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I.  ABSTRACT

The Bread & Roses Strike (1912) curriculum unit fits into a Modern US History (1865-present) course.  It can be used during units on the Industrial Revolution, Immigration, or the Progressive Era.  The lessons in this unit focus on the 1912 textile mill strike in Lawrence, Massachusetts, which became known as the “Bread and Roses” stike.  This topic is significant because it illustrates many of the social, economic, and political issues faced by the US during the period of industrialization in the late 1800s - early 1900s.  The 1912 strike is also unique in that it was largely led by immigrants and was started by women.  The strike committee was made up of 56 people from 14 different nationalities.  The unit lasts five days and includes a primary source activity, a debate, and an activity that asks students to create a historical marker to commemorate the event.  This curriculum unit draws heavily from Bruce Watson’s book, Bread and Roses: Mills, Migrants, and the Struggle for the American Dream (New York: Penguin Books, 2005), which was a History Connected book group selection.

II.  CURRICULUM UNIT STANDARDS

Massachusetts History and Social Science Curriculum Framework (2003)

U.S. History II:  Reconstruction to the Present (1877-2001)

Industrial America and Its Emerging Role in International Affairs, 1870-1920

Standards

USII.1  Explain the various causes of the Industrial Revolution (H, E)

USII.2  Explain the important consequences of the Industrial Revolution (H, E)

USII.3  Describe the causes of immigration of Southern and Eastern Europeans, Chinese, 

Koreans, and Japanese to America in the late 19th and early 20th centuries, and 

describe the major roles of these immigrants in the industrialization of America. (H)

USII.5  Explain the formation and goals of unions as well as the rise of radical political 

parties during the Industrial era. (H, E)

Concepts and Skills

History and Geography

1. Distinguish between long-term and short-term cause and effect relationships. (H, G, C, E)

2. Show connections, causal and otherwise, between particular historical events and ideas and larger social, economic, and political trends and developments. (H, G, C, E)

3. Distinguish historical fact from opinion. (H, E, C)

General Economic Skills

1. Describe how the earnings of workers are affected by the market value of the product produced and worker skills. (E)

Standards in Historical Thinking

National Center for History in the Schools, UCLA
Standard 2:  Historical Comprehension

A. Identify the author or source of the historical document or narrative and assess its credibility.

D. Differentiate between historical facts and historical interpretations.

E. Appreciate historical perspectives.

Standard 3:  Historical Analysis and Interpretation

A. Compare and contrast differing sets of ideas.

B. Consider multiple perspectives.

C. Analyze cause-and-effect relationships and multiple causation, including the importance of the individual, the influence of ideas.

D. Compare competing historical narratives.

Standard 4:  Historical Research Capabilities

B. Interrogate historical data.

C. Identify the gaps in the available records marshal contextual knowledge and perspectives of the time and place.

E. Support interpretations with historical evidence.

Standard 5:  Historical Issues-Analysis and Decision-Making

D. Evaluate alternative courses of action.

E. Formulate a position or course of action on an issue

III.  ESSENTIAL QUESTIONS

1. What larger social, economic, and political trends and developments are reflected in the Bread & Roses strike of 1912?

2. What role did immigrants play in the development of the city of Lawrence and the industrialization of America?

3. Why did workers in Lawrence form unions and join radical political parties during the Industrial era?

IV. STUDENT LEARNING OBJECTIVES

Students will:

1. Identify the key people, places, and events connected to the 1912 Bread & Roses Strike.

2. Compare and contrast the points of view of various participants in the 1912 Bread & Roses Strike.

3. Students will analyze primary sources and evaluate the credibility and possible bias in each source.

4. Students will evaluate the alternative courses of action available to Lawrence textile mill workers in 1912 and formulate a position or course of action on an issue.
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VI. LESSON PLANS

Context of Lessons:  

These lessons can be used in a Modern US History (1865-present) course.  They may become part of a unit on the Industrial Revolution, Immigration, or the Progressive Era.  Prior to these lessons, student should have a general overview of industrialization and immigration.  These lessons draw from students’ background knowledge about immigration/industrialization as well as provide new information on the 1912 textile mill strike in Lawrence, Massachusetts, which became known as the “Bread and Roses” strike.

Day 1:

Silent Conversation Activity:


The purpose of this activity is to help students to think and ask questions about a set of primary sources before they learn about the 1912 Bread and Roses strike.  Using this strategy, shy students will have the opportunity to express themselves, and all students will be encouraged to think about the meaning of maps, photos, diagrams, and political cartoons related to the strike.  This activity will engage students before delving into this topic in depth.


Step One:  Preparation

Post large primary source images onto the center of separate pieces of easel paper.  Display the images around the classroom.  Distribute colored markers to each student.


Step Two:  The Importance of Silence

Inform the class that this is a silent activity.  Each group is assigned a primary source.  The group looks at the image in silence.  They are to comment and ask questions about the primary source in writing on the easel paper.  The others in the group should try to respond to the questions asked in writing or to make additional comments about the source.  The teacher should clarify the directions and answer questions before the activity begins to make sure the activity remains silent.


Step Three:  Comment on Your Primary Source

Give the groups several minutes to look at the assigned primary source and to comment/question.  The teacher can determine the appropriate time needed for this step.


Step Four:  Comment on Other Primary Sources

Remaining silent, the students leave their groups and go to other primary sources posted around the room.  They should read the comments/questions written by others and add their own thoughts/questions.  Again, the teacher determines the appropriate time needed for this step.


Step Five:  Return to Your Own Primary Source

It is now time to present and discuss each primary source.  Groups should read the comments/questions written on their easel papers.  Ask students to summarize the reactions to their source and to note anything that stood out about their source.  Each group will present to the class.


Step Six:  Class Discussion

Teacher will debrief this activity with the entire class in a classroom discussion.  Possible discussion questions include:  

· What did you learn from this activity?  

· Why are primary sources valuable?  

· Who created these sources?  

· Who was the intended audience?  

· Do any of these sources show bias?  

· Why was it important to remain silent?  

· Was it difficult not to talk?  

· Which image was most striking to you?  Why?

