Teaching Japanese-American Internment with Double Victory by Ronald Takaki and Photographs by Ansel Adams & Dorothea Lange
TAH History Connected

by

Jim DeBenedictis

Reading Memorial High School 

Reading, MA 
The following is a four-day lesson which includes a variety of activities that will engage and challenge my students to understand and interpret what the internment of US citizens during World War 2 means for US History and what we value as members of a democracy.  I will ask my students to understand the facts and scope behind internment but also I hope to get my students to think critically about how this controversial topic fits into telling the story of America’s “fight for democracy” against the evils of fascism and intolerance on foreign fronts, while not always defending the rights of all Americans on the home front.  Also, I am hoping my students will be able to investigate how bias and point of view of the photographer (and filmmaker) is as important as when students analyze written documents.  
This lesson plan would fit into RMHS’s History 11 or AP US curriculum as part of the larger unit on the US Home Front during World War 2.  I will freely admit that this plan is overly ambitious with perhaps too much packed into 4 days.  That being stated, I think this would work as a 4 or 5 day mini unit and at the very least gives several ideas that could be used on their own.  
This lesson is intended to make use of the volumes of new learning and resources provided by our TAH grant workshops and book discussion class.  I make extensive use of Ronald Takaki’s Double Victory.  I also use Peter Irons’ Courage of Their Convictions, a variety of primary and secondary sources from numerous resources listed in the bibliography.  Most of these resources have been provided by the TAH grant in previous years.  This includes ideas for NARA worksheets for document analysis, ideas for blogs to further our classroom discussion and various web resources for locating useful documents.
Massachusetts History/Social Science Curriculum Frameworks Standards:

USI.14 
Explain the characteristics of American democracy, including the concepts of 

popular sovereignty and constitutional government, which includes representative institutions, federalism, separation of powers, shared powers, checks and balances, and individual rights. (H, C) 
US II.17 
Explain important domestic events that took place during the war. (H, E) 

D. the internment of West Coast Japanese-Americans in the U.S. and Canada 

Standards in Historical Thinking Addressed:
Standard 1: Chronological 

· Identify the temporal structure of a historical narrative or story. 

· Interpret data presented in time lines and create time lines 

· Reconstruct patterns of historical succession and duration; explain historical continuity and change.

Standard 2: Historical Comprehension 

· Identify the central question(s) 

· Differentiate between historical facts and historical interpretations 

· Read historical narratives imaginatively
· Appreciate historical perspectives
· Draw upon data in historical maps 

· Draw upon the visual, literary, and musical sources including
Standard 3: Historical Analysis and Interpretation 
· Consider multiple perspectives
· Analyze cause-and-effect relationships
Standard 5: Historical Issues-Analysis and Decision Making 

· Identify issues and problems in the past
Essential Questions:

1. What did the internment of Japanese Americans mean for America and our history?  (I stole this question from a title of a book I used, which was also provided by TAH.)

2. What is the meaning of our founding documents and our values of freedom and liberty when confronted with the phenomena of a society at war?

Learning Objectives:

At the end of this four day lesson, students will be able to:

1. understand the facts and circumstances that led to the internment of US citizens of Japanese heritage.

2. analyze primary source images relating to Japanese American internment during WW2

3. create a brief narrative from photos of internment keeping in mind the intent of the photographer and the history the photos end up telling

4. identify the reasons why the US government interned American citizens during WW2 for being of Japanese American 

5. express their ideas and thoughts on whether this action during war was in keeping with the values of a democratic society

6. understand the basic legal and constitutional issues surrounding internment 

Learning Activities:
Pre-Lesson student reading:
Students will read selections from Double Victory by Ronald Takaki for Day One of this lesson plan.  This is a total of 26 Pages.  Students will have been assigned these pages well in advance.

pp. 131 – 136 German and Italians: “Just Like Everyone Else”


pp. 137 – 144 Reciting the Gettysburg Address in Plantation Hawaii


pp. 144 – 149 “A Tremendous Hole” in the Constitution: Roosevelt’s EO 9066

ap. 149 – 157 Internment: “Huge Dreams” Destroyed

Their reading directions are to:

1. actively read the photo copied packet by underlining and making their own notations on the pages, 
2. to write at least 1 question per page (in the margin) that the student has about information or concepts in the readings, questions can look for clarification or further discussion.  
3. Finally – students are required to highlight or underline the quotes of FDR, General DeWitt, Earl Warren and Henry Stimson on pages 144-149.  They should underline or highlight the four different men’s words with different colors and then create a key that is easy to follow.  Colored pencils or colored highlighters would work best.
Day 1

1. Opener:  Project 2 images on a Smart Note page as students settle into their seats.
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Both images were located at http://www.pbs.org/thewar/media_gallery.php 

2. Ask the class what they think these two images are?

a. How and why could they be related?

b. Ask how one photo could be the cause of the other?  Which and why? 
c. Write down ideas for each on the board.

d. Inform students that the 1st photo is from the attack on Pearl Harbor – it is the USS Shaw exploding, and the 2nd photo is a plea from a Japanese American owner of a grocery store in Oakland, CA.  

3. Divide class into 4 or 5 groups for document analysis activity 
a. Each group will get:

i. Transcript of Executive Order 9066 
ii. Copy of poster with readable text of Civilian Exclusion Order 19 (This can easily be found on the internet by using Google.) 
iii. Short Chronology of Japanese American History from 1868 to Dec. 7, 1941, from source – Japanese Americans: From Relocation to Redress (p. xv)
iv. Map of Internment camps and their locations from source – What Did the Internment of Japanese Americans Mean? (p. 4)

v. From the Double Victory Reading Activity, the highlighted quotes from FDR, General John L. DeWitt, Henry L. Stimson and Earl Warren – all found on pp. 144-149.  These were color coded for homework

(Each source is listed in Annotated Bibliography.) 
b. As a group – go through each document

i. Identify which are primary and which are secondary 
ii. For each document/source – list out the main ideas or most important concepts from the document

iii. As a group – answer what each of these documents say about life in the US at the time they were written 
iv. Answer – what do all of these documents say about why Japanese Americans were interned at this time?

c. Discuss and go over the finding of each group 

4. Time permitting, extend class discussion to include any questions or comments students had put in their reading assignment.  

5. For Homework – Write a short reaction, 1 page maximum, which compares the treatment of German Americans in the Reading Assignment to the Internment of Japanese Americans as discussed in class.  Students are asked to use information from the reading (pp. 131-6 and compare it to the treatment of Japanese Americans.  This is more of a journal style reaction – not overly formal.  Students must include info from chapter reading as well as Japanese American Internment.  

Day Two 

1. Ask for 1 or 2 volunteers to discuss what they wrote about for HW.

a. Discuss the differences and potential reasons for the disparity in treatment 
b. Steer brief conversation with questions about the era’s view of 

i. Race and segregation

ii. Concept of white supremacy 

iii. Eugenics in America 

iv. Views of the peoples from Asia starting with the war in the Philippines 

2. Introduce the documentary The War by Ken Burns 

a. focus on home front

b. focus on social issues at home including internment and segregation 
3. Show video clips from Ken Burns The War

Clips of Internment (11minutes):
http://www.pbs.org/thewar/detail_5380.htm
(7:07)
http://www.pbs.org/thewar/detail_5352.htm  (2:23)
http://www.pbs.org/thewar/detail_5354.htm  (1:32) 
a) Tell students not to write anything during clips – just watch!

b) After showing the 3 quick clips, have students immediately write down whatever reaction they have, write about anything that stood out to them, what they thought and what they are thinking about internment.

c) Share and discuss their reactions as a class
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With a partner discuss what you think the point of view of the filmmaker Ken Burns is toward this topic based on the scenes you saw / answer why by referencing something specific that stood out to you.

