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I. Abstract

During World War II, as in many times in its history, America struggled with a deep internal contradiction. From the appearance of the words “all men are created equal” in our Declaration of Independence, the nation has tried to live up to this promise. In World War II, this issue proved especially vexing, as the country tried to fight for democratic ideals in Europe and in Asia, against the forces of fascism and militarism alike, while facing up to examples of serious and extreme prejudice at home. 

The clearest example of this—the internment of Japanese-Americans—is a regular part of high school history curricula. However, the war affected a range of minorities within American society, from Mexican-Americans facing the “zoot suit riots,” to Native Americans deciding whether to fight for a nation that had betrayed them, to non-Japanese Asian-Americans whose patriotism was questioned due to their outward appearance, and of course to African-Americans who relived the struggles of past American conflicts. For individual American citizens within these groups, the war presented an everyday challenge (writ large), and a unique opportunity: the challenge of coping with harsh prejudices, and of demonstrating their right to citizenship in the broadest sense possible.
Both the challenge and the opportunity presented by World War II are visible in the reactions of minorities called to serve in the war. While some struggled with the concept of fighting abroad in the defense of values that were not practiced at home, others found in military service a chance to prove that they belonged to a society that had historically ignored their own peoples’ pleas for justice and equality. Some used the war to highlight their isolation from America, while others used it to promote their unity with the ideals of the country.

This lesson introduces students to many American voices as they responded to the outbreak of World War II, and especially as they were being drafted or enlisting to serve in the armed forces. It also asks students to adopt these voices as their own as they consider America’s struggle to live up to its own ideals. In so doing, it will hopefully lead to constructive, critical thinking about American ideals, and what it means to be an American.

This is designed as a three-day lesson plan for high school students within the Massachusetts History and Social Science Curriculum Framework’s United State History II course, which is taught in the 11th grade year at Haverhill High School. The plan assumes 45-minute periods, but the times may be modified to fit longer blocks.  
This lesson would not have been possible without this year’s study of “War, Society, State, and Citizenship.” I am particularly in debt to the book group reading of Ronald Takaki’s Double Victory: A Multicultural History of America in World War II. Without this work, I would not have had the background knowledge or multicultural perspective necessary to completing this lesson plan. I must also acknowledge the book group session about Patriots: The Vietnam War Remembered from All Sides, led by Professor Christian Appy for the inspiration to look at many parts of American history, including American participation in World War II, from as many sides as possible.
II. Links to the Massachusetts History and Social Science Curriculum Frameworks
http://www.doe.mass.edu/frameworks/hss/final.pdf
USII.17 Explain important domestic events that took place during the war.


D. The internment of West Coast Japanese-Americans in the U.S. and Canada.

III. Links to the Standards in Historical Thinking

http://nchs.ucla.edu/standards/thinking5-12_toc.html
Standard 2: Historical Comprehension


F. Appreciate historical perspectives.

Standard 3: Historical Analysis and Interpretation


B. Consider multiple perspectives.


F. Compare competing historical narratives.

IV. Essential Questions 
· How did Americans from minority groups respond to American entry into World War II?
· What kinds of discrimination and segregation did minorities suffer during World War II?
· Why did many minorities choose to fight for a country that had frustrated their search for the justice and equality promised to all Americans during World War II?
V. Learning Objectives
· Students will be able to analyze the extent to which the ideals upon which America is based were offered to minority groups during World War II.
· Students will be able to identify the opportunities and challenges presented to minority groups in World War II.
· Students will be able to create their own letters incorporating the responses of minority groups to American entry into World War II, as well as their desires for America to live up to its ideals.
VI. Learning Activities

Day 1: Introduction 
Please note that this is envisioned as a lesson to take place during the study of America in World War II. Ideally, the placement of this lesson would be after the Japanese attack on Pearl Harbor, as America and its citizens prepared to enter the war. As the student activities in it dovetail nicely with a broader discussion of the status of minorities on the home front, the teacher may choose to place this lesson after a discussion of the various issues that women, African-Americans, and other minority groups faced finding employment, even during a time of crisis like World War II. This way, the prejudices faced by minority groups during the war will not be a new topic.
1. Opening Activity (15 minutes):  The teacher should inform the students that they will be learning about the reactions of America’s minority groups to the entry of the United States into World War II. The teacher should then write the following quote on the board:

“America is not a lie; it is a disappointment. But, it can be a disappointment only because it is also a hope.”