Selected primary sources for this activity:

Primary sources from the Lawrence History Center. (See: Bibliography)

1. Map 5:  Ethnicity Breakdown of Tenement Houses in Melven Court. (Lawrence History Center (LHC) p.4)

2. Diagram:  Tenement House Room Floor Plan (LHC, p.10)

3. Photo:  Mother Teaching Daughter Loom Operation (LHC, p.11)

4. Photo:  Brothers Working Together at the Loom (LHC, p.12)

5. Photo:  The Police (LHC, p. 15)

6. Photo:  Strikers March (LHC, p.17)

7. Newspaper:  Many Nationalities (LHC, p.23)

8. Children of the Strikers (LHC, p.25)

Images from Bruce Watson’s book Bread and Roses: Mills, Migrants, and the Struggle for the American Dream. (See: Bibliography)

9. Political Cartoon:  Law and Order in Lawrence (Watson)

10. Photo of Lawrence skyline:  “Immigrant City” (Watson)

11. Photo:  Moving Picket Line (Watson)

12. Photo:  William Wood (Watson)

Assessment:  


Teachers can grade students’ active participation in the Silent Conversation activity and during the debriefing discussion.  For homework, students will write a journal-style response using the “Silent Conversations Activity Assessment” in the Support Materials section of this curriculum unit. Written responses should include references to specific sources and a clear statement of students’ new understandings.

Day 2:

PowerPoint Slide Show:


The purpose of this activity is to introduce students to the key people, places, and events related to the Lawrence textile mill strike in 1912.  While watching the PowerPoint presentation, students will complete an unfinished outline.  This will keep them focused on the slide show and will force them to look carefully at the slides to find the necessary information.  The teacher will pause at relevant points in the slide show to discuss images and events with students.  

Historical Background Reading:


For homework, students will read the introduction and chapter 1 of Bruce Watson’s book Bread & Roses: Mills, Migrants, and the Struggle for the American Dream, [pp.1-28].  (See Bibliography)


Modification (for struggling readers):  Students will read  “January 12, 1912: Bread & Roses Strike Begins” (Mass Moments) http://massmoments.org  (See Bibliography)

After reading, students will complete a reading comprehension Cloze activity, which is included in the Support Materials section of this curriculum unit.  A Cloze activity is one in which words are removed from a passage for a learner to fill in as an exercise in reading comprehension. The missing words may or may not be provided in a word bank.  A word bank can be used for struggling readers.

Assessment:  

Teachers can grade students’ PowerPoint outlines for accuracy and completeness.  The reading comprehension Cloze activity can be also be graded.  Teachers may also create a short comprehension quiz on the 1912 Strike. 

Day 3-4:

Bread & Roses Simulation:

Using what they have learned from the first two days of the unit, student will role play a debate between key players in the 1912 textile mill strike.  Each student will be assigned one role and will receive a Character Card, which includes a photo and brief description of his/her character.  For the first part of this activity, students will work alone.  Later, students, who were assigned the same character, can work together in preparation for the debate on Day 4.  Character Cards are included in the Support Materials section of this curriculum unit.   Photocopy one Character Card for each student.

During Day 3, students will prepare for a debate on the topic: “How to Resolve the 1912 Strike.”  Introduce the debate topic using the Debate Worksheet.  Hand out a Debate Worksheet and Character Card to each student.  These resources are included in the Support Materials section of this curriculum unit.


Characters include:

a. William Wood:  President of the American Woolen Company, the largest textile company in Lawrence in 1912. 

b. Joseph Ettor:  International Workers of the World (IWW) Executive Board Member, who came to Lawrence to organize textile workers in 1912 and was arrested and charged with being an accessory to murder during the strike.  

c. Walter M. Pratt:  1st Lieutenant, 8th Regiment and Battalion, Massachusetts. Militia member who was stationed in Lawrence during the 1912 strike and witnessed many of the conflicts during the two-month conflict.  

d. Camella Teoli: 14 year-old wool twister at the American Woolen Company in 1912.  She was injured on the job and testified before a Congressional committee about her experiences.

e. Mary K. O’Sullivan:  Union organizer who wrote articles in support of the strike, met with strikers, and helped to negotiate a settlement with the American Woolen Company in 1912.

f. Elizabeth Gurley Flynn:  IWW organizer who arranged to send the children of Lawrence strikers to sympathetic families in New York during the 1912 strike and gave many speeches during the textile mill strike.

g. Angelo Rocco:  Italian immigrant who organized Italian textile mill workers in Lawrence during the 1912 strike.  

h. Father James T. O’Reilly: The leader of St. Mary’s Catholic Church, the most powerful church in Lawrence in 1912.  A member of the school committee and other important organizations in Lawrence.

Students will prepare by reading the Character Card and creating a “Sensory Figure” of their character.  A Sensory Figure is a simple line drawing of a character annotated with notes that show the thoughts, feelings, and experiences of the character. (See:  Bibliography “Sensory Figures” Activity.  Teachers’ Curriculum Institute.)  Teachers can create a Sensory Figure as a whole-class as an example before attempting this assignment independently.  Students may refer to the Sensory Figure and Character Card throughout the debate on Day 4.  Both Character Cards and directions for the Sensory Figure activity are included in the Support Materials section of this curriculum unit.

Teachers of advanced students may require them to do outside research on the characters in addition to using the Character Cards.  Advanced students can also complete a Document Based Question essay using primary sources from the 1912 Lawrence Textile Strike.  An excellent DBQ resource is:  

“The 1912 Lawrence Textile Strike: Document Based Questions.”  Women and Social 

Movements in the United States, 1600-2000. 3 June 2010. 

http://womhist.alexanderstreet.com/teacher/teacherindex.htm)


On Day 4, the teacher will act as the moderator and chairperson of the debate “How to Resolve the 1912 Strike.”  Students will have 5-10 minutes to meet with others who have been assigned the same character in order to organize a “game plan” for the debate.  Organize desks in groups with large name placards for each character group.  Students can hold up their name placards when they wish to speak.  Encourage students to remain in character and to speak with the voice and attitude of the character being portrayed even if it doesn’t match a student’s personal opinion.  


