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Specific Massachusetts History and Social Science Curriculum Framework Standards

A) USI.41 Explain the Policies and Consequences of Reconstruction: (C) the 13th, 14th, and 15th Amendments; (E) the accomplishments and failures of Radical Reconstruction; (G) the rise of Jim Crow laws; (H) the Supreme Court case, Plessy v. Ferguson (1896)

USII.25 Analyze the origins, goals, and key events of the Civil Rights movement:

People:

A) Robert Kennedy;

B) Martin Luther King, Jr.;

C) Thurgood Marshall;

D) Rosa Parks; and

E) Malcolm X.

Institution:

The National Association for the Advancement of Colored People (NAACP)

Events:

A) Brown v. Board of Education (1954);
B) the 1955-1956 Montgomery Bus Boycott;
C) the 1957-1958 Little Rock School Crisis;
D) the sit-ins and freedom rides of the early 1960s;
E) the 1963 civil rights protest in Birmingham;
F) the 1963 March on Washington;
G) the 1965 civil rights protest in Selma; and
H) the 1968 assassination of Martin Luther King, Jr.
Seminal Primary Documents to Read: 

A) Reverend Martin Luther King Jr.'s “I Have A Dream” speech;  
B) Martin Luther King Jr.’s Letter from Birmingham City Jail (1963); and
C)  President Lyndon Johnson’s speech to Congress on voting rights (March 15th, 1965).
USII.26 Describe the accomplishments of the civil rights movement.
A) The 1964 Civil Rights Act and the 1965 Voting Rights Act;
B) the growth of the African American middle class, increased political power, and declining rates of African American poverty
Specific Standards in Historical Thinking from the National Center for History in the Schools

Standard 2: Historical Comprehension
A. Identify the author or source of the historical document or narrative and assess its credibility. 
B. Reconstruct the literal meaning of a historical passage.
C. Identify the central question(s) the historical narrative addresses.
D. Differentiate between historical facts and historical interpretations.
E. Read historical narratives imaginatively. 
F. Appreciate historical perspectives.

Standard 3: Historical Analysis and Interpretation
A. Compare and contrast differing sets of ideas. 
B. Consider multiple perspectives. 
C. Analyze cause-and-effect relationships and multiple causation, including the importance of the individual, the influence of ideas. 
D. Draw comparisons across eras and regions in order to define enduring issues. 
E. Distinguish between unsupported expressions of opinion and informed hypotheses grounded in historical evidence. 
F. Compare competing historical narratives. 
G. Challenge arguments of historical inevitability. 
H. Hold interpretations of history as tentative. 
I. Evaluate major debates among historians. 
J. Hypothesize the influence of the past.

Standard 4: Historical Research Capabilities
A. Formulate historical questions. 
B. Obtain historical data from a variety of sources. 
C. Interrogate historical data. 
D. Identify the gaps in the available records, marshal contextual knowledge and perspectives of the time and place.
E. Employ quantitative analysis. 
F. Support interpretations with historical evidence.
Primary Source Course:  Making Equality: Individuals, Social Movements and the Law
Synopsis
The Due mother-daughter memoir collaboration vividly illustrates the wisdom of Oglesby's declaration that “democracy is nothing if not dangerous.” Patricia Due recounts the struggles of living in the Jim Crow era and her grassroots activism in the 1950s and 60s, which risked her physical safety and freedom, so that future generations including her daughters and grandchildren could benefit from the freedoms and promises of American civil liberties. Her daughter, Tananarive, in becoming a journalist, novelist and researcher, takes on the duty and responsibility to tell the story, not just as part of the history of the American Black Freedom Movement, but also as the compelling history of black and white American heroes uniting to defeat social and political segregation and injustice, so that democracy's journey of equality is known to all Americans. 
2.  Memoir Synopsis

Michael Kazin's Foreword in the 2006 special magazine edition of Magazine of History, “Social Movements in the 1960s” published by the Organization of American Historians, introduces the sixties as the period of confrontational events and political and cultural attacks that he asserts refuse to go away or die in our memories.


