viewing each section of the video, students will read a short summary of the section.  (See Appendix D for the summaries and Pre-Viewing activity B to how this will be integrated into the lesson)

9) Pre-Viewing Activities:  
A. Vocabulary Circles for Literature and Photo Analysis 
a. To discuss the meaning of the vocabulary words for this segment, students will form Vocabulary Circles, similar to a Literature Circle.  
b. Each group of six will receive a short paragraph or a photo (See Appendix A) which includes and/or is about one new vocabulary word.  
c. Students will determine the meaning of central vocabulary words through a process of inference and inductive reasoning using Historical Thinking Standard 2B – reconstructing literal meaning of a historical passage.  By participating in their different jobs (listed below), the group will come up with a definition for the word (note: jobs can be combined to minimize group numbers).  (See Appendix B for duties assigned to each job)
i. Discussion Director

ii. Reader

iii. Vocabulary Master

iv. Recorder 

v. Summarizer
vi. Reporter
d. All students will receive a chart with the vocabulary words listed on it.  As they hear the definition presented, they will write it on the chart (the given definition will be folded so students cannot look at it).  Once all definitions are written, students will compare them with the given definitions. (Appendix C)
B. Rights of Women Across the Globe (written assignment): Historical Thinking Standard 3D - Draw comparisons across eras and regions in order to define enduring issues.

a. How are women treated in your country?

b. What rights do women have?

c. What rights don’t women have?

d. How do men treat women?

C. The film will be viewed in sections/chunks as it is already formatted that way on the DVD.  For the US History I section that I teach, they will only watch four sections of the film.  The summaries for these four sections are available at Appendix D.  
a. Read summary aloud with class

b. Have students fill out the chart below it – Points of Interest and Questions 

c. Points of Interest – Students will write anything they think is interesting and why it is interesting.  What does it remind you of?  Have you seen a similar theme in history?  In your own life?  Are the people mentioned fascinating?

d. Questions– Students will write any questions that may have arisen.  What do you want to know more about?  Is there any part that is confusing to you?  Do you have specific questions for the people mentioned?  Historical Thinking Standard 4A – formulate historical questions.
10) Post-Viewing Activities:
A. While watching the four sections focused mainly on Elizabeth Cady Stanton and Susan B. Anthony, students will take notes on their background, goals, and determine their significance (See Appendix E).  
a. Using their notes, they will make a poster/collage to compare and contrast the two leaders

b. The poster should be a collage of words and pictures to best describe the leader.  If the word/picture applies to both women, then it should be written on both sides, but if it only applies to one, then that word/picture will only be placed on the side of the poster of the women it represents.  
c. This visual will serve as a forum to compare and contrast the females and will be similar in concept to a Venn Diagram. Historical Thinking Standard 3F – Compare and contrast differing sets of ideas. 
B. Role Play – Interview a suffragist
a. After comparing and contrasting different leaders, understanding what their goals were and valuing their significance, students will partner up into groups of two.  

b. Students will work together to create 15 questions to ask a prominent suffragist leader.  The questions will be based on background, motivation, and goals.  Questions should be thoughtful and based upon the assumption that the ideas presented will change the lives of all Americans.  

c. Students will work together to create appropriate answers to the questions.  Answers should be clear, relevant, and detailed.
d. Students will record their interview.

11) Background Readings:  
A. Spruill Wheeler, Marjorie.  “A Short History of the Woman Suffrage Movement in America.”  This reading from class aligns itself perfectly with all parts of the movie.

B. “The Abolitionists and the Suffragists” This site also gives a link to several suffragists photos. http://www.history.com/topics/the-fight-for-womens-suffrage
C. Nice short summary of the film: http://www.uwosh.edu/filmandhistory/documentary/women/onewoman.php
12) Tips for Teachers: 
A. Pitfalls to Avoid: The movie is a very detailed overview of the suffrage movement.  It would be difficult to watch the entire movie at once or make students responsible for all the names/suffragists involved.
B. Possible Student Misunderstandings:  Ell students may not be aware that women in America have not always been equal.  There are many assumptions we make as teachers, and by teaching an immigrant group, even the most obvious we cannot make.  
Also, students probably do not know that the suffrage movement took on so many forms.  I think it is important to that they understand why this may have happened.  People had the same goal in mind, but not all leaders agreed with how to get there.  This can easily be compared to other aspects of history as well as politics today – everyone wants a better economy but we do not all agree on the path to take to make it better.