5. Bring the pair discussion back to the class as a whole.

6. Show video clip from Ken Burns The War


Clip of Japanese Americans fighting in the 442nd

http://www.pbs.org/thewar/detail_5367.htm   (6:49) 

a. Tell students not to write anything during this clip – just watch!

b. After, have students immediately write down whatever reaction they have, write about anything that stood out to them, does this change what they think about internment.

c. Discuss their reactions as a class

d. Add information about 442 and other 33,000 Japanese Americans who served in the US Military during WW2 

1. Several thousand served in Military Intelligence Service 

a. Translators

b. Behind lines and at the Pacific Front 

2. Most served in combat in the 100Battalion/442 Fighting Team 

a. Fought in Italy, France and Germany 

b. Rescued Lost Battalion in the Battle of Vosges in France

c. Liberated several concentration camps – ironic 

d. 442 most decorated unit in US HISTORY!

e. 18,143 individual decorations 

f. 21 Medal of Honor winners

g. 47 Distinguished Service Crosses

h. 350 Silver Stars

i. 810 Bronze Stars 

j. 3,600 Purple Hearts 

7. Ask – Does your opinion change or how you view the reasons given for internment after learning about the service of Japanese Americans in 442nd?

8. Discuss what does Japanese American Internment mean for American history?  Was this a matter of racism and injustice only?  

9. For homework: students are required to post a blog on our Wiki page that comments on today’s lesson and themes/ideas that they wish to comment on.  Blog entry requirements for this assignment are very informal – looking for a minimum of a short paragraph that comments on some aspect of today’s learning.

Day 3

In the computer lab, each student is at their own work station.

1. Explain that we are going to look at the history of Japanese-American Internment through photographs as primary sources.  We are going to use photos to try and piece a historical narrative together.  I will instruct that we will also be looking at how history can be shaped by the photographer and the photographer’s point of view and bias.

2. Divide class into four groups of 4, 5 or 6 (can have more groups if needed)

3. Group One is going to use the photos by Ansel Adams found at:

Ansel Adams Japanese American Internment http://international.loc.gov/ammem/collections/anseladams/aamsp.html
Famed photographer Ansel Adams took a series of 242 photographs at the Manzanar War Relocation Center. 
4. Students are to use the photos in the sections created by the Library of Congress: 
Daily Life, Portraits, Agricultural Scenes, Sports and Leisure Activities.  Students will have 28 photos to view and analyze 
5. Group Two, Three and Four are going to use the photos by Dorothea Lange found at:

Dorothea Lange and the Relocation of the Japanese


The San Francisco Evacuation presentation contains 20 photographs, with original WRA captions, taken by famed photographer Dorothea Lange in early 1942.

Another presentation, about the infamous Tanforan Assembly Center, closely examines the horse stalls used to house San Francisco internees - as well as the primitive living conditions.

Also available are 20 views of the infamous Manzanar Relocation Center in California's High Desert.

(The text and link above are taken directly from the Virtual Museum of the City of San Francisco found at http://www.sfmuseum.org/war/evactxt.html )
Group 2 will get one link, Group 3 another and 4 the final link.
6. Each group will:

a. Assign a leader to keep all on task, a recorder to write down the final group narrative and spokesperson to report back at the end of the period.

b. Look over all of the photographs and captions (if included)

c. Each student in each group will need to select their own photograph to analyze.

d. Note students should work together to choose a photo for each member, keeping in mind that all 5 photos (if 5 members in the group) will be used to try and create a narrative of the history depicted.  
e. Each member will fill in a document analysis sheet from NARA at http://www.archives.gov/education/lessons/worksheets/photo_analysis_worksheet.pdf 
f. Each member will share their analysis of their photo with the group

g. The group then orders their photos, and creates a brief story or narrative based on the images they have chosen and have analyzed

h. It is important that the feel or point of view of the photos be taken into account.   Do the photos make this situation look positive or negative, just or unjust?
i. Each group reports back to the class with the images they choose, the story they believe the photos tell of internment, and the point of view of the photographer as historian.  It is not necessary for the students to create any kind of slideshow, they can simply come to the front and select the photos they wish to show.

j. Discuss similarities and differences that come up as a class.
k. Share with the class the differences between Dorothea Lange and Ansel Adams.  
i. Adams wants to show the will and strength of the Japanese Americans in the face of these hardships.  Adams was commissioned by the US government and publish a illustrated book of his photos.  
ii. Lange is a champion of the oppressed and poor.  Her photos of the Dust Bowl/Great Depression era are famous for focusing the light of awareness on the marginalized of America.  Lange’s photos of the round up and internment were highly critical of the US government’s actions against the rights of US citizens of Japanese ancestry and these photos were eventually confiscated by the US Army.  