How then should we understand his assertion of our memories? Is it that suddenly the level of tolerance for the collective moral injustice experienced by Americans required immediate change? The real answer is that our memories have been primed over and over with television images that have recycled the powerful images of social movement events and are now embedded in our memories. Through these images without printed words, Americans can attach some understanding of the Martin Luther King Civil Rights March on Washington DC or the National Guard troops facing anti-Vietnam war student protestors. These images are adversarial and the conflicts are not as simple as conservatives opposing liberal ideas.  These are images of the pursuits that define the political, social, economic and cultural conditions of what is the nature and status of equality in America.  


To historians or any student of history, the task then becomes one of bringing the memories into historical perspective. Kazin asserts that “it is task of historians to move beyond memory to perspectives that explain what happened and to place those events in a context no video clip or nostalgic narrative can convey.” By studying civil rights grassroots insurgencies, we can identify, reconstruct, interpret, and analyze the civil rights activism, not in a big picture revisionist outlook, but as the opportunity to evaluate the struggles, evolution and present day conditions of equality in our democracy.


A good starting point in the study of civil rights activism is the mother-daughter memoir of Patricia Stephens Due and Tananarive Due. Freedom In The Family is a memoir constructed in alternating chapters, which at first glance could become a frustrating chronicle. However, as the two generations are presented, the transitions are so well connected that as events are identified and explained each writer illuminates and enriches the other. Both writers are caught in their own generational struggles, but in the case of Tananarive, she is forever in aware of her mother's tireless heroism and the effects of activism that included jail time and permanent eye damage. Tananarive understands that the very essence of her character, motivation and any and all freedoms enjoyed, are the fruits of activism of her parents, and those like them, who struggled to end segregation and the Jim Crow era.  How many daughters can grow up with such historical perspectives?


Patricia introduces the purpose of her memoir as being two fold. The first is to clarify civil rights movement struggles and misunderstandings, and the second, which is perhaps more important, is that she felt compelled to document the very history that she created. Or as she firmly resolved: “History belongs to those who write it.”


Florida in the 1950s and 60s should be identified as a state that embodied the Jim Crow rules and expectations. The social, economic, and political rules of engagement were very simple. There was to be no “mixing” of the races and any expectations otherwise were dangerous. Going to a Dairy Queen  was an activity that would require going to a window marked as WHITE or COLORED. It was a simple and a straight forward system for blacks. If you were unable to read the appropriate sign,  the person behind the sign would refuse to serve you unless you moved to the correct window. In Patricia's retelling of the Dairy Queen example, she and her sister, Priscilla, were served because the server assumed the two young girls were too stupid to understand. In the case of her older brother and his friends, they were refused service and went home. But along the way, the boys chose to harass a white boy, as a means of venting frustration brought about racial discrimination feelings. This resulted in the sheriff arriving to reprimand their stepfather for Walter's behavior by “making the rules of segregation clear” and extracting a promise that no such behavior would ever be repeated. 


Segregated life in Florida included the school systems. In the black community the “separate but equal” lie was carried out with school facilities and resources that were substandard and which functioned as places allocated for second class citizens. All this was made possible by law based on the 1896 Plessy v. Ferguson decision. 


In 1954, when the Supreme Court issued the landmark Brown v. Board of Education of Topeka decision, Patricia was a ninth grader in high school. She was clearly elated and from her perspective saw 

“a grand vision of Negroes and whites sitting side by side, building a future together. The way I saw it, there would no longer be a world of limitless possibilities for whites and a second-class citizenship for Negroes-for the first time, this nation would belong to all of us equally! I thought the Brown decision would bring sweeping changes. As young as I was, I realized it would not eliminate all the problems we had in education, but I envisioned Negroes and whites working together to solve our common problems, and I wanted to be ready.”