During the debate, set a speaking time (between 30 sec. and 2 min.) in order to keep the debate moving.  Use a stopwatch, and when time is up, ask the speaker to sit down.  Keep a speaker’s list (crossing names off after students speak) to move things along smoothly and to keep a record of who has spoken for grading purposes.  As each speaker is recognized, ask the speaker to stand and recognize the chairperson (you!) by saying, “Thank you Mr./Ms. Chairperson.”  These small details will add a sense of realism and respect during the debate.  If a student is quiet, you may want to require that everyone speak at least once.  If you have a couple of loud-mouths, you can require that you can only speak once and then you must wait until X number of people speak before you get another turn.  [You can also pretend that a large bumblebee from Mars entered the room and stung the loudest person, rendering him/her mute for the rest of the debate!]  Use a gavel to call for order.  In a real debate, the moderator would yell, “Decorum!” and pound the gavel until there is silence.  At the conclusion of the debate, ask for one person from each team to give a concluding statement from his/her character’s point of view.


If you really want to get into debate in a more formal way, you may want to use Parliamentary Procedure including points and motions.  This is a way to make the debate more intense, but it is not essential for the purposes of this curriculum unit.  If you wish to learn more about Parliamentary Procedure, a great resource is the United Nations Association of the USA (www.unausa.org).  They have Activity Guides on “Points and Motions” and “Rules of Procedure” which are clear and easy for students to follow.


Possible debate/discussion questions for the Bread & Roses Srike (1912) debate include:  

· How did things get so explosive in Lawrence in the first place?  

· What are conditions like in the mills?  In the tenements?

· Who is to blame for this conflict?

· Are immigrants a part of the problem?

· What are the demands of the workers?

· Thousands of women are participating in this strike, and they were the ones who started it by walking out of the mills on Jan. 12.  Should these trouble-making women be fired?

· What is the position of the mill owners?

· Has the militia made the conflict worse?

· Has the IWW made the conflict worse?

· The US Congress has created a committee to investigate working conditions in Lawrence.  What role, if any, should the US government play in this event?

· What role, if any, should the Catholic Church play in this event?

· How can the two sides resolve their differences?

At the conclusion of the debate, the teacher will debrief the students during a class discussion.  Debriefing questions might include:

· Which character/characters were most convincing?  Why?

· Who had a stronger argument---workers or owners?

· What tensions led to the Bread & Roses strike?

· Was there a way that the strike could have been avoided?  How?

· What special role did women play in the strike?  

· Would the strikers have been perceived differently if the strikers were not immigrants from Southern and Eastern Europe?

· Why did the other big labor union (the AFL) refuse to support the strike?

· Why did Father O’Reilly, who really cared about the workers, refuse to support the strike?

· Some blamed the strike on outside agitators from the IWW.  Is that true?

· Although the “Bread & Roses” myth is not true, why did this name stick?  What is it about the symbolism of bread and roses that makes it an appropriate name for the event?

· If you were giving out awards for best actor/actress, who would win?  Why?

· Can you see any parallels between this event and other events (now or in the past)?

Assessments:
Sensory Figures Assignment



Active participation in the class debate and debriefing discussion.

Day 5:  

Design a Historical Marker Activity


Believe it or not, there are no historic markers in Lawrence dedicated to the Bread & Roses strike of 1912.  Until the 1970s, in fact, most people in Lawrence chose to remain silent about the event.  For example, Camella Teoli, a 14 year-old who was injured when her scalp was ripped off by a machine in the mill, spent seven months in the hospital recovering.  She later joined the strikers and went to Washington DC to testify at a Congressional hearing about the strike.  She later married and had children and lived a quiet life in Lawrence.  She never told her children about her injury or about the strike.  In fact, her daughter, Josephine Catalano, remembers carefully combing her mother’s hair into a bun each day in order to cover the six-inch bald spot that remained from her injury.  Ms. Teoli did not speak of the strike until over sixty years later!

Many participants were ashamed and felt the event gave the city a bad name.  Others moved away, taking their stories with them.  Few saw this as a pivotal event in US history.  In the 1970s a local group began collecting the oral histories of strike participants and witnesses who lived in Lawrence in 1912.  Since then, interest has grown and for the past 25 years, Lawrence has held an annual Bread and Roses celebration every Labor Day weekend to commemorate the 1912 strike.  

Through the PowerPoint slide show, students learned that the name “Bread and Roses” is a myth.  The 1912 strikers never used the slogan “Bread and Roses” and the poem “Bread and Roses” by James Oppenheim was mistakenly attached to the event years later.  However, the huge role that women played in the strike made the image of “bread and roses” a fitting symbol of the event and the name has stuck.  You may wish to ask students whether or not they wish to use this “mistake” of history in their marker.  Is it appropriate to promote the myth of “bread and roses”?


In this activity, students will create a Historic Marker to remember the Bread & Roses strike of 1912.  Handout the worksheet “Using Historic Markers in Your Classroom” and discuss why it is important to mark historic places.  Discuss markers students have seen in their town/city.  Show images of historic markers to students.  Refer to the Historic Marker Database Project (www.hmdb.org) for examples and ideas.


Instruct students to design a memorable historic marker for the Bread & Roses strike of 1912 which is accurate, includes the individuals and groups involved in the event, and notes the historic significance of the event in US history.  Bonus points to students who explain where the marker should be placed and why this location was chosen.  Students should include a brief (1 page) explanation of their marker along with a drawing of the marker.  The teacher may want students to present the markers to the class or post them along the wall and vote to reward the best, most creative, most thoughtful, etc. markers.  


As a more formal assessment, the teacher can also give a quiz/test on the Bread & Roses strike at the conclusion of the unit.

Assessment:  

Student-created Historic Markers


Bread & Roses quiz

VII. SUPPORT MATERIALS

The materials in this section will help the teacher implement the lesson plans in this curriculum unit.  

Day 1:  

1. Silent Conversations Directions:  

Silent Conversation Activity.  Facing History and Ourselves. Educator 

Resources. http://www.facinghistory.org.

2. Silent Conversations Activity Assessment

3. Location of primary sources used in this activity:

Lawrence History Center. History Connected: The Progressive Era and the Bread 

and Roses Strike of 1912. Lawrence, MA: Lawrence History Center, 2010.  

Watson, Bruce.  Bread & Roses: Mills, Migrants, and the Struggle for the 

American Dream.  New York: Penguin Books, 2005.

