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U.S. History Standards Addressed by the Book
U.S.II 28-Analyze the important domestic policies and events that took place during the presidencies of Presidents Kennedy, Johnson and Nixon.  (Sadly, there are almost no historical standards that address American Indians other than the removal policies of the 1800's)

Standards in Historical Thinking
Standard 3:  Historical Analysis and Interpretation 

(C):  Analyze cause-and-effect relationships and multiple causation, including the importance of the individual, the influence of ideas.
Standard 5:  Historical Issues-Analysis and Decision Making

(A):  Identify issues and problems of the past
(C):  Identify relevant historical antecedents

Standard 2:  Historical Comprehension

(D):  Differentiate between historical facts and historical interpretations.

Making Equality: Individuals, Social Movements, and the Law


The title of this synopsis, "Movements Change History," was carefully chosen.  It comes directly from a line in the book:  "Organizations had annual dinners and recording secretaries.  Movements changed history."  p. 127  In this brief synopsis, I will examine how the authors show that social movements are started by individuals, and social movements can change our history as a people.  From the American Revolution to the Civil War and beyond, this is an idea I try to instill in my students every day I teach American History.

MOVEMENTS CHANGE HISTORY

One of the most surprising things about Like A Hurricane, is the authors' candor in his premise that the Native American Social Movement of the 1960's and 1970's, was a complicated, often disorganized mess.  This premise matched one of the topics that Professor Cedric Woods spoke about during our first day of the Institute.  Professor Woods stated that it should not be surprising that there was a lack of organization during the Indian movement.  


Professor Woods indicated in his lecture that people from dozens of different tribes, cultures, languages and traditions attempting to come together in a common cause, are bound to have complications.  While other groups searching for social justice had their problems and setbacks, none had more problems and setbacks than the Native Americans.  From alcoholism, to drug use, to the wretched conditions experienced on the reservations, to the simple fact that the players in the movement were coming from different tribes, traditions, cultures, economic backgrounds and social conditions, cohesion seemed impossible, at times, for the Indian people.  


At first glance, the major thesis of the book is a little hard to narrow down.  As the book continues, page after page, however, the underlying theme shines through:  Individuals make the difference in social movements.  The book highlights the lives of extraordinary Native Americans, who were coming of age during a time of great unrest in the United States and suggests that without these individuals and their willingness to stand up, the Indian Social Movement of the 1960's and 1970's may have never taken place.  Richard Oakes, Clyde Warrior, LaNada Means, Russell Means, Dennis Banks, and Clyde Bellecourt, all played major roles in the movement.   

The book begins with a description of the taking of Alcatraz in 1969.  Like many of the Native American attempts to gain recognition for their cause, the takeover starts out promising, but soon decays into a logistical nightmare.  The taking of Alcatraz did have a reasonable logic to it.  Pursuant to treaties, any abandoned federal land was to be granted to Native Americans.  Native Americans were simply claiming their rights under treaty.  The problem was, the U.S. Government had not truly abandoned Alcatraz and was not ready to give it up.  


From the very beginning, many of the Native Americans that arrived that first night were ill prepared for any type of extended stay at Alcatraz.  They did not bring enough food or water, their clothing was inadequate for the cold weather and the dampness of the fog, they brought no medical supplies, and many did not bring anything to sleep on, such as a sleeping bag or a bedroll.  Only a select few has actually planned for a stay of longer than a few days.  The occupying group relied heavily on donations from celebrities, rock bands, and local politicians for support, food and water.

Another problem was leadership.  No one could decide who was in charge, and those who took leadership rolls, were under constant scrutiny from the other Native Americans living on the island prison.  Some thought they were too connected to government officials, some thought they were only looking for the spotlight for themselves, and yet others felt that they just were not around enough; constantly making trips back to the mainland for meetings and dinners and ignoring the true problems the rest of the people faced.  


Those who occupied Alcatraz did have a vision; however disorganized they may have seemed to the outside world.  They were looking to develop Alcatraz from an abandoned prison to a Native American university and cultural center, where true Native American culture could be displayed and studied.  While a grand and passionate idea, the sheer cost of such a development was prohibitively expensive and did not make for a good bargaining chip with government officials.  In addition, government officials argued that if they were going to help fund the project, they were going to have a say in its development.  This was unacceptable to many of the Native Americans, who had seen first hand what happened when government dictated culture. 


Eventually, the island population dwindled down to just a few.  The decrease in population was the result of accidents, a major fire, a shortage of food, lack of fuel for heat and cooking, and other various problems.  The authors, however, do not believe that the occupation was a failure, but rather an awakening for other Native Americans who were ready to step up and be counted.  The occupation sparked a new Native American consciousness that drew on the lessons of their elders and the protest spirit of the 1960's and 1970's.

