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The Realities of Slavery


The unit that this lesson is a part of is Antebellum America and Events Leading to the Civil War.  This is a large unit which covers many topics, one of the most important topics being slavery.  It is imperative that students understand what slavery was like.  Many times, when I teach about slavery, it feels like I am just mentioning that it was horrible and then moving on to another issue.  I’ve come to the realization that if my students are going to have empathy for slaves and their lives, we must spend some time talking about the actualities of slavery. 


I have designed this lesson to take place over approximately three days.  I have already discussed with students, in previous lessons, that slavery had almost always existed in the Americas, the 3/5 Compromise, the Middle Passage, and what slaves did (farming, picking cotton, working in masters’ houses, etc…).   My students are aware of slavery, but I want them to understand the true realities of the lives of slaves. 


The History Connected Program has helped me tremendously with my understanding of slavery and this lesson plan.  I was inspired to create this lesson after reading Solomon Northup’s autobiographical story Twelve Years a Slave: Narrative of Solomon Northup, a citizen of New-York, Kidnapped in Washington City in 1841, and rescued in 1853.  It so moved me to read the account of Eliza, the slave whose children were sold away from her.  It struck me, after reading this, that my students needed to feel the real horrors of slavery; I am convinced that the only way a society can prevent cruelty and savagery is to make sure our young people understand truly what these things are.  I am grateful to have read this account and feel is has had a tremendous impact on what issues I think are important for my students to understand and how I teach them. 

Learning Standards from Massachusetts Frameworks.  (http://www.doe.mass.edu/frameworks/hss/final.pdf). 

USI.29 Describe the rapid growth of slavery in the South after 1800 and analyze slave life and resistance on plantations and farms across the South, as well as the impact of the cotton gin on the economics of slavery and Southern agriculture. (H) 
USI.35 Describe how the different economies and cultures of the North and South 
contributed to the growing importance of sectional politics in the early 19th century. (H) 
Standards in Historical Thinking

Standard 2: Historical Comprehension


A. Identify the author or source of the historical document or narrative and assess its 
credibility.


C. Identify the central questions(s) the historical narrative addresses


D. Differentiate between historical facts and historical interpretations


F. Appreciate historical perspectives   

Standard 3: Historical Analysis and Interpretation


J. Hypothesize the influence of the past.

Standard 5: Historical Issues-Analysis and Decision-Making


F. Evaluate the implementation of a decision.

Essential Questions

1. Why was slavery such a horrible institution?  

2. What happens when one group of people have total control over another?  Can you think of any examples of this happening in the world today?

3. Do you think the institution of slavery affects race relations in the United States today?

4. Can something that happened in history still have consequences today?  How important is it that we pay attention to history?

Learning Objectives 
1. Students will understand the horrors of slavery; they will be able to write a letter taking on the persona of a slave in which they will demonstrate their knowledge of slavery.

2. Students will demonstrate knowledge of a slave sale.  They will look at a drawing of a slave market and analyze what is happening by fill out a cartoon analysis worksheet. 

3. Students will demonstrate use of technology.  They will use the internet to look at a political cartoon and fill out an analysis worksheet. 

4. Students will look at historical happenings and apply them to our world today.  They will try to decipher how the slavery of our past affects us today by comparing slavery and present day race relations.       

Lesson- day 1 (technology integration)

Introduce Lesson- Today we will be looking at what slavery was really like and what it really meant to those enslaved.  You know what slavery was- the ownership of human beings.  Today we will be using the internet to look at a picture and analyze what was happening in that picture.  You will have 30 minutes to look at this picture, which you will pull up using

http://www.rzuser.uni-heidelberg.de/~el6/presentations/pres_c1_african_americans_ws02_03/slave_auctions.htm
I would also like you to pull up the accompanying political cartoon worksheet at 

http://www.archives.gov/education/lessons/worksheets/cartoon.html
Please save the worksheet on the desktop of your computer, where you can fill it in.  When you are finished with your analysis please print it as a reference for our class discussion.  

Please think about the following questions for our class discussion which will follow the completion of the assignment.

