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A. Abstract:  When students begin this lesson during Quarter 4, they will already have background knowledge on the topic of the Civil War.  The War will have previously been discussed in length, including the different causes of the war and the different battles. 

The lesson is intended to take three to five days and will focus mainly on the effects of the Civil War presented in the book, This Republic of Suffering.  Students will not be reading the book in entirety rather will be focusing on excerpts, including quotes and personal stories I’ve chosen with the help of my colleagues (from the wiki).   The students will gain insight into the lives of the people who took part in the war and see how deeply the American Civil War effected people’s lives.
B. Massachusetts History and Social Science Curriculum Frameworks Standards

Learning Standards: The Civil War and Reconstruction, 1860-1877

· USI.35 Describe how different economies and cultures of the North and South contributed to the growing importance of sectional politics in the early 19th century.
· USI.40 Provide examples of the various effects of the Civil War.
A. Physical and economic destruction
B. The increased role of the federal government
C. The greatest loss of life on a per capita basis of any U.S. war before or since
C. Standards in Historical Thinking
Standard I: Chronological Thinking

· F. Reconstruct patterns of historical succession and duration; explain historical continuity and change
Standard 2: Historical Comprehension

· B. Reconstruct the literal meaning of a historical passage

· D. Differentiate between historical fact and historical interpretations

· E. Read historical narratives imaginatively

· F. Appreciate historical perspectives

· H. utilize visual, mathematical, and quantitative data

Standard 3: Historical Analysis and Interpretation

· A. Compare and contrast differing sets of ideas

· B. Consider multiple perspectives

· C. Analyze cause-and-effect relationships and multiple causation, including the importance of the individual, the influence of ideas

· J. Hypothesize the influence of the past

Standard 4: Historical Research Capabilities

· C. Interrogate historical data

Standard 5: Historical Issues-Analysis and Decision-Making

· A. Identify issues and problems in the past

· E. Formulate a position or course of action on an issue
D. Essential Questions:  
· Was the Civil War detrimental or essential to the continuation of American society?
· How is war similar and/or different today?
· What purpose did the Gettysburg Address serve?
· How should Northern and Southern soldiers be treated at the end of the war?
· How should the Northern and Southern casualties of war be treated at the end of the war?
E. Learning Objectives
· Students will be able to identify how Americans were affected by the Civil War

· Students will be able to identify the numbers of casualties that occurred on American soil

· Students will rewrite the Gettysburg Address for further understanding 

· Students will debate whether or not Southern soldiers should have been buried in National Cemeteries 

F. Learning Activities
Key Quote:  “War and its effects change not just the warriors, but the entire nation's views on death and dying, what the responsibilities of the government are, how to honor those who died, and how to cope with the loss of faith in the fairness/goodness of God.” (Page 60)
ACTIVITY 1: Silent Observation of Personal Stories and Data Analysis

