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The following four-day lesson activity will center on the topic of what it was like for African Americans living in the Jim Crow South during an era of economic exploitation (sharecropping), racial segregation and humiliation (legalized separation of races) and racial hatred (lynching and a legal system dominated by the white power structure).  Hopefully, my students will be exposed to these aspects of American history by utilizing the story of the Elaine, Arkansas massacre of 1919 as told in the historical work by Robert Whitaker, On the Laps of Gods (OLG).  This lesson will be embedded within a larger unit on Race in the Late 19th and Early 20th Centuries that will also cover post reconstruction legal basis for ‘separate but equal’ America, the Great Migration, service in WW1, the Harlem Renaissance and finally the reality of racial tensions and prejudice in the North.  (I plan on using the story in Arc of Justice in a lesson about Northern racism.)   
The Elaine Massacre, frequent torture and lynchings at the hands of white racist mobs and the reality of no real legal protections for African Americans are a very significant piece of our history.  The mass murder at Elaine in 1919 was not the only example of violence against an African American community or even the most famous – Rosewood most likely tops a list that is all too long.  In teaching this story as a case study, however, I believe this opens our students to question what was going on from 1877 to MLK on a daily basis for the disenfranchised of society.  Our history was not lived unit to unit.   From the end of Reconstruction to the explosion of the 1950s and 1960s, life for many was lived under duress while the 19th became the 20th Century and WW1 became the Roaring 20s and then the Great Depression and finally our “People’s War’.  I also choose this topic and this resource because this was a story I did not know – and it is so huge!   Too many stories that took place during these periods of our history are ignored because they are dark and say a lot about what America was not living up to.   In addition, we tend to teach sharecropping as a reality that happened after Reconstruction and then all that went away when America entered WW1 the decades that followed.  This history is a theme that begins with the failure of the peace after the Civil War and continues for far too long until historic legislation and court decisions only began to chip away at the culture that allowed an Elaine massacre and whitewash to occur in 1919.  Whitaker’s book masterfully combines excellent (and detailed) scholarship with fantastic story telling. His narrative is relayed within an honest and clear historical picture of race in America.   This is a story I definitely wanted to share with my students.
On another note, I make extensive use of the book On the Laps of Gods in this lesson.  I require students read excerpts from the book in the form of photocopied handouts.  I also plan to photocopy primary source visuals from the photo sections.  Finally, I also plan to handout the appendix to the book which details Whitaker’s extensive research into the accounts of the murders during this massacre.  I want to note that I, with the aid of my school librarian, submitted the number of pages I wanted to use and for what purpose – this was done to check that my lesson idea is a practice that falls under what would be considered acceptable use.  Though not legally binding, I am comfortable I have taken steps to show I am not trying to infringe on the rights of the author and publisher.  In addition, because all of the resources used in this lesson are from this book OLG, the photocopies and images are just given as page numbers and chapters.  This book will be available to all 9 member schools.  
On a final note, I will be teaching AP US for the first time next year.  This lesson will be an attempt in this new course to our high school.  I realize much of what I planned may not be suitable to all grades and all learning styles - my hope is that there may be an idea or 2 that could help someone else or even myself as I am humble enough to admit that this may not go as I believe it will and it may have to be adjusted for the syllabus of the course, our school schedule or a variety of other possibilities that are inherent in the reality of the high school schedule.  Maybe out of these ideas a workable multi-day lesson can emerge.  I am very passionate that this history needs to be included and highlighted in greater focus because our society and our history needs to face the areas in which we fell short of our ideals even more than our great successes.  Thank you. 
Massachusetts History and Social Science Curriculum Frameworks Standards:

USII.9 
Analyze the post-Civil War struggles of African-Americans… to gain basic civil rights. (H)   

USII.10 
Describe how the battle between traditionalism and modernity manifested itself in the major historical trends and events after World War I and throughout the 1920s. (H)




C. Racial and ethnic tensions

USII.25 
Analyze the origins, goals, and key events of the Civil Rights movement. (H) 

Standards of Historical Thinking Addressed: 

2. Historical Comprehension 
3. Historical Analysis and Interpretation

5. Historical Issues-Analysis and Decision-Making
Essential Questions:

1. How has American society lived up to its ideals of All Men Created Equal by protecting those citizens that fall at the bottom of the social hierarchy for a particular period in (or all of) US history?

2. How does the media or who controls the media create history or the story that we learn and read?
Learning Objectives:


At the end of this lesson, students will be able to:

1) understand the realities of life for African-Americans in a post-Reconstruction America

2) analyze primary source images relating to segregation and racial violence in the South.

3) understand the causes, events and aftermath of the Elaine, AK massacre.