Students should be given some time to free write about what the quote means to them. The teacher may choose to prompt the students using one or more of the following questions: Is this quote positive or negative about America? In what ways could America be regarded as a lie? How has America been a disappointment historically to its citizens, especially those that are members of minority groups? What is the hope that America offers to its citizens, and does that help to heal the wounds that many of its citizens have faced in the nation’s history? Finally, do the students agree that America is more a disappointment than a lie?
Following this writing activity, students should engage in a discussion with a partner from the class about the quote before engaging in a full-class discussion, led by the teacher. The teacher should focus on making sure that the students understand the quote: that America has often fallen short of its promises, such as the idea that “all men are created equal,” but that there is much to recommend the nation for its attempts to get closer to these ideals. Students should also be encouraged to share their opinions with the class about whether the quote is true—whether the injustices that the students have already learned about in their study of American history are the result of deception at the foundation of the country, or of imperfect beings trying to live up to high ideals.
Remind students that they will have more time to consider this quote over the course of this lesson.
2. Guided Discussion (20 minutes): The teacher should give the students the handout of James G. Thompson’s letter in the Pittsburgh Courier that launched the “Double V” campaign (see page 9). Students should read the excerpt out loud, then the teacher should lead the students in a discussion of the ways in which African-Americans had been discriminated against in the war years. The discussion should include: the various ways in which African-Americans were denied the right to vote; lynching and other acts of violence; segregated schools and facilities; segregation in the armed forces; and the difficulties that African-Americans had getting jobs in war industries.   
3. Review Discussion (5 minutes): The teacher should then return the class to the original quote. A suggested prompt is:  Considering the “Double V” idea that James G. Thompson presented and the difficulties that African-Americans had during the war, do you think that America is more a lie, or a disappointment? Why?
4. Introduce Writing Assignment (5 minutes): The teacher should hand out the assignment sheet for the letter writing assessment (see pages 17 & 18) and review it with the students. That way, as the students work through the rest of the lesson, they can begin thinking about the assignment.
Day 2: Exploration of the Treatment of Minorities in World War II
1. Opening (10 minutes): The teacher should pass out copies of the handout concerning Executive Order 9066 to the students (see pages 10 & 11). Have them read the handout, and answer the questions on it.
2. Class discussion (10 minutes): The teacher should have the students share their responses to Japanese internment. Discuss whether it was fair for Japanese-Americans to be interned. Prompt the students: “Roughly two-thirds of those who were interned were American citizens. Did the fears of the American people and the American government about Japanese Americans justify the steps that the United States took? Why or why not?”

3. Class Reading/Discussion (20 minutes): The teacher should pass out the handout about Joseph Kurihara (see pages 12 & 13). Have the students read the handout, either silently or out loud. The teacher should then lead a class discussion about the reading. The students should be asked about whether they thought that Kurihara’s internment had been justified. They should also discuss whether Kurihara was right to renounce his American citizenship.
4. Homework Assignment (5 minutes): For homework, the students should visit the Smithsonian Institution’s web site, “A More Perfect Union: Japanese-Americans & the U.S. Constitution” at http://americanhistory.si.edu/perfectunion/experience/index.html. They should go through the “Loyalty” section of the site, and answer the questions on the worksheet at the end of this lesson plan (pages 14 & 15).
Day 3: Group Reading/Preparation for Assessment
1. Opening (5 minutes): The teacher should review and collect the previous night’s homework, and remind the students that Japanese Americans were not the only minorities mistreated during World War II. The teacher should tell the students that they will explore the experiences of other national minorities during class today.
2. Group Reading and Questions (25 minutes): Divide students into groups of 3-4 students. Each student should receive a handout containing copies of a vignette from Ronald Takaki’s book, Double Victory (see chart on the next page for suggested readings), to detail the reaction of a different minority group in the war. While eight minority groups are listed, the teacher may use as many or as few as he/she finds useful in his/her classroom. 

	Minority Group
	Pages
	Description

	African-Americans
	23-25
	Details African-American reactions to the segregation of the armed forces, and the paradox of fighting for freedom abroad in a segregated America.

	Native Americans
	72-78
	Tells the story of Ira Hayes, a Pima who participated in a reenactment of the flag raising at Iwo Jima, became a poster boy for the military, and eventually choked on his own vomit on a drinking binge after being tired of being known as the “Indian hero” of World War II.

	Mexican Americans
	82-84
	Discusses how Mexican Americans fought in the war to defend their country and to lay claim to their right to belong and to equality. 