· Around the room will be seven pieces of posterboard with a quote, data, image, or personal story on it as well as guiding thoughts to spark student interest.  Students are to be divided into seven groups.  
· The students will circle around the room, working with their group the entire time, at designated intervals (four minutes each) and make comments on the posterboard.  (Standard 2B, 2D, 2E, 2H, 4C)
· The catch: this activity is to be done SILENTLY.  Any questions they have, must be written.  Others can answer, comment, or add new ideas, but they may not talk.  
· Quotes, Data, Images, and Personal Stories for each posterboard:
· The number of men who enlisted in the army was far greater than any other war in America.  The Civil War was also the bloodiest war in American history.
· Between 1861 and 1865, 2.1 million northerners enlisted, and 880,000 southerners enlisted (Faust 3)
· In one battle, the Battle of Antietam, 12,401 northern soldiers and 10,318 southern soldiers were either dead or missing.
· Guiding Thoughts:  Why were there more men enlisted in this war?  Where were the 22,694 bodies?  22,694 people are seven Lowell High Schools.  What else can you compare that number to?
· Twice as many Civil War Soldiers died of disease as of battle wounds (Faust 4)
· Guiding Thoughts:  What was causing the disease?  Who was working as nurses?  What did war hospitals look like?  What medicine did they have?  How has this changed over time?  
· “The fact that many men get so accustomed to the thing, that they can step about among the heaps of dead bodies, many of them their friends and acquaintances, without any part emotion, is the worst of all,” a federal officer observed (Faust 60)
· Guiding Thoughts:  What were these men feeling?  How could they separate themselves from their emotions?
· From a Northern nurse to a friend in 1864 said, “I should hardly think it worthwhile for Rebecca to grieve much for a dead person for she certainly will soon be with them in heaven.”
· Guiding Thoughts:  What does this mean?  Is it possible for people to control their grieving?
·  “In an environment where information about deaths was often wrong or entirely unavailable, survivors found themselves both literally and figuratively unable to ‘see clearly what…has been lost’ and instead encouraged to deny it. In such conditions the temptation to distrust and resist bad news was all too alluring and the capacity for the genuine consolations of mourning severely compromised.” (Faust 144)
· Guiding Thoughts:  Why was the information wrong?  How could this effect soldiers’ families?  Is false hope had by families a positive or negative emotion?
· Image: http://www.google.com/imgres?imgurl=http://snooperreport.com/storage/civil-war-usa/American_Civil_War_6.jpg&imgrefurl=http://snooperreport.com/snooper-report/2011/2/25/montana-governor-tea-party-leading-us-into-civil-war.html&usg=__b2o10anBa5k5-5kg4KxCkn_XZow=&h=448&w=600&sz=101&hl=en&start=0&sig2=9fQayt6ABiksWt-qpvVu1Q&zoom=1&tbnid=U7pbFWlnmi365M:&tbnh=135&tbnw=182&ei=hNHeTZDAK4rHgAeN3d3qCg&prev=/search%3Fq%3Damerican%2Bcivil%2Bwar%26um%3D1%26hl%3Den%26safe%3Doff%26sa%3DN%26biw%3D1259%26bih%3D606%26tbm%3Disch&um=1&itbs=1&iact=hc&vpx=473&vpy=120&dur=31&hovh=194&hovw=260&tx=141&ty=128&page=1&ndsp=18&ved=1t:429,r:2,s:0&biw=1259&bih=606
· Guiding Thoughts:  What do you see?  What does the author want you to feel?  How did these men die?  How would they be identified?  Where would their bodies go?  
[image: image1.jpg]



· Image: http://www.google.com/imgres?imgurl=http://www.geni.com/blog/wp-content/uploads/2011/03/american-civil-war.jpg&imgrefurl=http://www.geni.com/blog/american-civil-war-records-and-genealogy/&usg=__9FZ0vxMKN-2Mk76WbeRFoHk-R6I=&h=303&w=443&sz=54&hl=en&start=0&sig2=LIQ49FhSCx9tE8vwh58IlQ&zoom=1&tbnid=_3qIeRo_aRUFKM:&tbnh=132&tbnw=176&ei=ptLeTeOJKujj0QHvicXUCg&prev=/search%3Fq%3Damerican%2Bcivil%2Bwar%26um%3D1%26hl%3Den%26safe%3Doff%26sa%3DN%26biw%3D1259%26bih%3D606%26tbm%3Disch&um=1&itbs=1&iact=hc&vpx=306&vpy=270&dur=30&hovh=186&hovw=272&tx=169&ty=86&page=1&ndsp=18&ved=1t:429,r:7,s:0&biw=1259&bih=606
· Guiding Thoughts: What do you see in this picture?  What does the author want you to feel?  What was war like?  How has it changed?  
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· When students have written all their comments, we will hang them up and there should be about 10 minutes for students to walk around, and see what people have written.  At this time, oral discussion can occur.  These posters will be left up for the duration of the activities.
ACTIVITY 2: Readers Theater

· Students will be broken up into seven groups.  Depending on my class, this will be about three to four student per group.

· Each student will be given a portion of the Gettysburg Address (primary source).  It is nicely broken down into seven sections at http://isb.idaho.gov/pdf/lre/ld_mid_gettysburg.pdf. 