In examining this reaction, what is important to note and understand about her vision is that it not only expresses the belief that racial equality and justice will finally come about with dramatic speed but that Patricia is willing to engage in the hard work ahead. She is a teen age student who has no concept of what the court means when it uses the delaying tactic of stating “with all deliberate speed.” In her memoir, she details the negative impact on black community schools facing the loss of their black principals who faced displacement or demotion as a result of integration. These principals would never again be placed in leadership roles because that would result in white parents refusing to send their children to the school. More importantly, the lack of dedicated, well prepared teachers who viewed migrant worker children in her area deserving of their teaching efforts galvanized Patricia to work in her high school to bring about the best possible education. She had the benefit of watching her mother registering people to vote, her stepfather, Daddy Marion, as her high school civics teacher and she had a strong belief that her high school principal was not providing the leadership needed in bringing about a high quality education.  Therefore, the sensible action to take was to initiate and push a petition to remove the high school principal. Painful lessons were learned about political and social realities. The civics lesson Patricia learned was that “the blessings of freedom” did not apply to Negroes.


All of this is worth mentioning because Patricia not only learned a painful civics lesson but she also learned that the serious young person she had become made it imperative for her to become involved in an organization called the Congress of Racial Equality, better known as CORE.  Not as well known as the NAACP, it was based on nonviolent interracial principles which provided protestors with techniques and plans of nonviolent action practices, such as sit-ins. Patricia and her sister Priscilla were clearly mesmerized by the philosophy, the plan training and the charisma of the interracial activists. These activists were young and were willing to be subjected to dehumanizing language and even potential violence because of CORE’s plan to break down institutionalized racism that robbed people of their civil rights and dignity.


Both sisters enrolled in Florida's A&M  University, otherwise known as FAMU, and were immediately drawn into CORE's project of testing the desegregation of the Tallahassee bus system. The plan resulted in a Rosa Parks-like incident and a bus boycott that lasted for eighteen months. CORE activity was always based on documenting racial discrimination and the next obvious project was seeking to be served at the Woolworth lunch counter. This peaceful act of both sisters resulted in being arrested for “engaging in riotous conduct.”  Bail was set at $500 per student and no local attorneys were willing to represent them. The local press gave little coverage, perhaps thinking that spreading the news was not a good idea. FAMU students voted not to attend classes but attend the trial instead.


By  any accounts, the trial can only be described as an unbelievable farce in the context of what Americans expect in the judicial system. The defendants and their attorney were called “niggers” and the Judge accused the defendants of being Communists. In the segregated court room, all eleven were found guilty. The Judge ordered a $300 fine or sixty days in jail. Patricia and her sister, Priscilla, “would not pay for segregation” and were willing “to go to jail to further our cause”, refusing to pay their fines. These activists who had started with a “sit-in” had now pioneered the “jail-in”.

This tactic surprised and worried many. Since it was a well known fact that Southern states openly mistreated blacks who tried to bring about any changes, there was fear of what would ensue.


During the long jail stay, even Jackie Robinson became involved. The freedom struggle generated a great deal of publicity, Gov. Collins gave a radio and TV address and even some of the nation's news services carried the girls’ “Jailhouse Notes”, letters they wrote while in jail. Florida and the nation were paying attention to this struggle. Upon leaving jail, there was no time rest or turn back. Patricia told reporters that “Jail was an opportunity for us” and that “We had the time to think, to renew our faith in America and the power of nonviolence, to rededicate ourselves to the task of ending discrimination.” Both sisters were now treated as activists who were welcomed into the public eye for their courage. Even Mrs. Roosevelt hosted a luncheon to meet Patricia and Priscilla as a fundraiser at the Plaza Hotel in New York City. 


As their memoir continues to tell the story of CORE Civil Rights activism projects and activities, there were many painful and violent episodes where the activist “warriors” or “foot soldiers” were victimized with violence, loss of jobs, ejection from schools, suffered depression or other mental illness and even death. As with every social movement, there were “thousands of ordinary people who did extraordinary things.”  


Being just over twenty years old and having experienced the life-altering forty-nine days jail gave Patricia a hardened perspective on her life's commitment of working to bring about justice and equality. In the years to follow, she is thrown out of the University for her activism leadership, though later she graduates, marries a civil rights lawyer and has three daughters. Memories of raising their daughters were always intertwined in continuing civil rights activism everything from voter registration to being involved in the NAACP Legal Defense Fund. Organizing volunteers and setting up programs became her everyday life. Despite the painful personal life losses, such as losing a child, Patricia never wavered in the struggle to bring about equality and justice. Her activism was a cornerstone of her existence as a human being, who with great courage changed the Jim Crow segregated life, so that her children, grandchildren and all the others who suffered the loss of dignity and freedom would have the courage to believe that they too mattered and deserved to participate in the American promise of “life, liberty and the pursuit of happiness.”