Day 2:  

1. PowerPoint Slide Show

2. PowerPoint Outline 

3. Historical Background Reading Assignment

Watson, Bruce.  Bread & Roses: Mills, Migrants, and the Struggle for the 

American Dream.  New York: Penguin Books, 2005: 1-28.

Alternate Reading Assignment (for struggling readers):

“January 12, 1912: Bread & Roses Strike Begins.” Mass Moments. 3 June 

2010. http://massmoments.org.

4. Reading Assessments: 

a. Cloze Activity (using Watson)

b. Cloze Activity (using MassMoments)

Day 3-4:  

1. Debate Worksheet  

2. Character Cards

3. Sensory Figure Activity

Day 5:  

1. Historic Markers Activity

2. Bread & Roses Quiz

SILENT CONVERSATIONS ACTIVITY:  PRIMARY SOURCES

Selected primary sources for this activity:

Primary sources from the Lawrence History Center. (See: Bibliography)

13. Map 5:  Ethnicity Breakdown of Tenement Houses in Melven Court. (Lawrence History Center (LHC) p.4)

14. Diagram:  Tenement House Room Floor Plan (LHC, p.10)

15. Photo:  Mother Teaching Daughter Loom Operation (LHC, p.11)

16. Photo:  Brothers Working Together at the Loom (LHC, p.12)

17. Photo:  The Police (LHC, p. 15)

18. Photo:  Strikers March (LHC, p.17)

19. Newspaper:  Many Nationalities (LHC, p.23)

20. Children of the Strikers (LHC, p.25)

Images from Bruce Watson’s book Bread and Roses: Mills, Migrants, and the Struggle for the American Dream. (See: Bibliography)

21. Political Cartoon:  Law and Order in Lawrence (Watson)

22. Photo of Lawrence skyline:  “Immigrant City” (Watson)

23. Photo:  Moving Picket Line (Watson)

24. Photo:  William Wood (Watson)

SILENT CONVERSATIONS ACTIVITY ASSESSMENT

Directions:  After participating in the Silent Conversation Activity, reflect upon your experiences in a brief, journal-style entry.  

Questions to address:


· What did you learn from this experience?

· What image/images do you remember most?  Why?

· What do you think it would be like to live in Lawrence, Massachusetts in 1912?

POWERPOINT SLIDE SHOW OUTLINE

I. This story takes place in ________________, Massachusetts

a. Lawrence is located along the _______________ River.
b. Along the river there are many __________________ mills.
II. Lawrence in 1912
a. The number of textile workers ______________________
b. ____ out of ___ were immigrants.
c. ________% were women and children.
d. Immigrants lived in crowded _______________________.
e. Hundreds of children died from diseases like _________________
______________________________________________________

f. Average life expectancy of a mill worker ___________ years.

III.  Life in the textile mills
a.  Workweek: _________ hours.
b. Average paycheck: __________________ per week.
c. Legal age to work was _______ years, but ___________________
_______________________________________

d. Workers made ____________ which means cloth.

IV.  Causes of the 1912 Strike
a. A new state law shortened the workweek to _____ hours.
b. Mill owners decided:
i.          To __________________________________
ii. To __________________________________

c.  The strike began when workers opened their _________________.
d. The first strikers were 200 ___________ women.
V.  The Strikers Organize
a. A radical labor organization called the ______________________________ was called to organize the workers.
b. The IWW was called “The _____________”
c. The IWW believed in ___________________
d. Number of strikers __________________________
e. Meetings were translated into _______ languages.
VI. The Response

a. The mill owners:_______________________________________
b. The mayor:____________________________________________
c. President William Howard Taft orders a ______________________
______________________________________________________

VII. The Strike Gets Violent

a. An innocent bystander named _____________________ is shot and killed.  Her killer is never brought to justice.

b. A unarmed teenage boy named _______________________ is stabbed by a soldier’s bayonet and killed.  

c. Vandalism is done to ________________, ______________, and _______________________________.

d. Police find __________________ in a print shop where strikers meet.

e. They later discover that two men working for ____________________ planted the dynamite to frame the strikers.

VIII. The Strike Continues 

a. The strike lasts for ____ weeks.

b. Some strikers send their ___________ to New York to be cared for by sympathetic families during the rest of the strike.

IX. The Strike Ends

a. Date ___________________________

b. Workers gained ___________________________________________

________________________________________________________

________________________________________________________

c. Big Bill Haywood, an IWW leader praised the victorious strikers, calling them “the __________ and ____________ of the working class.”

X. The Bread & Roses Myth

a. There is no __________________ that the Lawrence strikers used the slogan “Bread and Roses.”

b. However, it is still known as the ______________________ Strike of 1912.

XI. The Bread & Roses Festival

a. For the past _____ years, Lawrence has celebrated the Bread and Roses Festival on ___________________ weekend.

b. There are no _________________________ honoring the 1912 strike.

c. The 100th anniversary of the strike will be celebrated in ______________.

READING ASSIGNMENTS:
Historical Background Reading:


For homework, students will read the introduction and chapter 1 of Bruce Watson’s book Bread & Roses: Mills, Migrants, and the Struggle for the American Dream, [pp.1-28].  (See Bibliography)


Modification (for struggling readers):  Students will read  “January 12, 1912: Bread & Roses Strike Begins” (Mass Moments) http://massmoments.org  (See Bibliography)

READING ASSESSMENT: CLOZE ACTIVITY (Watson)

Directions:  Read page 1-28 in Bruce Watson’s book Bread & Roses: Mills, Migrants, and the Struggle for the American Dream.  Using what you learned, fill in the blank spaces below with the correct word/words.

1. The strike began on ____________________(date) in the city of ________________, Massachusetts.

2.  Workers were protesting a cut in ___________ due to the workweek being shortened from __________ hours per week to ________ hours per week.

3.  The type of workers who went on strike made ___________ in large mills, which were built along the ______________ River.

4.  Lawrence was a city largely populated by ______________ who came from fify-one countries.

5.  During the strike, workers’ children were sent to live in ______________, in an event that became known as the “Children’s Exodus.”

6.  The slogan that is connected to the strike is ______ and ________, but this slogan was probably never used during the event.