C. Sensitive Issues to Anticipate: The most sensitive issue I can foresee in dealing with immigrant students is their view of the role of women.  In many countries, women are not viewed as equals and do not have the same legal rights as men.  Although this may be a sensitive topic, I think it will be fascinating to understand the role of women around the world, throughout different cultures.  Of course, the issue of right and wrong cannot be approached.
D. Suggestions for How to Excerpt the Film: The film is already excerpted into 5 – 10 minutes segments.  The segments and a brief overview are:
a. Introduction – The introduction shows women’s suffrage at its beginnings in Seneca Falls with a preview of some prominent suffrage leaders.

b. Early Days – During the times of the Civil War, women fought to get the vote with the blacks through a Federal Amendment.

c. The Challenge – Susan B. Anthony is arrested for voting in an election.  Her trial is male dominated, not full, and not fair.  The suffrage movement sees some hope in the west.
d. The West – The fight for women’s suffrage in the west is roaring.  Followers are fighting for the movement making way for the first state to allow suffrage by popular vote.

e. Hidden Enemy – Massachusetts had strong opposition against the movement.  Many of the anti-suffragists were women.

f. Sisters and Strangers – Black women suffragists try to team up with white suffragists.  They are not widely accepted and the movement stays segregated.

g. Ties That Bind – Elizabeth Cady Stanton and Susan B. Anthony take on different roles in the fight toward suffrage, but their friendship carries through.

h. New Woman – Women go into the street to rally and picket, something women hadn’t done before.  Many saw these actions as unladylike.

i. Hard Times – Many men and tavern owners fear that women will bring in prohibition.  Men are afraid of what would be if women got the vote.

j. We Demand – The protest reaches Washington DC.  Women are arrested and hunger strikes and forced feeding occurs.
k. We Have Power – The suffrage movement once again divides.  An amendment for women’s suffrage is sent through Congress but is defeated.

l. Winning Plan – Women are starting to have a role in politics and the fight is for a constitutional amendment for suffrage, rather than giving the states the authority.  Women are learning how to move correctly through the system.

m. Patriots and Prisoners – The United States entered World War I and picketers went straight to the White House.  Radical protests occurred and women were put in jail.

n. Turning the Tide – The vote for an amendment went through Congress again.  Both sides on the floor gave their opinions and it passed by one vote.

o. Fight to Finish – For suffrage to become law, 36 states would have to ratify the bill.  Suffragists had to work hard through states down the last one,  Tennessee. 

E. Scenes that are Particularly Rich for Classroom Use/teachable moments: My favorite part of this film was the songs.  Throughout many of the sections there is singing about suffrage.  I would have loved to do an activity with the songs, but I could not find them to buy them.  While watching each section though, lively discussion, sing alongs and simple entertainment could be had from these songs.  For me, the songs are what kept me interested and focused.  I am sure it would do the same for the students.
F. How much time to devote to the film:  Because the film is so segmented, it would be really easy to spend as little or as much time as you want on the film.  Since I am only showing the sections relevant to US History I, I have chosen to show four sections which should only take one day.  There is great opportunity for showing sections, stopping for activities, then starting up again.  
13) Subjective Review: 
I really enjoyed the film One Women, One Vote.  As mentioned above, I loved the songs.  I also loved that the film was broken up into segments.  It will be easy for the students to follow.  As I took the course over the summer, I found the topics fascinating, but I struggled to find curricular relevance.  The struggle for gender equality is something that started well before the end of the US History I curriculum.  This realization brought to light that all other struggles also occurred well before the date the full movement began, bringing relevance from our course to the culture and climate of the United States during the 19th century. The addition of such a rich film with great details as well as entertainment will positively impact my lessons of the time period.
APPENDIX A:

Vocabulary word to be discussed: RIGHTS
Excerpt from the Declaration of Independence:

“We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness. — That to secure these rights, Governments are instituted among Men, deriving their just powers from the consent of the governed, — That whenever any Form of Government becomes destructive of these ends, it is the Right of the People to alter or to abolish it, and to institute new Government”

Vocabulary word to be discussed: SUFFRAGE
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Vocabulary word to be discussed: PICKET
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Vocabulary word to be discussed: RATIFICATION (noun) : RATIFY (verb)

“The ratification of the Nineteenth Amendment proceeded astonishingly quickly.  The real debates were already over; most of the states had deliberated extensively on the issue long before Congress had even come close to formally proposing the amendment.  Within one month, eleven states had ratified the amendment.  Within six months, twenty-two states had done so.   On August 24, 1920, Tennessee became the thirty-sixth and final state to ratify.  The Nineteenth Amendment became part of the U.S. Constitution.”
http://www.law.umkc.edu/faculty/projects/ftrials/conlaw/nineteenthkobach.html
Vocabulary word to be discussed: CITIZENSHIP
“The idea of citizenship came into being many centuries ago. In the ancient city-state of Athens, citizenship was granted to males of certain classes. Citizenship was also granted to a few foreigners and freed slaves.  Today, most people place a high value on their citizenship. They know that when they pledge allegiance to their flag, they are willing to fulfill specific obligations to their country and will be granted many rights and privileges in return.

http://teacher.scholastic.com/activities/government/civics6.htm
APPENDIX B: 
Directions:
1. Reader – Read the paragraph or explain what you see in the photo aloud to the rest of the group.  Read slowly and clearly to ensure understanding. 
2. Discussion Director – It is your responsibility to ensure that everyone understands the reading or knows what everything in the photo is.  Ask if there are any words for the Vocabulary Master to look up in the dictionary (you may look up all words except your given vocabulary word.)