4) evaluate educational website on the Elaine massacre

5) express their ideas and counter or support the ideas of their peers on the topic of the Elaine massacre

Learning Activities: 
Day 1:

Background of life in New South for African Americans

Important Note: Authentic Assessment Part 1 - Prior to this day, students had been assigned to read and highlight a photocopied packet of pages 3-10 and Chapter 3 (pp. 39-54) from OLG.  Students are prepared, with teacher instruction, to be aware of the use of offensive and racist language in some of the primary sources included on these pages.  Students were to read and highlight what they found to be important information.  In addition, students were asked to blog a minimum of 3 questions on our class blog to help clarify the information in the chapter.  Students are asked to type a question and with each question provide a short paragraph of where in the reading the question is raised from and some basic information around that topic from the reading.  The students are also invited to provide what their thoughts are as they ask these questions.  Students are also asked to pay attention to the 2 primary source songs that are given in pages 3-10 and make a short comment on their blog.  This first blog post was due 3 days prior to Day 1 of the lesson.  Before Day 1, students are then asked to blog again by trying to address questions raised by at least 1 of their classmates.  In a short paragraph, they are to try and answer questions poised by their classmates.
In class:

1) Start class by asking the whole class about what they read in pages 3-10: create a class list of information by calling on all students of what was life like as a sharecropper in the South and writing on the Smartboard
a. Be sure to address debt, who controls the situation (whites), work load, living conditions during different seasons, workday and type of work, disease and health of, and anything else students pulled out of pp.3 -10 or our text (which the chapter had been assigned) 

b. Discuss two primary source song lyrics from pages 6 and 8, what was the message of each, is there anything under the surface of the lyrics – a protest, frustration, etc.
2) Be sure to bring up questions and responses raised on the blog to enhance this discussion and hopefully clarify the story for all

3) Ask the question, what do you think happens if an African American is accused of crime in this society we discussed?  Lead the discussion with ideas of questions of law and order – who are the police, who are the judges and most importantly who serves on juries?  Is this a fair situation?  Is there Due Process

Note: Prior to this day’s lesson – we covered the 13th, 14th, 15th Amendments in the unit on Reconstruction.  And at that time we went over the court cases – Slaughterhouse Cases, Reese v. US, Cruikshank, and US v. Harris and finally Plessey v. Ferguson - we covered how the 14th and all protections created by the Reconstruction Congress were overturned and a Jim Crow Segregated American was created
4) Divide the class into groups of 3 or 4 (depending on size of class)
5) Handout photo copies from OLG from 1st photo section of OLG that starts after p.116.  
a. 1st two Harper’s Weekly cartoons on the 2nd page of the 1st photo section.  They are side by side

b. 2nd slide – burning of Jesse Washington

c. 3rd – Cartoon from the Crisis on 3rd page of 1st Photo section 

6) I am going to project 3 slides of images after each group looks at these photocopies

7) Each group try to come up with list of what they are seeing in each of these images – what do they say about life in the New South, who took the images or who drew the cartoons and why

8) Put slides up on Smartnote and have each group give their ideas – write on the images on the Smartboard – try to develop overall theme from these images

9) Wrap up the class with a discussion question: what was it like to be a sharecropper in the South from the end of the Reconstruction to WW2?  More importantly bring in Essential Questions 1 - How has American society done in this era of protecting those citizens that fall at the bottom of the social hierarchy for a particular period in US history?

10) There may not be enough time for a full conversation – so HW for that night could be for each student to add to the class blog on what they learned in class today and on that blog entry each student must give their understanding and reference specific information and a primary source we went over in class.  Because of the nature of computer use – this may not be expected to be done that night but encouraged.  It can be due by end of the Lesson Plan – but by the end this assignment, each student should have 3 short journal style blog entries completed to help gage how students are handling this information.  
Day 2: 

Introduction to the Red Summer of 1919 and the Massacre in Elaine
1) Begin class by sharing 1 or 2 blog entry ideas with the class to review concepts from Day 1.

2) Place large pieces of newsprint in 3 separate locations in the classroom labeled (can have 2 or 3 sheets in each area) 
a. Blacks and WW1

b. Radical Activity, Labor Unrest and Blacks

c. Race Violence in 1919

3) Students get up and use markers provided to fill-in information they have learned from reading Chapter 3 in OLG – try to do this without the reading packets out – only use their memory – at least to start
4) As a class, go over each topic and fill in any additional information the class missed or the class remembers as we go over it.

5) At the end ask – Why was this called the Red Summer?  - talk about the race violence but even the not so subtle fears of the Red Scare and how these were connected.

6) Explain that this life we have gone over for two days was a reality for sharecroppers in the South in 1919 – ask what would you do if you were a sharecropper?  

a. Flee – i.e. Great Migration to where, for what?  

b. Or stay – what were your options to stay – organize to make a better life – unionize sharecroppers?  

7) Discuss the options and realities of both possibilities

8) Then explain that in Elaine, Arkansas some choose to stay and organize

9) In the context of the times we have just gone over – what were the dangers of this – discuss as a class and write ideas on Smartnote

10) Wrap up lesson by explaining the incident at the Hoop Spur Church House as depicted in OLG – Leave students with question – what are fears of white power structure of that area of the sharecroppers organizing?