7.  The largest mill in the city was the ___________ Mill, which was named after its wealthy owner, _______________________.

8.  Many of the workers lived in crowded _________________, two- and three-story apartment buildings that often housed several families in each apartment.

9.  Working conditions were so unhealthy in Lawrence that the average mill worker died at age _______________________________.

10.  The most radical ethnic group were the __________________, who were led by Angelo Rocco, a local union organizer.

11.  A radical labor union called the __________________________, nicknamed “The Wobblies” came to Lawrence to help the strikers.

12.  Sciopero (Italian), Greve (French), Strajkuja (Polish), Streikokim (Lithuanian), Shtrayken (Yiddish), and Streik (German) mean ______________________.

READING ASSESSMENT: CLOZE ACTIVITY (MassMoments)

Directions:  Read “January 12, 1912:  Bread and Roses Strike Begins” (MassMoments).  Using what you learned, fill in the blank spaces below with the correct word/words.

1. The strike began on ____________________(date) in the city of ________________, Massachusetts.

2. A new state law changed the workweek from ________ hours a week to _________ hours a week.

3. Workers were angry because factory owners sped up ______________ and cut workers’ _________________ when the new state law went into effect.

4. The strike became known as the __________ and _________ strike.

5. More than half of the workers in the mills were ____________ and _______________.

6. Most of the workers were _____________ who came to America from the Middle East, southern, and eastern Europe.

7. The factories in Lawrence made ______________, another word for cloth.

8. A radical labor organization called the _________________________ sent organizers to Lawrence to support the strikers.

9. The strikers sang, chanted and carried banners, which is a sign of _______________________, or unity.

10. Some of the _____________of strikers were sent to live with families in other cities.

11. President _________________ ordered Congress to investigate the working conditions in the city.

12. The strike ended on _____________________(date) when the ___________ won.

ANSWER KEY

Reading Assessment: Cloze Activity (Watson)

Answer Key:

1. January 12, 1912; Lawrence

2. pay; 56; 54
3. textiles/cloth; Merrimack
4. immigrants
5. New York
6. Bread and Roses
7. Wood; William Madison Wood

8. tenements

9. thirty-nine

10. Italians

11. International Workers of the World (IWW)

12. strike

Reading Assessment: Cloze Activity (MassMoments)

Answer Key:

1. January 12, 1912; Lawrence

2. 56; 54

3. production; pay

4. Bread and Roses

5. women and children

6. immigrants

7. textiles

8. International Workers of the World (IWW)

9. Solidarity

10. Children

11. William Howard Taft

12. March 12, 1912; workers

DEBATE WORKSHEET

How to Resolve the 1912 Strike

In 1912, the Massachusetts state legislature passed a law ordering mills to reduce the workweek to 54 hours.  In the textile mills in Lawrence, Massachusetts, the average workweek was 56 hours.  Mill owners decided to reduce the workweek by two hours and to reduce workers’ pay by two hours.  They also sped up the machinery in the textile mills in order to create the same amount of fabric in a shorter amount of time.  On Friday, January 12, 1912, a group of workers yelled, “Short pay!  All out!  All out!” and the strike began.  Over 30,000 textile mill workers walked out of the mills and joined the strike.
CHOICES
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What would your character do?

Name of your character_____________________________________________________

Describe your character____________________________________________________

________________________________________________________________________

What would your character say about the 1912 textile mill strike?

________________________________________________________________________________________________________________________________________________

What evidence could you use to support your character’s point of view?

________________________________________________________________________________________________________________________________________________________________________________________________________________________

STUDENT SOURCE 



Character Card
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MARY K. O’SULLIVAN
(1864-1943)
Mary Kenny O’Sullivan was born in 1864 in Missouri.  Her parents were Irish immigrants.  O’Sullivan left school in the fourth grade to work as a dressmaker and bookbinder.

In 1888, O’Sullivan moved to Chicago and met Jane Addams, a famous reformer who founded Hull House, a settlement house.  At Hull House, she organized a woman’s labor union.  She also became a union organizer for the American Federation of Labor (AFL), a powerful national labor union.  O’Sullivan traveled across the east coast organizing workers for the AFL.

In 1894, she married Jack O’Sullivan, a labor editor.  Their marriage was unusual because both husband and wife worked and cared for the home together.

O’Sullivan cared deeply about worker’s rights and was also a supporter of women’s suffrage.  In 1906, she spoke to a Congressional committee in support of a Constitutional amendment giving women the right to vote.  

O’Sullivan supported the strikers, many of whom were immigrant women.  She wrote, “This is the first time in the history of our labor struggles that the foreigners have stood to the man to better their conditions as underpaid workers.”  O’Sullivan especially praised the women who became strike leaders:

“The strike developed leadership among the workers of the most surprising caliber and personality,--women such as Mrs. Wessenback, the highest paid worker and expert mender in the mill, who stood out for the despised foreigner; the underpaid skilled workers such as Riley and Adamson of the committee, who with others developed into remarkable leaders in the struggle.”
During the 1912 strike in Lawrence, MA, O’Sullivan split with the AFL, which did not support the IWW-led strike in Lawrence.  The AFL and IWW were rival labor unions that often didn’t see eye-to-eye on issues.  Nevertheless, O’Sullivan supported the striking textile workers.  She played a key role in meeting with the strikers and the strike committee and negotiating a settlement with William M. Wood the President of the American Woolen Company, Lawrence’s largest textile mill.  

Mary K. O’Sullivan (1864-1943)

Works Cited:
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ELIZABETH GURLEY FLYNN

(1890-1964)

Elizabeth Gurley Flynn was born in New Hampshire in 1890.  At age 10, her family moved to the South Bronx.  Her father was a socialist and her mother was a feminist, so she learned early to speak out for her beliefs.

Flynn made her first public speech at age 15 and joined the International Workers of the World (IWW), also known as “The Wobblies.” The IWW was a labor union that supported the ideas of socialism.  She was expelled from high school in 1907.  At age 17, Flynn became a full-time labor organizer for the IWW.  

The issues Flynn supported included free speech, worker’s rights, immigrant rights, and women’s rights.  She was a fearless and outspoken young woman at a time when women were expected to be quiet and subservient.  A song, “Rebel Girl,” was written about her by Joe Hill.