Tananarive Due, daughter of Patricia and John Due inherited the fruits of activism labor and the love of freedom. Events of her life unfolded in the newly integrated South, where the effects of the Brown Supreme Court decision were coming into effect, and where Congressional legislation moved Black Americans into the mainstream of the promised life, for all intents and  purposes placed Tananarive into a life of unrestricted choices and possibilities. As she chronicled the milestone events of her life, there is the constant connecting theme that the freedoms attained were not to be taken for granted and needed protection and vigilant active participation. Always mindful of her parents’ legacy, she protested with her parents in many their activities, such as picketing the federal building in Miami protesting the discrimination policies of the US government against Haitian refugees. Tananarive knew who she was and what was expected of her.  As a ten year old, marching for Haitians, she asserts that the day's perspectives are forever “seared” in her memory:  “I felt strong, and free, and right. I felt like my parents' child.”


 Daily life often challenges not only a person's character but presents opportunities to make a difference in the lives of others that are not always part of a person's intended life plan. As Tananarive grew into the mature, well educated professional journalist, she yearned to become a published fiction writer and focus on her love life. But as many of her mother's activist friends faced illness and death in the 1990s, and as her own mother faced health challenges, she was “drafted.” to conduct interviews, collect research data and become the family historian. Her parents were still engaged in civil rights activism. However their journey was not one of participating in dangerous events but as vigilant leaders, mindful of what is at stake. Reflecting on the story that needed to be told, Patricia understood that the talents, unique life experiences and professional journalist training of Tananarive made it  impossible to avoid the responsibility of documenting the journey. 


As a woman in her thirties, Tananarive wrote in her journal the following:

“Where this will lead, I do not know. Perhaps this journey will be the first of many. Or perhaps the moments of hardship and burden will outweigh the advantages when I return to my cocoon and all its comforts.........I believe I am at a crossroads. I still don't feel the genuine passion for this documentation like the politicos and activists and idealists who spent so many hours planning this weekend: but I have  an unavoidable personal interest, and I feel a responsibility to see that the story is told.”


Nevertheless, mother and daughter did complete the journey as the memoir attests. It is a remarkable story for its deeply personal perspectives, unique insights, legendary and famous people, detailed historic events, triumphs, and tragedies but mostly for its incredible inspiration--that any injustice to any member of humanity is an injustice to all, and that when we recognize that when each person takes responsibility, we allow hope to remain strong and freedom to be the birthright of all Americans.  


The themes of freedom and equality are very broad and subject to great personal interpretation. However, when questions are asked by students, there are the unavoidable issues of what life was like in the segregated South. These questions can only be answered and comprehended when reading memoirs such as the Due memoir where the historical perspectives presented stem from activists making decisions and taking action where entrenched injustice exists. The rich detailed events can help students compare and contrast differing views and hopefully formulate new questions and understandings. Resources such as the Due memoir can also become the basis of forming opinions instead of students passively adopting  text book passages and standards. In particular, the Due memoir promotes the need and importance of placing the role of women in the civil rights movement. 


Professor Hamlin asserted that the core of any social movement is looking at local people who are agitating for change. When community people see and identify problems, they understand what is at stake. “Bottom-up politics” is often underestimated and therein lies its power and success. Women's leadership was often subversive and provided access to community members in the context of mothering. Often mistaken as being nonpolitical, but in looking carefully at that model of politics, it is not just about surviving, but it was about being a “Bridge Leader” empowering others.