Day 4

1. Opening:  Show the following two photos on Smart Board
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(Found at http://benmirsky.wordpress.com/author/benmirsky/page/2/ , photo on left is by D. Lange, photo on right is of Belgians during WW2) 
2. Ask class what is similar in photo and what is different?

3. Discuss what similarities and differences there are the history we have over the last few days.

4. Be sure to explain tagging of Japanese Americans after they were going to be evacuated to internment camps.  Explain the use of Star of David in Europe as well as the term evacuation.

5. Ask students as a class, did the US government have the right to intern US citizens solely on their ancestry during time of war?  What are the war powers given to the President and Congress by the US Constitution?  List out possible answers.

6. Handout and go over war powers of President and Congress handout found at http://www.streetlaw.org//en/Document.760.aspx 

7. After looking at these as a class, did internment of Japanese American citizens go beyond the constitutional powers of the President and of Congress?

8. If you were the defense, what rights were violated by this Executive Order?

a. List ideas on the board

b. Be sure to steer conversation to habeas corpus, 5th Amendment right of not being deprived life, liberty or property without Due Process of Law, may also include 14th Amendment for the states that complied in these round ups.

9. Explain that there were Supreme Court decisions during the war that upheld the US Government’s internment of US citizens of Japanese heritage.


Hirabayashi v. US (1943)


Korematsu v. US (1944) 

These cases became tests to weigh “war powers” v. “due process.”  War powers won out.  In his descent, Justice Frank Murphy called the US government out for what they were really doing, a racist action, and compared internment to what was going on in Europe to the Jews under Nazi control.

10. Lead a class discussion on: what does this whole history including the Supreme Court rulings say about the United States and our values during a time a great crisis?  

11. For homework: read the selection entitled “Am I an American?” by Gordon Hirabayashi found on pages 50 to 62 in the book Courage of Their Convictions by Peter Irons. 

Write a reaction in the form of a blog on our class Wiki.  Choose any portion of the reading that interests you and comment on your blog, be sure to address the main idea we discussed in class today –what does Gordon Hirabayashi’s story say about America at this time in our history.  Does it say anything about our country today?  Give 2 to 3 days to post their response.

Assessment:

Assessments that are both performance based and authentic are placed throughout the Learning Activities section of this lesson plan
Annotated Bibliography:

Ansel Adams’s Photographs of Japanese-American Internment at Manzanar. Library of 
Congress collection. http://international.loc.gov/ammem/collections/anseladams/index.html  
This site was used for the photo analysis activity on Day 3.  

Burns, Ken and Lynn Novick dirs. The War. United States, 2007.  This companion 
website was used for the video clips shown in class as well as several photographs also 
used in class.  Clips and photos found at http://www.pbs.org/thewar/ 

Daniels, Roger, C. Taylor and H.H.L. Kitano, eds. Japanese Americans: From Relocation to 
Redress. Revised Edition.  Seattle: University of Washington Press, 2001.  This source 
was used for the chronology handout I used on Day 1 – this was photocopied from page 
xv in the introduction of this work.  This book is a combination of secondary scholarship 
on the topic of internment as well as a series of primary source accounts.  This resource 
was provided by TAH Encounters and Exchange in US History.  

Document Analysis Worksheets from National Archives.  Found at 
http://www.archives.gov/education/lessons/worksheets/ . This is an excellent resource
that provides many teacher tools for working with documents.  I used the worksheets for 
Written Documents and Photographs.  

Dorothea Lange and the Relocation of the Japanese.  The Virtual Museum for the City of San 
Francisco.  http://www.sfmuseum.org/hist/lange.html . This site was used for the photo 
analysis activity on Day 3.  
Executive Order 9066, February 19, 1942; General Records of the Unites States Government; 
Record Group 11; National Archives. Found at 
http://www.ourdocuments.gov/content.php?page=milestone . Image and transcript of this 
primary source were found on this extremely useful resource.  