	Chinese Americans
	111-116
	Details a racist Time magazine article about how to tell the Japanese enemy from the Chinese friend. It then discusses the historical racism against Chinese immigrants, and the opportunity Chinese Americans took to fight for their traditional and adopted countries, as well as against discrimination.

	Filipino Americans
	120-124
	Discusses how Filipino Americans joined the American cause to both defend their homeland and gain acceptance in a society that denied them citizenship.

	Korean Americans
	125-128
	Details the willingness of Korean Americans to fight in World War II despite America denying them citizenship, and classifying them as “enemy aliens.”

	Indian Americans
	128-131
	Details the desire of Indian Americans to join American society through their participation in World War II, and the American realization—through their struggle—that the country could not combat racial discrimination while practicing it.

	Jewish Americans
	182-185
	Details the decisions of Jewish Americans to enlist in combat assignments so that they could fight the Nazis in Europe.


As the students work, they should collaborate on the questions contained on the worksheet at the end of the lesson plan. The teacher should walk around the room helping the groups with their readings, and reminding them of the opening quote of the lesson. The students should try to relate their work to the Huntington quote, if possible.
3. Group reporting (15 minutes): Each group should choose a reporter, who will share a short synopsis of their reading and the answers to the questions on the worksheet with the class.
VII. Assessment
Students will be asked to take on the persona of the member of a minority group in World War II. They will write a letter home to their families from military training after being drafted. In the letter, they will detail their thoughts about fighting for their country, especially considering the racism and discrimination that their minority group had faced in the past, and were facing in World War II. The letter will answer the ultimate question: does the soldier choose to fight for the hope that America represents, or resent being forced to fight for a country that does not recognize him/her as a "full citizen?”
For more details, see the assignment sheet and scoring guidelines on page 16 of this lesson plan. The assignment may be changed if all of the minority groups were not used in the classroom reading on day three.
VIII. Annotated Bibliography
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Americans & the U.S. Constitution.” Accessed 25 May 2011 at: http://americanhistory.si.edu/perfectunion/experience/index.html.


This website is a digital version of a museum exhibit about Japanese internment during World War II. It provides some excellent background information and primary sources. Going through part of the site is the homework for day two in the lesson plan.

National Park Service, U.S. Department of the Interior. “The War Relocation Centers of World War II:

When Fear was Stronger than Justice.” Accessed 23 May 2011 at: http://www.nps.gov/history/nr/twhp/wwwlps/lessons/89manzanar/89manzanar.htm

Part of the National Park Service’s excellent “Teaching with Historic Places” series, this is the educational resource set that goes along with the Manzanar relocation center in California. The staff at the NPS has put together a wonderful lesson plan for teaching about Manzanar and other internment camps. Teachers can use the lesson plan as a whole, but the site also includes some great maps, images, and documents relating to Japanese internment, as well as valuable activities to go along with these sources that can be used apart from the larger lesson plan. This is a great site for some background on Japanese internment, as well as ideas for teaching this difficult topic to our students.
Roosevelt, Franklin D. “Executive Order 9066.” Washington, D.C.: National Archives and Records

Administration. Accessed 25 May 2011 at: http://www.ourdocuments.gov/doc.php?doc=74

This is the document that set up Japanese internment during World War II. It is part of the learning activities during day two of the lesson plan.
Takaki, Ronald. Double Victory: A Multicultural History of America in World War II. New York: Back
 Bay Books, 2000.


Most of the source documents for the lesson came from this book, which makes the case that, through their participation in World War II, ethnic minorities in the United States took a large step toward fulfilling their goal of a “double victory” against fascism abroad, and against prejudice at home. While I believe that many of Professor Takaki’s conclusions are far-fetched, this book provides a lot of background on the experience of minorities during World War II—both in the military, and on the home front. In this lesson, I chose to focus on minorities participating in the fighting, but this book could also provide teachers with the background information that they would need to build a lesson plan about minorities facing labor discrimination, or other types of discrimination on the home front.
The United States Constitution. 1788. United States National Archives. 

<http://www.archives.gov/exhibits/charters/constitution_transcript.html>

The United States Declaration of Independence. 1776. United States National Archives. 