Rebel Girl by Joe Hill

That’s the Rebel Girl.  That’s the Rebel Girl.

To the working class she’s a precious pearl.

She brings courage, pride and joy

To the Fighting Rebel Boy.

Flynn traveled across the country organizing labor strikes, including the 1912 textile mill strike in Lawrence, Massachusetts.  During the strike, Flynn arranged for New York families to take in the children of striking textile workers in an event that became known as the “children’s exodus.”  The Lawrence children were sent by railroad to New York, where sympathetic socialist families provided for the children during the strike.

Flynn gave many speeches and raised funds to support the striking textile workers and the IWW.  One journalist remembered Flynn as “the spirit of the strike” and wrote “when [she] spoke, the excitement of the crowd became a visible thing.  She stood there, young, with her Irish blue eyes, her face magnolia white and her cloud of black hair, the picture of a youthful revolutionary girl leader.”

Elizabeth Gurley Flynn (1890-1964)

Works Cited:

“Flynn, Elizabeth Gurley: Statement at the Smith Act Trial.” American Rhetoric. 3 June 2010. 
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CAMELLA TEOLI

(1898?-n.d.)
[Photo note:  There are no photographs of Camella Teoli.  This photo of a girl was taken  in a textile mill similar to the one where Teoli worked when she was 14 years old.]

Camella Teoli, an Italian-American, worked at the American Woolen Company in Lawrence, Massachusetts.  She left school in sixth grade and used a forged document in order to get work in the textile mills at the age of 14.  The legal age for workers was 15 in Massachusetts.  Teoli worked as a twister, earning $6.55 per week.

In March 1912, Teoli was asked to travel to Washington DC to testify in front of a Congressional committee investigating working conditions in the Lawrence textile mills.  Teoli told the committee that she had been injured after two weeks on the job.

Teoli recounted that her hair got caught in one of the textile machines in July 1909.  Her hair and scalp were pulled off her head.  The doctors were able to reattach her scalp, but Teoli spent seven months in the hospital.  During her recovery, the American Woolen Company paid for her hospital and doctors’ bills but she did not receive any of her missing wages.  

President Howard Taft’s wife, Mrs. Helen Taft, was in the audience during Teoli’s testimony.  She was so moved by her story that she shared it with the President, which helped the Lawrence strikers to gain sympathy and support for their cause.

After her testimony, Teoli’s father was arrested for knowingly allowing his underage daughter to work.  He was released after testifying against the man who sold him the document, which falsified Camilla’s age.  

Camilla Teoli joined the textile mill strikers in 1912, she said, “[b]ecause I didn’t get enough to eat at home.”

Camella Teoli (1898?-n.d.)

Works Cited:
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WILLIAM M. WOOD

(1858-1926) 
William M. Wood was born on Martha’s Vineyard, Massachusetts in 1858.  His parents were Portuguese immigrants.  His father, a crewman on a New Bedford whaling ship, died in 1861 when Wood was twelve.  He dropped out of school and got a job at a textile mill in New Bedford to support his mother and younger siblings.  

A hard worker, Wood was quickly promoted and learned all aspects of the textile mill business.  In 1885, Wood was hired as treasurer and later manager of the Ayer Mill in Lawrence, Massachusetts.  Within three years, Wood married the mill owner’s daughter, Ellen Ayers.  As manager, Wood made the Ayer Mill successful through his intelligence, skill, and hard work.  He was known for running an efficient, profitable business.

In 1899, Wood formed the American Woolen Company from several smaller textile mills in Lawrence.  By age 41, Wood was a multi-millionaire.  He built some of the largest textile mills in the world and became a symbol of the “rags-to-riches” American success story.

Wood was criticized for being a tough boss.  A typical workweek at the mill was 56 hours for a paycheck that averaged between $6 and $9 per week.  A 1912 state law shortened the legal workweek to 54 hours.  So, Wood cut the workweek by two hours but sped up the power looms in order to keep from losing profits.  The speed-up made workers produce the same amount of fabric in less time.  He also withheld two hours of pay from workers’ pay envelopes.

The pay cut and speed up of the looms led to the 1912 strike.  Wood argued that he had no other choice.  He had to keep production steady to maintain profits.  Wood believed he was being fair.

In an open letter to his employees on January 19, 1912, Wood wrote:

“I want every man and woman working for the American Woolen Co. to get the best wages that the company can afford…but you must realize that I must also care reasonably for the stockholders’ interests…You know we have sharp competition, and if we do not do our work economically our competitors will drive us out.”

He explained that it was impossible for the management of the company to grant an increase in wages to the workers.  Thus the strike continued unresolved for many weeks.

William M. Wood (1858-1926)
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JOSEPH J. ETTOR

(1886-1948)

[Photo note: J.J. Ettor (center), flanked by Joseph Caruso and Arturo Giovannitti, his co-defendants in the 1912 Lawrence trial.]

Joseph James “Smiling Joe” Ettor was born in 1885 in New York City.  His father was an Italian immigrant who worked as a laborer.  From the age of 12, Ettor worked at various jobs for a newspaper, on a railroad, at a lumber mill, in a shipyard, and in a cigar factory.  In these many occupations, Ettor learned first-hand about the difficulties faced by the workingman.

In 1906, Ettor became an organizer for the Industrial Workers of the World (IWW), also known as “The Wobblies.”  The IWW was a labor union that supported the ideas of socialism.  Ettor was a talented public speaker who traveled to the west to organize miners and migrant laborers.  He also organized immigrant workers in the steel mills and shoe factories in the east. 

In 1912, Ettor came to Lawrence to support striking textile workers who were angry about a wage cut.  Ettor, who was fluent in English, Italian, and Polish, arrived in the immigrant city well-prepared to organize striking workers.  

Ettor advocated passive resistance.  He often told strikers to “keep their hands in their pockets” in order to avoid violence.  Although he believed in nonviolence, he stirred the anger of workers with his passionate speeches.  In Lawrence, he boomed:

“Monday morning you have got to close the mills…It is up to you to encourage all to stand by the cause of the workers and get them not to go to work Monday morning…You cannot win by fighting with your fists against men armed, or the militia, but you have a weapon they have not got.  You have the weapon of labor and with that you can beat them down if you stick together!”