· The groups will be responsible for rewriting their section of the Gettysburg Address into more common language that the English Language Learners will understand.  (Standard 3C, 3J)

· They will also spend a portion of the class time in the computer lab trying to find an image that portrays what their excerpt is about.

· As we enter class the next day, groups will stand in a circle.  Each group, in order, will read their excerpt from the Gettysburg Address, read their translation, and describe their image.

ACTIVITY 3:  Debate
· Since the third day will begin with a presentation of the reader’s theater of the Gettysburg Address, I will start the day’s discussion by asking if “the brave men, living and dead, who struggled here” which Lincoln referred to are just the Northerners or a combination of both the Northerners and Southerners who died.  

· At the end of this lesson, I will tell them that Gettysburg was intended for Unions soldiers only and that the “cemetery at Gettysburg was arranged so that every grave was of equal importance” (Faust 100).

· Purpose of this activity:  The Civil War changed death and the way Americans thought about it in many ways, including establishing the national cemetery system to honor the dead in a “massive postwar reburial program” (Faust 100).

· Students will be divided into an even number of groups (six or eight depending on class size).

· Half the students will receive an excerpt as to why the southerners should be buried and in national cemeteries. (Standard 1F, 2F, 3A, 3B, 3J, 5A)

Excerpted from Faust 238, 243:


A soldier must perform his or her duties to be part of the army.  His actions are not to be punished for they are not actions of personal choice rather the choice of a higher organization.  Southerners disputed the argument they should not be considered as part of the nation’s fallen for they had been forcibly reunited into that same nation.  One important argument was that even “the veriest radical that ever traced his genealogy back to the deck of the Mayflower, could not refuse us the simple privilege of paying honor to those who died defending the life, honor, and happiness of the Southern women.”

Organize these arguments for the Southern dead to be included in the national cemetery.  

Come up with 5 other reasons the Southern dead should not be left behind, but organized and reburied into a national cemetery with the northern dead after the war.
· The other half of the students will receive an excerpt as to why the southerners should not be buried in national cemeteries.  

Excerpted from Faust 238: 


Governor John White Geary of Pennsylvania had fought for the Union and his soldier son had died in his arms.  Pennsylvania’s Republican congressman John Covode had lost two sons in the war.  The two men did not think Confederates (southerners) should be buried in national cemeteries.  They insisted on the “personal guilt of the individual soldiers of the rebel army.”  Quartermaster General Meigs, was himself bitterly angry at what he believed to have been the “murder” of his son John, who was shot in 1864 after he surrendered to Confederate soldiers in Virginia’s Shenandoah Valley.  Each of these men felt that the northerners had just waged a long and destructive struggle against the rebellious southerners and it seemed unimaginable that those who had tried to destroy the Union should be accorded the same respect as those who had saved it.

Organize these arguments for the Southern dead not to be included in the national cemetery.  

Come up with 5 other reasons the Southern dead should not organized and reburied into a national cemetery with the northern dead after the war.
· Students will have to organize their information in small groups.  The following day, they will come in and work with their large group (half the class who had the same information) and decide on the best arguments.  This should take about 15 minutes

· Students will debate whether or not the Confederates should have been buried with the Union soldiers

· Homework:  What do you believe?  After listening to both sides of the argument, write 100 words on whether or not you believe national cemeteries should have included northerners as well as southerners.  (Standard 5E)

· After those are handed in on the following day, I will share with the students that the cemeteries were for northerners only but set a precedent for future wars.  National cemeteries are a place for fallen soldiers today.  Choices made in history pave the way for future behaviors.
G. A ‘Performance’ or ‘Authentic’ Assessment 
ACTIVITY 4: PUBLISHER SUMMARY (technology)

· Students will work in groups of three to create a Publisher document summarizing each of the three activities.  Each student will be responsible for one piece and will be graded individually.  They will come together once their portion is finished to put it together as one pamphlet.  
· The three pieces of the publisher document will be Civil War: Effects on America, The Gettysburg Address, and National Cemeteries as a Result of the Civil War.
· Students are already familiar with putting together publisher documents and have had practice doing so.  Therefore, the project should take only two days in the computer lab to put together.  
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