Grassroots activists made history, but often are unknown, forgotten or deemed to be unimportant, especially in regard to women and only legendary names jump out of our collective memories. But never again! Now, when I look at the great visual of Dr. King addressing the endless stretch of humanity in front of the Lincoln Memorial I will see Patricia and John Due bearing witness to one of the great events of this century. When a discussion of American Civil Rights arises, the first name is Martin Luther King: an icon, a martyr, a legend and a man who will soon have a permanent memorial in the Cherry Blossom Basin and be enshrined in the same neighborhood of American giants as Washington, Jefferson and Lincoln. All this is as it should be, but as Patricia Stephens Due would tell anyone willing to listen: “History happens one person at a time.”   

3.  Classroom Uses of Freedom In The Family

The memoir themes of freedom and equality are very broad, therefore there are many events that can be identified and explored in classroom activities. The following are possible classroom adaptations with the drama performance as perhaps being the favorite of students. 


The chronological time span of Freedom in the Family starts within the State of Florida,  Jim Crow conditions are important causal factors in understanding the Civil Rights Movement. One important potential classroom activity would be to assign specific passages or the entire Chapter 3  in the early life of Patricia Stephens and ask students to identify and list the conditions of discrimination  that she faced at that time.  Students should be able to present their findings and hypothesize on the impact. Past experiences have taught me that students are very quick to identify injustices and seek opportunities to express their opinions. Historical standard 3 


In this same chapter, pages 15-18, two landmark Supreme Court Decisions provide relevant memoir context: Plessy v. Ferguson and Brown v. Board of Education of Topeka.  As these are landmark Supreme Court decisions, it would be best to divide the class into two specific groups. Each group would research and summarize their assigned court ruling and then prepare to discuss the historical facts and historical interpretations of why Patricia Stephens was still attending a segregated high school. Possible writing prompts would to be to explain why Plessy v. Ferguson assured the legal existence of segregated school systems in America or to explain the Brown Court’s use of the phrase “with all deliberate speed.”  Historical standards  3 and 4.


In teaching the Civil Rights standards, teachers often use the powerful images of either a photograph or a video clip of Dr. King delivering his famous speech at the Lincoln Memorial. However, for this particular activity, I would ask students to also read Patricia Due's narrative of her historical perspectives of this event using pages 180-2.  I would ask students to compare and contrast perhaps using a Venn diagram to record their impressions. Most students will be surprised to learn that the “I Have A Dream” speech did not leave a lasting impression on Patricia Due and it was not the original purpose of the march. Historical standards  2 and 3.


Perhaps the most popular classroom activity would be to reenact the Patricia and Priscilla Stephens and FAMU student Woolworth counter sit-in, or the Tallahassee student march and/or the subsequent court trial. Inspiration for this idea came from the Summer Institute presentation. There are other events that could be utilized such as the bus boycotts, movie theater demonstrations, voter registration and the “Freedom Rides.”  In following the Theatre Expresso workshop, any of the three methods and techniques could be used such as Hot Seating, Role Play and The Tableau.  Historical Thinking Standards 2 and 3.


Students involved in the first-mentioned Patricia and Priscilla counter sit-in or march would be required to read pages 52-55 and 69-70 (and page 97 for additional trial information) and then use the details to set up each of the dramatic structures. Students should decide the goals and objectives for each situation. When appropriate, a teacher could express the goals to help students focus on the objectives and method and in the interest of time. The Tableau would lend itself well for the counter sit-in and the student march. Utilizing the Thought Tap will help students analyze, create and interpret imaginatively. Historical Standard 2.


The Hot Seating method would be ideal for Patricia’s trial. Again, students would be creating the stated goal, objectives and method. An interesting note regarding the trial would be that the sisters reenacted the trial fiasco for Mrs. Eleanor Roosevelt at a New York City Civil Rights fundraiser. Preparation for this drama activity would require additional time in creating appropriate questions. Historical Thinking Standard 3.


Having participated in The Tableau during the Summer Institute and observed almost universal, enthusiastic participation, this would be the first choice activity with all types of class groups. The reflection and discussion element at the end would function well as an informal assessment, as would careful listening to the student responses after the Thought Tap. As the protocol states, there will most likely be a certain amount of “dramatic license,” but more importantly students will need to analyze, work cooperatively and engage in many different levels of problem solving so that history will come to life.  Historical Thinking Standards 2 and 3.

1