1. What was the process by which slaves were bought and sold?

2. Do you think the slaves being sold had any control over any of the circumstances of their lives?

3. What do you think the woman in the cartoon was thinking?  Do you think she was afraid?

4. Describe how you might feel if it were you standing on the auction block. 

(Below is the picture shown which students would access to complete their political cartoon worksheet)
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http://www.rzuser.uni-heidelberg.de/~el6/presentations/pres_c1_african_americans_ws02_03/slave_auctions.htm
(Below is the worksheet shown which students would access to complete their assignment)

Name__________________________________ Date_______________ Period________                        
Cartoon Analysis Worksheet

	Level 1

	Visuals
	Words (not all cartoons include words) 

	1. List the objects or people you see in the cartoon. 
	1. Identify the cartoon caption and/or title. 

2. Locate three words or phrases used by the cartoonist to identify objects or people within the cartoon.

3. Record any important dates or numbers that appear in the cartoon.

	Level 2

	Visuals
	Words

	2. Which of the objects on your list are symbols? 

3. What do you think each symbol means? 
	4. Which words or phrases in the cartoon appear to be the most significant? Why do you think so? 

5. List adjectives that describe the emotions portrayed in the cartoon. 

	Level 3

	A. Describe the action taking place in the cartoon.

B. Explain how the words in the cartoon clarify the symbols. 

C. Explain the message of the cartoon.

D. What special interest groups would agree/disagree with the cartoon's message? Why?


http://www.archives.gov/education/lessons/worksheets/cartoon.html
Lesson- day 2 

Introduce Lesson- Yesterday we looked at a cartoon and analyzed what was happening and how the slaves involved in the scene may have felt.  Together we will read an actual narrative of a man being sold into slavery and his account of the selling of a slave named Eliza, which results in her separation from her child Emily.  The following excerpt is taken from Twelve years a slave. Narrative of Solomon Northup, a citizen of New-York, kidnapped in Washington city in 1841 and rescued in 1853, from a cotton plantation near the red river in Louisiana.   When you are finished with the readings and the questions we will  



TWELVE YEARS A SLAVE.

NARRATIVE OF
SOLOMON NORTHUP, 
A CITIZEN OF NEW-YORK, 
KIDNAPPED IN WASHINGTON CITY IN 1841 
AND
RESCUED IN 1853, FROM A COTTON PLANTATION NEAR THE RED RIVER IN LOUISIANA. 

Accessed from http://docsouth.unc.edu/fpn/northup/northup.html
 As soon as Eliza heard it, she was in an agony again. By this time she had become haggard and hollow-eyed with sickness and with sorrow. It would be a relief if I could consistently pass over in silence the scene that now ensued. It recalls memories more mournful and affecting than any language can portray. I have seen mothers kissing for the last time the faces of their dead offspring; I have seen them looking down into the grave, as the earth fell with a dull sound upon their coffins, hiding them from their eyes forever; but never have I seen such an exhibition of intense, unmeasured, and unbounded grief, as when Eliza was parted from her child. She broke from her place in the line of women, and rushing down where Emily was standing, caught her in her arms. The child, sensible of some impending danger, instinctively fastened her hands around her mother's neck, and nestled her little head upon her bosom. Freeman sternly ordered her to be quiet, but she did not heed him. He caught her by the arm and pulled her rudely, but she only clung the closer to the child. Then, with a volley of great oaths, he struck her such a heartless blow, that she staggered backward, and was like to fall. Oh! how piteously then did she beseech and beg and pray that they might not be separated. Why could they not be purchased together? Why not let her have one of her dear children? "Mercy, mercy, master!" she cried, falling on her knees. "Please, master, buy Emily. I can never work any if she is taken from me: I will die."
        Freeman interfered again, but, disregarding him, she still plead most earnestly, telling how Randall had been taken from her—how she never him see him again, and now it was too bad—oh, God! it was too bad, too cruel, to take her away from Emily—her pride—her only darling, that could not live, it was so young, without its mother!

        Finally, after much more of supplication, the purchaser of Eliza stepped forward, evidently affected, and said to Freeman he would buy Emily, and asked him what her price was.

        "What is her price? Buy her?" was the responsive interrogatory of Theophilus Freeman. And instantly answering his own inquiry, he added, "I won't sell her. She's not for sale."