On January 29, 1912, an innocent woman named Anna LoPizzo was shot and killed at a strike event.  Even though Ettor was not present at the murder scene, he was arrested as an accomplice.  The IWW claimed that a police officer shot Anna LoPizzo.  The police claimed that a striker, incited to violence by Ettor, killed LoPizzo.  For much of the strike, Ettor was in prison awaiting trial.  At his trial, Ettor testified, describing his belief in nonviolent protest and proclaiming his innocence.  In November 1912, Ettor was acquitted of the charges and released from prison.  Ettor thanked the jury “on behalf of the working class of America” before leaving the courtroom.

Joseph J. Ettor (1886-1948)
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ANGELO ROCCO

(1884-1984) 
[Photo note:  Angelo Rocco in 1977]

Angelo Rocco was born in Roccamonfina, Italy.  His mother was a weaver.  Rocco immigrated to America in 1902.  He worked in textile mills in New England, ultimately settling in Lawrence, Massachusetts in 1908.

In Lawrence, Rocco worked at the Wood Mill as a weaver and enrolled in night school.  He was assigned to the fifth grade at age 25.  Intelligent and hard working, Rocco was placed in high school after one year.  By 1912, he was attending Lawrence High School full-time during the day and organizing Italian textile workers to at night.  His ultimate goal was to become a lawyer.

In 1912, Massachusetts passed a law ordering the mills to shorten the workweek from 56 to 54 hours a week.  William Wood, the mill owner, planned to cut the workers’ pay by two hours and to speed up the looms to maintain production levels.  Rocco urged Italian workers to strike.  At a meeting of workers, Rocco recalled:

“[I] put the question to them, as I understand it. ‘ The mill owners are going to cut the wages from 56 to 54 hours.  What are we going to do?  These other people go out on strike, what are you going to do?’  The overwhelming majority said we go on strike too.”

As it became clear that the workers would strike soon, Rocco contacted the International Workers of the World (IWW), also known as “The Wobblies.”  The IWW was a labor union that supported the ideas of socialism.  The IWW sent Joseph Ettor, a union organizer, to Lawrence to help lead the strike. When the strike began, Rocco left high school and joined the IWW strike committee, which included fifty-six people from 14 different nationalities.

During the strike, Rocco was arrested for disturbing the peace.  He was also accused of misusing strike funds.  He was eventually acquitted of both charges.  Rocco believed that the police and mill owners arrested him so that he couldn’t organize strikers.   Dynamite was found at the print shop of a union organizer.  Rocco was convinced that the dynamite was planted by men working for William Wood, the owner of the American Woolen Company.  Despite his arrest, Rocco never wavered in his support for the textile mill workers.  

Angelo Rocco (1884-1984)
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WALTER MERRIAM PRATT

(n.d.) 

[Photo note:  This is a photo of the militia in Lawrence confronting strikers in 1912.]


Walter Merriam Pratt was a member of the Massachusetts militia, which was called to Lawrence to maintain order during the 1912 strike.  Pratt was a First Lieutenant of the Eighth Regiment and Battalion Adjutant under Colonel E. Leroy Sweetser.  He remained in Lawrence for twenty-six days and witnessed the strike first-hand.

Pratt believed that the textile workers in Lawrence were well-treated and that strikers intentionally misreported their wages, which Pratt said were between $9 and $10 per week, not $5 per week as stated by the strikers.  He wrote:

“The conditions under which the operators work are pleasant and everything possible is done to protect their health and bodies.  Most of the mills are new and of modern construction and no expense has been spared to make the ventilation, light and sanitary condition the best.    Some of the mills have escalators to the top floor and restaurants where an ample dinner may be purchased for ten cents.”

Pratt referred to the immigrant textile workers as the “un-Americanized foreign element” and “frenzied aliens.”  He believed that immigrants were uneducated and “would prefer to live as they do.  Half a dozen families in one small tenement, eight or ten people in a room wallowed in dirt.”  

As a member of the militia, Pratt patrolled the streets and protected the mills from strikers.  Pratt reported that the strikers were violent and often carried weapons, rioted, and destroyed property. On the first day of the strike, Pratt reported:

“a thousand strikers entered the Wood Mill…waving red handkerchiefs as flags, cut the belts of the machinery, shut off the power, dragged the women operators from their benches, and beat them with clubs.”

In another incident, Pratt reported that a crowd of several hundred in the Syrian quarter attacked the militia with “flying missels” [sic] (possibly snowballs and ice), coal, sticks, and tin cans.  The militia responded by charging with bayonets.  One striker was killed.  “The law was maintained and order was restored throughout the city,” Pratt wrote, “So well has the militia performed its duty that no outbreaks have since occurred.”

Walter M. Pratt (n.d.)
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FATHER JAMES T. O’REILLY 
(1851-1925)

[Photo note:  Fr. James T. O’Reilly at a Jubilee parade honoring his 50th year in the priesthood in 1924.]

James T. O’Reilly was born in Lansingburgh, NY in 1851.  O’Reilly was orphaned when his mother died and his father died in the Civil War.  He graduated from Villanova College with honors in 1871.  He was ordained a Catholic priest in 1874.  Around 1880, he became the pastor of St. Mary’s Church, the largest and most powerful church in the largely Catholic city of Lawrence, Massachusetts.

A skilled leader, Father O’Reilly raised money to start Catholic Churches for Greeks, Syrian Maronites, Portuguese, and Lithuanian immigrants in Lawrence.  He founded a bank, served on the school committee, and organized the Knights of Columbus and YMCA in Lawrence.  He was so powerful in Lawrence that one parishioner recalled, “Everything they did in the city, if he said no, it was no.”

At the start of the 1912 strike, Father O’Reilly was on vacation in Palm Beach, Florida.  When he returned in the middle of February, the strike was a month old.  Father O’Reilly was against the radical labor union, the International Workers of the World (IWW), also known as “The Wobblies.”  The IWW was a labor union that supported the ideas of socialism.  In a sermon, Fr. O’Reilly described the IWW as “a revolutionary organization that has declared a general war on society and decided to make of Lawrence a test case for the whole country.”