<http://www.archives.gov/exhibits/charters/declaration_transcript.html>

These two documents, of course, provide the context of the American Dream—the ideals that America is desperately trying to live up to, and that the minority groups that chose to fight in World War II were fighting to promote. Without a firm foundation in the ideals espoused in these documents, completing this lesson would not have the same meaning.
Reading: James G. Thompson’s “Double Victory”


“Being an American of dark complexion and some 26 years, these questions flash through my mind: ‘Should I sacrifice my life to live half American? Will things be better for the next generation in the peace to follow? Would it be demanding too much to demand full citizenship rights in exchange for the sacrificing of my life? Is the kind of America I know worth defending? Will America be a true and pure democracy after the war? Will Colored Americans suffer the indignities that have been heaped upon them in the past?’ These and other questions need answering; I want to know, and I believe every colored American, who is thinking, wants to know…


The V for victory sign is being displayed prominently in all so-called democratic countries which are fighting for victory over aggression, slavery, and tyranny. If this V sign means that to those now engaged in this great conflict, then let we colored Americans adopt the double VV for a double victory. The first V for victory over our enemies from without, the second V for victory over our enemies from within. For surely those who perpetrate these ugly prejudices here are seeking to destroy our democratic form of government just as surely as the Axis forces.”

Excerpted from page 20 of:

Takaki, Ronald. Double Victory: A Multicultural History of America in World War II. 

New York: Back Bay Books, 2000. 
Name:______________________________________
Date:___________________________________
Period:____
Handout: Executive Order 9066


After the bombing of Pearl Harbor, approximately 110,000 Japanese-Americans and immigrant Japanese were forcibly relocated and placed into camps (“interned”) across the western part of the United States. Over 60% of those interned were American citizens, and Japanese immigrants were legally prohibited from becoming citizens, despite any desires that they may have had to become citizens. Those that were interned could not challenge the action of the government and lost their civil liberties; most also lost homes, businesses, and property. This action was justified in President Franklin D. Roosevelt’s Executive Order 9066. The text of that order is below. Read it, and answer the questions that follow:
Executive Order No. 9066

The President

Executive Order 

Authorizing the Secretary of War to Prescribe Military Areas

Whereas the successful prosecution of the war requires every possible protection against espionage and against sabotage to national-defense material, national-defense premises, and national-defense utilities as defined in Section 4, Act of April 20, 1918, 40 Stat. 533, as amended by the Act of November 30, 1940, 54 Stat. 1220, and the Act of August 21, 1941, 55 Stat. 655 (U.S.C., Title 50, Sec. 104);

Now, therefore, by virtue of the authority vested in me as President of the United States, and Commander in Chief of the Army and Navy, I hereby authorize and direct the Secretary of War, and the Military Commanders whom he may from time to time designate, whenever he or any designated Commander deems such action necessary or desirable, to prescribe military areas in such places and of such extent as he or the appropriate Military Commander may determine, from which any or all persons may be excluded, and with respect to which, the right of any person to enter, remain in, or leave shall be subject to whatever restrictions the Secretary of War or the appropriate Military Commander may impose in his discretion. The Secretary of War is hereby authorized to provide for residents of any such area who are excluded therefrom, such transportation, food, shelter, and other accommodations as may be necessary, in the judgment of the Secretary of War or the said Military Commander, and until other arrangements are made, to accomplish the purpose of this order. The designation of military areas in any region or locality shall supersede designations of prohibited and restricted areas by the Attorney General under the Proclamations of December 7 and 8, 1941, and shall supersede the responsibility and authority of the Attorney General under the said Proclamations in respect of such prohibited and restricted areas.

I hereby further authorize and direct the Secretary of War and the said Military Commanders to take such other steps as he or the appropriate Military Commander may deem advisable to enforce compliance with the restrictions applicable to each Military area hereinabove authorized to be designated, including the use of Federal troops and other Federal Agencies, with authority to accept assistance of state and local agencies.

I hereby further authorize and direct all Executive Departments, independent establishments and other Federal Agencies, to assist the Secretary of War or the said Military Commanders in carrying out this Executive Order, including the furnishing of medical aid, hospitalization, food, clothing, transportation, use of land, shelter, and other supplies, equipment, utilities, facilities, and services.

This order shall not be construed as modifying or limiting in any way the authority heretofore granted under Executive Order No. 8972, dated December 12, 1941, nor shall it be construed as limiting or modifying the duty and responsibility of the Federal Bureau of Investigation, with respect to the investigation of alleged acts of sabotage or the duty and responsibility of the Attorney General and the Department of Justice under the Proclamations of December 7 and 8, 1941, prescribing regulations for the conduct and control of alien enemies, except as such duty and responsibility is superseded by the designation of military areas hereunder.

Franklin D. Roosevelt 

The White House, 

February 19, 1942.