        The man remarked he was not in need of one so young—that it would be of no profit to him, but since the mother was so fond of her, rather than see them separated, he would pay a reasonable price. But to this humane proposal Freeman was entirely deaf. He would not sell her then on any account whatever. There were heaps and piles of money to be made of her, he said, when she was a few years older. There were men enough in New-Orleans who would give five thousand dollars for such an extra, handsome, fancy piece as Emily would be, rather than not get her. No, no, he would not sell her then. She was a beauty—a picture—a doll—one of the regular bloods—none of your thick-lipped, bullet-headed, cotton-picking niggers—if she was might he be d--d.

        When Eliza heard Freeman's determination not to part with Emily, she became absolutely frantic.

        "I will not go without her. They shall not take her from me," she fairly shrieked, her shrieks commingling with the loud and angry voice of Freeman, commanding her to be silent.

        Meantime Harry and myself had been to the yard and returned with our blankets, and were at the front door ready to leave. Our purchaser stood near us, gazing at Eliza with an expression indicative of regret at having bought her at the expense of so much sorrow. We waited some time, when, finally, Freeman, out of patience, tore Emily from her mother by main force, the two clinging to each other with all their might.

        "Don't leave me, mama—don't leave me," screamed the child, as its mother was pushed harshly forward; "Don't leave me—come back, mama," she still cried, stretching forth her little arms imploringly. But she cried in vain. Out of the door and into the street we were quickly hurried. Still we could hear her calling to her mother, "Come back—don't leave me—come back, mama," until her infant voice grew faint and still more faint, and gradually died away as distance intervened, and finally was wholly lost.

        Eliza never after saw or heard of Emily or Randall. Day nor night, however, were they ever absent from her memory. In the cotton field, in the cabin, always and everywhere, she was talking of them—often to them, as if they were actually present. Only when absorbed in that illusion, or asleep, did she ever have a moment's comfort afterwards.

Name__________________________________ Date_______________ Period________                        

You have read the account of Eliza and her separation from her child.  Please think about and answer the following questions. 

1. What does this narrative say about slave sales?  Why is this act of separating Eliza from her child so cruel?

2. What did Eliza feel as her sale to a master meant separation from her daughter Emily?  Did Eliza have any control over this situation?  Did she try to have control?

3. The slave seller would not sell Emily.  He said, “There were heaps and piles of money to be made of her, he said, when she was a few years older. There were men enough in New-Orleans who would give five thousand dollars for such an extra, handsome, fancy piece as Emily would be, rather than not get her. No, no, he would not sell her then. She was a beauty—a picture—a doll—one of the regular bloods—none of your thick-lipped, bullet-headed, cotton-picking niggers—if she was might he be d--d.”  

Why might a man buy Emily?  What made her valuable?  What might have become of her?

Homework – Pretend you are Eliza.  Write a letter to Mr. Freeman and try to convince him not to sell your daughter Emily.  We will share these in class tomorrow. 
Lesson- day 3

Name__________________________________ Date_______________ Period________    

Introduce Lesson – We have looked at just two sources that give us a glimpse into slavery.  I would like to relate this to present day America.  Please answer these questions (about 15 minutes) to prepare for class discussion.

1. You have seen the horror of slavery.  Do African-Americans have a right to still be angry about slavery?  Why or why not?

2. Should the American government today pay African-Americans for all the suffering slavery has caused? 
3. Do you think slavery still has an effect on race relations today? How?

4. Why is history so important?  What lessons can we learn from the study of history?  Why is it important to know about the past?  Can history teach us how to act in the present and future?
Conclusion 

In this lesson, I have tried to teach my students what slavery really meant- horror and pain.  They have been provided a cartoon and a primary source to illustrate the horrors of slavery.  I have also had students try to relate the past to the present.  I believe the above lesson has helped them to do this. 

Bibliography
“AthenaMed.” AthenaMed. Error! Hyperlink reference not valid. (accessed 
June 1, 2010).
“Cartoon Analysis Worksheet.” The National Archives. 
http://www.archives.gov/education/lessons/worksheets/cartoon.html (accessed June 1, 2010).


Northup, Solomon. “Twelve Years a Slave: Narrative of Solomon Northup, a Citizen of New-York, Kidnapped in      
Washington City in 1841, and Rescued in 1853: Electronic Edition.” Documenting the American South. 
http://docsouth.unc.edu/fpn/northup/northup.html (accessed June 1, 2010).