Fr. O’Reilly asked his parishioners to reflect on two questions:  “Shall I be an element of strength in favor of law and order in my own limited sphere in life?  Shall I be with Christ and His law or with revolution and chaos?” 

Although Fr. O’Reilly had supported a small strike in the Washington Mill in 1894, he saw the 1912 strike differently.  He was opposed to socialism and believed that Socialism advocated atheism and was in conflict with Christianity.  O’Reilly believed the IWW, a socialist organization, was trying to start a class war in Lawrence, and he used his pulpit to vigorously condemn the IWW and to urge the strikers to return to work.

Father James T. O’Reilly (1851-1925)
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SENSORY FIGURE ACTIVITY

What is a Sensory Figure?

In a Sensory Figure activity, students make a simple drawing of a prominent figure and label it with descriptions of what the person might be seeing, hearing, saying, feeling, or doing—to convey significant thoughts, feelings, and experiences.  Students will draw a line from the descriptions to the appropriate part of the figure’s body.

Example:  Mrs. Gannon (mrsgannon.wordpress.com)




Source:  “Sensory Figures.” Bring Learning Alive! Palo Alto, CA: Teacher’s Curriculum 

Institute, 2010.

HISTORIC MARKER ACTIVITY

Using Historic Markers in Your Classroom 
Just What Are Historic Markers Anyway? 


If you’ve read James Loewen’s book, Lies Across America, you know there are basically four kinds of historic markers in the United States: 

1. Accurate – markers that provide an accurate and reasonably complete (given space limitations) description of a historical event or location. One measure of accuracy and completeness is the degree to which multiple perspectives and groups are included. 

2. Incomplete – markers that are factually accurate, but only tell a part of the story. For example, there’s an old sugar plantation in Florida with a two-sided historical marker that provides great detail about its owners, equipment and buildings, and role in the Civil War. No mention is made of the Seminole Indians from whom the land was taken and the nearly 200 slaves whose labor made the plantation possible.

3. Inaccurate and Sometimes Outrageous – markers that tell us more about the period in which they were created than the period they describe. For example, in April 1873 white vigilantes murdered 150 African Americans in the Colfax, Louisiana. How is the event commemorated today in an official state historical marker? Erected in 1951, it reads: “On this site occurred the Colfax Riot in which three white men and 150 negroes were slain. This event on April 13, 1873 marked the end of carpetbag misrule in the South.” This marker tells us very little about the actual events of 1873, but a great deal about racial attitudes in the South in 1951. 

4. Nonexistent – for every historic marker that commemorates a historic event or person there are literally millions of people and events that lack any physical reminder. In most cases, this absence reflects the low status assigned to the people or events by the powerful and influential in society – i.e., slave insurrections, labor leaders, anti-war protestors, Native American religious sites, etc. Well, what are you waiting for? 

Key Ingredients for an Accurate and Useful Historic Marker 

· Accuracy – get your facts right; and where there’s uncertainty (i.e., how many people died in the riot or who fired first), don’t be afraid to acknowledge it. 

· Did I Get Everybody? – as noted in #2 above, the best historical markers discuss all the individuals and groups connected to a given site. Ideally, they also note the perspectives of these individuals and groups. 

· Who Cares? – why is this person, place, or event worthy of commemoration? Tell the reader why it’s historically significant and not merely trivia. 

Some Ideas for Class Assignments 

Short writing assignments – after learning about a particular historical event, place, or person, ask your students to write the text to a historical marker. You’ll want to show them many examples of historic markers and remind them about the above Key Ingredients for an Accurate and Useful Historical Marker. 

Create historical markers for your town (or correct and/or augment those that already exist) – history happens everywhere, even in little towns. Have your students research local history and conduct interviews to develop a series of historical markers for their town. Then have them petition the city council for funding and permission to put up the markers. If one or both is denied, students can create a set of virtual markers (along with maps, photos, documents, and links) on a website. Funding may also be obtained by applying for a grant. See James Loewen’s book, Lies Across America, for inspiring examples of successful student projects like these. 

Participate in the Historic Marker Database Project (www.hmdb.org) – students can add their town’s historic markers to this website, along with additional information about the person or event being commemorated (especially if the marker is incomplete or inaccurate). They can also find markers from all across the country, research their accuracy, and then post corrections or needed additions. 
Source:  

O’Donnell, Edward.  “Using Historic Markers in Your Classroom.” Architects of American History Liberty 


Fellowship. 3 June 2010. 
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HISTORIC MARKER ACTIVITY

HOW SHOULD THIS HISTORIC EVENT BE REMEMBERED? 

Using the space provided, write a brief text for a historic marker to commemorate the event you have been learning about in class. Remember that you have limited space and that passersby will probably only spend a minute reading it. You will want to include the key details of the event, but also a statement of its significance. You will also want to have a banner headline. In every case, consider carefully the interpretation of the event you wish to present, whose perspective you will take, and the words you choose.

To see some sample historic markers, check out the Historic Marker Database Project (www.hmdb.org)!




BREAD & ROSES STRIKE QUIZ

Directions:  Questions 1-9 are short answer questions.  Answer in 1-2 brief sentences.  Question 10 is an Open Response question.  Answer in a well-developed paragraph.  Include key terms and specific facts in your answer.

PART I:  SHORT ANSWER

1. What new state law led to the 1912 textile mill strike in Lawrence, Massachusetts?

2. What were the working and living conditions like in Lawrence in 1912?

3. Describe the workforce that worked in the textile mills in Lawrence in 1912.

4. How did the owners react to the new state law?

5. Why did the workers go on strike?

6. What labor organization sent organizers to Lawrence to help the strikers?

7. How long did the strike last?

8. What was the outcome of the strike?

9. What slogan has become associated with this event?  Why does the slogan upset some historians?

10.  List three “characters” who participated in this event.  Describe the role of each during the strike.

Part II:  OPEN-RESPONSE:  

What larger social, economic, and political issues are reflected in the Lawrence textile mill strike of 1912?

The owners could give in to worker’s demands.





BUT…





The owners would lose profits and possibly go out of business, and shareholders will be upset.





The workers could accept the pay cut and speed up and go back to work.  





BUT…





The workers would be working harder for less pay.





The owners and workers could find a compromise that would give something to each side.





BUT… 





Neither side would be completely happy.
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