Irons, Peter. The Courage of Their Convictions: Sixteen Americans Who Fought Their Way to 
the Supreme Court.  New York: Penguin Books, 1990.  This source was used as a 
reading assignment for the wrap up of Day 4.  The chapter on the Supreme Court case 
Gordon Hirabayashi v. US was assigned, specifically pages 50 to 62.  This was actually 
Gordon Hirabayashi personal account of his legal battles over internment.  This is used as 
a follow up/final activity.   This is an excellent historical work in which Irons gives the 
facts and background of 16 important civil rights cases and includes a personal 
narrative from the people actually involved.  This resource 
was provided by TAH 
History Connected program.  

Korematsu v. United States (1944).  Landmark Cases of the Supreme Court. Street Law Inc. and 
the Supreme Court Historical Society, 2010.  Found at 
http://www.streetlaw.org/en/Case.5.aspx .  This is an excellent resource for looking at 
several important Supreme Court decisions.  The site is geared to teachers and they are
provided with background information on each case, lesson plan activities and excerpts 
of case decisions, including dissents.  This was used for the final day of the lesson plan.  
Murray, Alice Yang, ed. What Did the Internment of Japanese Americans Mean?  Historians 
at Work. Boston: Bedford/St. Martin’s, 2000.  This resource was used for several 
important parts of this project.  1) The title of the book makes for a fantastic essential 
question.  2) The map of internment that I use in Day 1 is from page 4 of this book.  3) 
The Introduction by Alice Murray is an awesome overview for any teacher of Japanese 
Internment.  4) The poster of Civilian Exclusion Order No. 19.  The book contains a 
series of scholarly essays by leading historians on the long term meaning of internment.  
This resource was provided by TAH Encounters and Exchanges in US History.  

Takaki, Ronald. Double Victory: A Multicultural History of Americans in World War II. 
Boston: Back Bay Books – Little, Brown and Company, 2000.  This was one of the main 
sources used for content.  25 pages were assigned from Chapter 7 as a basis for much of 
what we did in class on Day 1.  Takaki’s work is an excellent look at America’s “good 
war” through the lens of multicultural perspectives.  What is revealed is a richly diverse 
and often oppressed America fighting for Double Victory over fascism abroad and 
intolerance and racism at home.    This resource was provided by TAH History 
Connected program.  


Map used on Day 1 – Versions of this map can be found online.  
Chronology Used on Day 1

Chronology of Japanese American History
The following selected chronology was prepared to give the reader a better general picture of the events that led to evacuation and of the evacuation/incarceration itself.
1868 —
First "colony" of Japanese immigrants in California (Alameda
County).
1890 —
Census finds 2,039 Japanese in United States.
1900 —
Census finds 24,326 Japanese in United States.
1906 —
San Francisco "School Board Crisis" over segregation of Japanese
and Japanese American schoolchildren.
1907-
Gentlemen's Agreement between the United States and Japan
1908 —
limits immigration of male laborers.
1910 —
Census finds 72,157 Japanese in United States.
1913 —
California Alien Land Act forbids ownership of land by aliens
"ineligible to citizenship." Quickly followed by similar statutes in most far-western states.
1920 —
Census finds 110,010 Japanese in United States.
1920—
Second California Alien Land Act adopted by initiative forbids
leasing of land to aliens "ineligible to citizenship."
1922 —
In Ozawav. U.S., Supreme Court confirms that Japanese and other
Asians are ineligible for naturalization by reason of race.
1924 —
Immigration Act of 1924, the National Origins Act, abrogates
Gentlemen's Agreement, and forbids immigration by aliens "in​eligible to citizenship." Had Japanese been given a quota, as Euro​pean nations were, immigration of 100 Japanese per year would have been allowed.
1940 _
Census finds 126,947 Japanese in United States; 79,642 (62.7%)
were native-born citizens.
1941
December 7    Japan attacks Pearl Harbor
Authorized by a blanket presidential warrant, United States Attor​ney General Francis Biddle directs the Federal Bureau of Investiga​tion to arrest a predetermined number of "enemy aliens" classified
xv
If time is tight, steps 4 and 5 could easily be skipped.