Day 3:

 Massacre with New Evidence
1) Divide class into groups of 3 or 4 depending on class size

2) Handout a 4 page packet of the Appendix from OLG with the map included.  Be best to scan a copy of the map and project that up on the board.
3) Go over with the whole class how to read the map and how to read the table
4) Each group needs to construct a narrative from Whitaker’s evidence on how many people were murdered and who murdered whom – this is informal and can be done in the form of keeping a running list of short notes with numbers of possible victims.
5) Each group is expected to understand what is in the chart – so each group is expected to ask me for clarification questions – I will walk around for the entire time answering who is in the posse’s, who are Camp Pike troops? Etc.  to hopefully give a clearer picture of what the statistics in the table tell

6) Big group discussion – use the map being projected in Smartnote and the notes the groups generated to fill in the story together on the Smartboard

7) As a class – try to come up with a range of those murdered, and who the killers were and any thoughts on why and how this happened.

8) Handout newspaper headlines from 3rd page of 2nd Photo section after page 244 in OLG.  For HW look at these headlines and message from Citizens Committee and answer 

a. How does the white media control the story?  What is the story being told?  Who do you think these authors are?

b. What is the goal of the Citizen Committee’s message?  What do you think they are trying to do?  Who do you think the authors on the Committee are and what do they have at stake?

c. How are the authors of these primary sources different from Whitaker and his evidence given in the Appendix we used?  What is Whitakers motivation?
Day 4 

Final Day and Wrap Up 


In the Computer Lab which at RMHS also have Smartboards:

1) Start by projecting the handout of Primary Sources and going over the questions on the sources

2) What conclusions can we draw about how does the media (or who controls the media) create history or the story that we learn and read?
a. Add that I had never heard this story that Whitaker investigated and wrote about until I read this book that was published in 2008

3) Have each student go to http://encyclopediaofarkansas.net/encyclopedia/entry-detail.aspx?entryID=1102
4) Explain that this is an educational website created by the State of Arkansas for educational proposes.

5) Students are to read the whole page which covers the entire incident and most importantly what happened after – point out 285 African Americans were arrested as a result of the “riot” that was really a massacre and many faced the possibility of the death penalty or mob lynching

6) The students have two assignments with this:

a. Write a 1 page summary, in their words of what happened after the massacre – focusing especially of the legal battle waged and on their thoughts of Scipio Africanus Jones

b. Write a final blog entry on: evaluate how this Arkansas educational site remembers and teaches this dark event.  Keep in mind or comment on in your blog:  The wording used, the definitiveness of the explanations, who do you think wrote this?  What sensibilities did they have to have?  How this may be received in the public?  People many still be alive who took part or people may know of their relatives who took part – how does that influence this.  Pay particular attention to the last paragraph.  Students would be graded on the depth of their comments and how they use specific wording and information from the site.  
7) This is to be finished as homework – there will be a follow up and final blog entry that will ask students to comment on 1 or 2 of their classmates comments posted about this website.  
Note: This lesson would then transition to the reality of race in the North and West and how the situation for people of color was not much improved.  For that I plan to use the story and excerpts from another TAH provide book from a previous year Arc of Justice.  
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lesson and the authentic assessment.  That assessment calls for students to post a blog 
entry with their evaluation of how this website portrays this controversial and dark 
piece of Arkansas and American History.  The site when compared to the detailed and 
scholarly research in OLG , holds up very well.  
Whitaker, Robert. On the lap of Gods: The Red Summer of 1919 and the Struggle for Justice 
that Remade a Nation. New York: Three Rivers Press, 2008.   
This historical work is the main focus of the entire lesson.  Pages 3-10, all of Chapter 3 and the Appendix need to photocopied and handed out to the students.   It is also necessary for the teacher to have read the entire book to understand this very complex history.  As noted earlier, I have submitted my intensions to copy portions of this book for classroom use to the Fair Use Evaluator at http://librarycopyright.net/fairuse/.  Also, this book would be an excellent source for a lesson around how the US Supreme Court can play a large role in shaping history – can look at how the court can change its role over time with the question of race.  Also, you could look at the concept of an activist position for the courts.  In one final editorial note for this book, I truly believe every American should read and learn this forgotten and dark chapter of US history.  Only when we as American face our uglier chapters in history can we truly begin to move toward an America that can begin to live up to its lofty creed – “We hold these truths to be self-evident, that all men are created equal, that they are endowed by their creator with certain unalienable Right, that among these are Life, Liberty and the pursuit of Happiness.”  It is important that we as Americans see that the revolution was only just beginning in 1776 and that it has been ongoing for the last 234 years as each group that lives or comes to America struggles to find that place that Thomas Jefferson illustrated in the Declaration.  That is the beauty of America – the struggle to make the “perfect union” is not finished – We are a continual work in progress.  Clearly, that work can be seen in the struggle of former slaves and their descendants to live a productive and safe life with all the benefits of full citizenship in America.  On the Laps of Gods clearly displays that struggle for all to see, if only we choose to face it.  