3. Vocabulary Master – look up all questionable words in the dictionary and report to the group what they mean

4. Discussion Director – lead a discussion by asking questions to each of the members of the group.  For example, “What does this paragraph mean?” and “In this paragraph, what does the author mean by the vocabulary word?”

5. Recorder – write down everything that is said in the discussion.  

6. Summarizer – listen carefully to the conversation and read what has been written down.  Consider everything that has been said and give a one sentence definition to the term.  “From our discussion, we think the vocabulary word means…”  

7. Recorder – Write down the definition

8. Discussion Director – Ask the group for their opinions to tweak the definition and make it perfect

9. Recorder – make any necessary changes

10. Reporter – Report to the rest of the class what the definition of your term is and why you came to that conclusion.

Appendix C

	Vocabulary Word
	Student Definition
	Given Definition

	Rights


	
	Legal and social principles of freedom for every person

	Suffrage


	
	The right to vote

	Picket


	
	A person or group standing outside to protest

	Ratification


	
	To approve or make valid

	Citizenship


	
	Having the duties, rights, and privileges of being a citizen of a country

	Are the definitions from your classmates accurate?  What do you think helped or hindered you in finding the correct meaning?




Appendix D:

Introduction: (beginning to 7:35)

The movie begins with a preview into 1913, a song, and an introduction into the suffragist movement.  Bringing us back to where the movement began, the movie jumps back 65 years to Seneca Falls in 1848.  The battle over racial inequality was prominent there, as well as a feeling of inequality amongst women.  Women did not have the right to their property, were not allowed to vote, and in some states, it was okay for a husband to beat his wife.  The first meeting for women’s rights in the United States was at Seneca Falls.  The leader was Elizabeth Cady Stanton.  Three hundred women and forty men attended the meeting.  At the meeting, there was much debate over women’s suffrage – should women be allowed to vote?

	POINTS OF INTEREST
	QUESTIONS

	
	


The Early Days (7:36 – 14:35)

Many meetings for women’s rights resulted from the gathering at Seneca Falls.  Elizabeth Cady Stanton met an ambitious woman, Susan B. Anthony, whose interest in attaining rights was fierce.  Susan B. Anthony simply wanted rights for all people.  Lucy Stone also joined the fight for women’s rights.  During the Civil War, women saw the fight as one for equality among races and one to lead to equality among genders.  At the end of the war, the Federal government granted the right to vote to the black man, but would not include women in that legislation.  Stanton and Anthony were much against this amendment, but was not supported by Lucy Stone.  Each, Stanton and Anthony, as well as Stone set up organizations to fight for women’s rights.  Yet, these organizations had different focuses and did not see eye to eye. 

	POINTS OF INTEREST
	QUESTIONS

	
	


The Challenge (14:36 – 20:45)

There was a Presidential Election in 1872, in which many women went to vote because they felt it was their right as citizens to be allowed to do so.  Susan B. Anthony was one woman who voted.  However, shortly after she voted, she was arrested.  Like other Americans, Anthony was granted a trial.  Many women of the movement were there to support her.  Because she was female, Anthony did not get a full or fair trial and was angered deeply by this. 

Even though the Federal Government had given blacks the right to vote, they continued to say that women’s suffrage was a state regulation and that individual states were the only ones who could decide if the vote would be extended to women.  The focus of women suffragists was to rally in each state, which is when the competing organizations of Stanton/Anthony and Stone joined together.  

	POINTS OF INTEREST
	QUESTIONS

	
	


Ties that Bind (36: 43 – 42:42)

Elizabeth Cady Stanton and Susan B. Anthony were becoming older and new groups and people were needed to keep the movement alive.  One tactic  by suffragists was to “appeal to the prejudices of the white middle class,” whether it had to do with race or immigration.  Stanton and Anthony had some separate views as they got older.  Stanton felt she was becoming more radical while Anthony was becoming more conservative.  But, when Stanton died in 1902, neither Stanton nor Anthony forgot their friendship with the other.  

	POINTS OF INTEREST
	QUESTIONS

	
	


Appendix E:

	
	Elizabeth Cady Stanton
	Susan B. Anthony

	Background


	
	

	Goals 


	
	

	Significance on the United States


	
	