Questions:

1. Why do you think that the Japanese and Japanese-Americans are never mentioned in the order, despite the fact that they are the obvious targets of it?

2. Do you think that the fears expressed in the Executive Order that justified the creation of zones from which people could be excluded were reasonable in this circumstance? Why or why not?
3. Do you think that the fears expressed in the Executive Order justified the actions that the government took against Japanese-Americans and Japanese immigrants on the West Coast? Why or why not?

Source for Executive Order 9066: http://www.ourdocuments.gov/doc.php?flash=true&doc=74
Handout: Joseph Kurihara’s Story

From Ronald Takaki’s book, Double Victory: A Multicultural History of America in World War II, pp. 159-161.

A citizen by birth, Joseph Kurihara also protested the violation of his constitutional rights. He had grown up in Hawaii, where he had learned what it meant to be an American. “We, the boys of the conglomerated races, were brought up under the careful guidance of American teachers, strictly following the principle of American democracy,” he wrote in his autobiography. “Let it be white, black, brown, or yellow, we were all treated alike. This glorious paradise of the Pacific was the true melting pot of human races.” As a young man, Kurihara decided he wanted to study medicine and moved to California, where he experienced discrimination repeatedly. During World War I, he decided to join the U.S. Armed Forces. While in basic training, Kurihara befriended Dr. Homer Knight and William Green. “I made several visits to their homes. On every occasion, I was treated like a prince. I felt happy. I solemnly vouched to fight and die for the U.S. and those good people, whose kindness touched the very bottom of my heart.”


Kurihara fought in France and Germany. “For several months I was stationed in Coblenz with the army of occupation… I found out that the German people were just as human as any other race… At every mealtime, little German girls and boys were lining the walk to the garbage can for whatever scraps the boys were throwing away. I could not bear to see the little ones suffer, so I always made it my duty to ask for as much as my plate would hold and gave it to them….”


In 1941, he was working on a tuna fishing boat. His boat was near the Galapagos Islands when he heard the news of the Japanese attack on Pearl Harbor. The captain decided to return to California. “On the way above Cedros Islands,” Kurihara recalled, “we saw American planes scouting the sea and reporting the movements of all vessels. It was thrilling to see them flying. I felt very proud of them.”


When his boat entered San Diego Harbor, it was boarded by F.B.I. agents. One of them yelled at him: “Hey! you Jap, I want some information. You better tell me everything, or I’ll kick you in the ______.” His blood “boiling,” Kurihara replied: “What did you call me? If you want any information from me, you better learn to address a man properly.” During the interrogation, Kurihara was asked:


“Have  you been a good American citizen?”


“I was and I am.”


“If I am needed, I am ready.”


“Were you a soldier of any country?”


“Yes, I am a veteran of the Foreign War (World War I), U.S. Army.”


For security, federal authorities prohibited Japanese from working on boats, but Kurihara applied for a permit to work at sea again. The port master said: “No permit for any Jap.” At the end of a heated exchange, Kurihara exploded: “Say officer I wore that uniform when you were still unborn, served in the U.S. Army and fought for Democracy…. I may be a Jap in feature but I am an American. Understand!”


Kurihara then experienced a crueler insult: he was removed to the internment camp at Manzanar. There he fumed and agitated against cooperation with the government authorities. He led a movement of workers demanding fair wages for the labor they were doing in camp. Trying to organize them into a union, Kurihara declared that as citizens they were entitled to the same pay they would have received outside of camp. Even behind barbed wire, he argued, Japanese Americans should insist on equal treatment under the law as workers.

When he was released from the internment camp at the end of the war, Kurihara renounced his U.S. citizenship. “America, the standard bearer of democracy had committed the most heinous crime in its history, imprinting in my mind… the dread that even democracy is a demon in time of war,” he explained. “It is my sincere desire to see this government of the United States some day repair the wrong in full.” His renunciation expressed his total disappointment in a country whose ideals he cherished… In February 1946 Kurihara sailed to Japan, a country he had not yet even visited. For Kurihara, his self-imposed exile was his way of showing his anger at his country for betraying not only him but also its own constitutional principles.
Name:____________________________________
Due Date:_______________________________
Period:____

Homework Sheet: Japanese Internment in World War II

Directions: Work through the “Loyalty” section of the Smithsonian Institution’s web exhibit, “A More Perfect Union: Japanese-Americans & the U.S. Constitution” at this web address: http://americanhistory.si.edu/perfectunion/experience/index.html. As you work through the exhibit, answer the questions below in complete sentences.
“The Questionnaire”

1. What was the purpose of the “Application for Leave Clearance?” What was the government trying to find out about the Japanese that they had interned?