The book next examines the rise of AIM (American Indian Movement) as a powerful multi-tribal force that would push the agenda of the Indian Movement to a conflagration with the Trail of Broken Treaties and the occupations of Wounded Knee, South Dakota and the Pine Ridge Reservation.  With all of these events, the same problems experienced at Alcatraz surfaced; the most damaging being the mistrust in leadership.  As the author states, "[A]s quickly as Indian Radicalism exploded on the national stage, it faded, disintegrating under the weight of its own internal contradictions and divisions, and a relentless legal assault by federal and state governments."  In fact, the authors point out that so many Indian activists were prosecuted for federal and state crimes, that the legal fees alone practically bankrupted AIM.


But for all of the ways that the Indian Movement could be conceived a failure, the authors emphasize that this social movement was not a failure.  It raised awareness of the plight of Native Americans throughout the nation and, more importantly placed the needs of Indians at the front door of the United Stated Government.  This consciousness was at a level not experienced since the 1800's.  Dozens of Federal Programs were created to help educate and take care of Native Americans and improve their conditions nationwide.


Over the course of the summer institute, we examined how social movements are important to the study of United States history because they are the forces that create change.  We study social movements because they bring change that could not be brought about without the efforts of the individuals that are part of the social movement.  People, making the conscious effort to stand up and be counted, even when they know that it could be the most dangerous thing to do, are the ones that drive social movements and create change in our nation.  More importantly, we learned that social movements take time to develop, are never easy, and almost always have internal divisions.  The authors of Like A Hurricane, believe the same thing.


Like A Hurricane is a good read, but not a great read.  At times it is very difficult to stay on task due to the authors' tendency to jump from event to event without any type of transition.  I did, however, find it a very useful source for my classroom teaching of social movements.  There are several quotable sections of the book that will be useful in engaging students in critical thinking activities in the classroom and the research is impeccable.  Furthermore, as my knowledge of the Indian movement of the 1960's and 1970's is extremely limited, I was surprised at the connections that can be made, through the book, to events like the American Revolution, to show a modern perspective of what happens when people feel as if they are being ignored or that their rights are being trampled.          
POSSIBLE CLASSROOM USES FOR 

LIKE A HURRICANE


For many of my students, it is difficult to grasp the anger and the violence that was associated with the protests of American colonists during the years leading up to the American Revolution.  Mainly this is because there are no pictures available showing the type of destruction that took place during the protests.  With Like a Hurricane, there is a multitude of resources that I can use to make a modern connection to the anger, frustration and misunderstanding that existed between the colonists and the British Government.  By using quotations and pictures from Like a Hurricane, the students can compare the two political and social movements and show how the movements are alike in many ways.  Indian people had the same anger, misunderstandings and mistrust for the U.S. Government as the colonist did for the English Government. 

The first classroom activity would be to compare and contrast a description of the destruction of the governor's mansion in Boston during the tax riots to the photograph of the destruction of the Bureau of Indian Affairs building in November of 1972 by Indian activists.  The major question that I would want the students to answer is, in both situations, what caused the people who committed the destruction to act in the manner they did?  This question gets directly at Standard in Historical Thinking 3 (C): analyzing cause and effect relationships.  By showing a modern scene of destruction by protestors, the student can make the connection that people's basic feelings do not change just because the history does.  There is a cause for every effect.  In both cases, the cause is the anger felt by groups of people who believe they are being ignored, pushed around, and denied their rights as citizens.

This activity also fits nicely with Standard of Historical Thinking 5:  Historical antecedents.  Another question to be posed to the student is:  What led to this destruction?  What happened that made these people so angry?


A second classroom use of Like a Hurricane could be to compare the Boston Massacre and the occupation of Wounded Knee, South Dakota.  This could be done in several ways.  Students could examine the newspaper accounts from the Boston Massacre and Wounded Knee and see both colonial examples and modern examples of how propaganda and the written word can influence your feelings about and event.  In addition, students could examine images of the Boston Massacre, including Paul Revere's engraving and other images, then examine photographs of the occupation at Wounded Knee.  One particularly good comparison would be Paul Revere's engraving and the photograph of Police standing guard in front of the Custer County Court House.  (Both images show soldiers/police in an aggressive stance.  Students could answer questions about how the images could influence how people feel about the event.  


Both activities listed in the paragraph above would fit nicely with Standards in Historical Thinking 2 (D) as the students would be examining both a colonial and a modern example of how images can influence the way that we feel about historical events.  I believe it is important for students to realize that our interpretation of history depends not only on what we read about particular events, but what we see, think and feel about the events as well.    