2. Why did many Japanese Americans find these questions difficult to answer? Did answering the questions in a seemingly “disloyal” manner necessarily indicate that people WERE disloyal to the United States? What else might it indicate?

“Segregation Camp: Tule Lake”

3. How were those that refused to join the military or provide labor to the United States government treated at the segregation camps? 

4. How many people were incarcerated at the segregation camps? Do you believe that all of them showed true disloyalty to the U.S. government? Why or why not?

5. Do you think that the treatment of internees was fair? Why or why not?

“Expatriation and Repatriation”

6. Why do you think some Japanese-Americans and Japanese immigrants decided to request a return, or, in some cases, a relocation to Japan? Do you think that the U.S. government should have given in to this request? Why or why not?

7. Many of those that were returned or sent to Japan were children. Do you think that this was the right action for America to take? Why or why not?

“The Draft”

8. If you were among the American-born citizens of Japanese ancestry drafted to fight in World War II out of the internment camps, how would you have felt about this? Would you have wanted to fight, or to resist your enlistment? Why?

9. Listen to the recording from Frank Y. called, “The Irony of the Draft.” What was the “irony of the draft?” Do you agree with Frank Y.’s viewpoint? Why or why not?

Conclusion

10. Internment was a policy that was put forward because of the fears that those of Japanese ancestry on the west coast of the United States would help Japan in its war against the United States. According to your work on this assignment, do you believe that the actions that America took against Japanese-Americans and immigrants were justified? Why or why not?

Names:__________________________________
Date:___________________________________

________________________________________
Period:_____

Guided Reading Worksheet: The Minority Experience

Directions: In your groups, answer each of the following questions in complete sentences concerning your reading. Be prepared to report what you find in your reading back to the rest of the class.
Minority Group Discussed in Your Reading:__________________________________________________

1. What reason(s) does this group have to be unhappy with their experiences in America, both before the war and during it? Why would America be a disappointment to them?

2. What did this minority group hope to gain when they or their ancestors immigrated to America? Use evidence from the text to demonstrate this.

3. For members of your minority group that chose to fight for America in World War II, why did they choose to fight? Use evidence from the text to demonstrate this.

4. For members of your minority group that showed resistance to supporting America’s cause—either before they enlisted or after—what were their reasons for doing so? If the text does not give you any examples of those who did not support America, you may write that.

5. Do you believe that this minority group would find America to be more of a lie, or more of a disappointment (relating to the quote that opened our class two days ago)? Why?

Name:___________________________________
Due Date:______________________________

Period:____
Assignment Sheet: The Minority Experience in World War II

Letter Writing Assignment

Prompt: In this assignment, you will take on the persona of one of the minority groups that we have discussed over the last three days. Your options are to write as a(n):


African American



Filipino American


Native American



Korean American

Mexican American



Indian American


Chinese American



Jewish American

Imagine that you have been drafted to fight in World War II, and you are writing a letter home from basic training explaining your feelings about fighting for America in the war. In your letter, make sure that you:
· Clearly state whether you are in favor of or opposed to fighting for America in the war. You may discuss reasons for both feelings, but make sure your strongest feeling is clear.

· Identify and explain at least four pieces of evidence from our next three classes to support your decision.

· Remember our opening quote: “America is not a lie; it is a disappointment. But it can be a disappointment only because it is a hope.” What does your character think about this quote? You don’t have to use the quote in your letter, but it may help you clarify your thinking and writing if you consider how your character would respond to it.
The letter should be between one and two pages in length, typed in no more than 11-point font, and double-spaced.

Scoring Criteria: The letter will be scored according to the following criteria:

1. Structure (up to 10 points)—The letter is written in a correct letter format, with greeting and conclusion, and it is broken up appropriately into paragraphs.

2. Spelling and Grammar (up to 10 points)—The letter is relatively free of spelling mistakes, and whatever grammar errors that do exist do not distract from the meaning of the writing.

3. Audience (up to 20 points)—The letter is appropriately addressed to a member of the writer’s immediate family, and includes language appropriate to that audience.
4. Clear Point of View (up to 25 points)—The writer clearly states whether he/she supports America’s cause in the war or not.
5. Evidence (up to 35 points)—The writer identifies and clearly explains four reasons why he/she supports or opposes America’s cause in the war.
Please bring any questions that you have about this assignment in to class, and good luck!
