“Guess Who’s Coming To Dinner!”
By: Brian Carr & Kevin Riley

Wilmington High School

May 25, 2010

Grade Level: 9-12 
Ability: College Preparation Level
Scenario:

It is the summer of 1801.  John Adams has left office and Thomas Jefferson is the new President of the United States.  You have been invited to a dinner party but have no idea who else has been invited.  Upon arriving at the party you wonder if you would have accepted the invitation had you known who else was going to attend.  The guest list is a who’s who of American legends.  You hope it is not going to be an awkward night.  Then again, the party might be the perfect forum at which to explain some of your opinions and even get some things off your chest.

If you could invite anyone from  a particular period of American History to dinner, who would it be?  This premise helps set the stage for a role play lesson from Wilmington High School’s United States History I Constitutional unit.  This idea is a combination of the Mill Girls 10 hour day role play activity from “The Right to Vote” workshop held on December 15th and the book discussion on A Brilliant Solution: Inventing the American Constitution, by Carol Berkin, held on December 16th.  This lesson plan will take approximately five to seven 45 minute class periods. Ideally, students will have access to the library/media center.

Prerequisites 
· All students will first read A Brilliant Solution: Inventing the American Constitution, by Carol Berkin (this is an ideal summer reading assignment)
· The class should have discussed the period in American History from the French and Indian War up through the inauguration of Thomas Jefferson
Curriculum
This lesson would fit best in an early United States History course or an Advanced Placement U.S. History course.   The lesson will require five to seven class periods to complete, however, some of the work could be done independently at home in order to make it fit into a more compact schedule.
Massachusetts History and Social Science Curriculum Frameworks Standards
· USI.2 Explain the historical and intellectual influences on the American Revolution and the formation and framework of the American government
· USI.3 Explain the influence and ideas of the Declaration of Independence and the political philosophy of Thomas Jefferson
(Seminal Primary Documents to Read: the Declaration of Independence (1776)
· USI.5 Explain the role of Massachusetts in the revolution, including important events that took place in Massachusetts and important leaders from Massachusetts
( Seminal Primary Documents to Consider: the Massachusetts Constitution (1780)

· USI.6 Explain the reasons for the adoption of the Articles of Confederation in 1781, including why its drafters created a weak central government; analyze the shortcomings of the national government under the Articles; and describe the crucial events (e.g., Shays’s rebellion) leading to the Constitutional Convention.
· USI.7 Explain the roles of various founders at the Constitutional Convention. Describe the major debates that occurred at the Convention and the “Great Compromise” that was reached
( Seminal Primary Documents to Read: the U.S. Constitution

· USI.8 Describe the debate over the ratification of the Constitution between Federalists and Anti-Federalists and explain the key ideas contained in the Federalist Papers on federalism, factions, checks and balances, and the importance of an independent judiciary.
( Seminal Primary Documents to Consider: Federalist Papers numbers 1, 9, 10, 39, 51, 
and 78
· USI.9 Explain the reasons for the passage of the Bill of Rights
(Seminal Primary Documents to Read: the Bill of Rights (1791)
· USI.11 Describe the purpose and functions of government
· USI.13 Explain why the United States government is classified as a democratic government
· USI.14 Explain the characteristics of American democracy, including the concepts of popular sovereignty and constitutional government, which includes representative institutions, federalism, separation of powers, shared powers, checks and balances, and individual rights
· USI.15 Explain the varying roles and responsibilities of federal, state, and local governments in the United States
· USI.19 Explain the rights and the responsibilities of citizenship and describe how a democracy provides opportunities for citizens to participate in the political process through elections, political parties, and interest groups
· USI.20 Explain the evolution and function of political parties, including their role in federal, state, and local elections
· USI.21 Describe how decisions are made in a democracy, including the role of legislatures, courts, executives, and the public    

Standards in Historical Thinking
· Chronological Thinking
( Reconstruct patterns of historical succession and duration; explain historical 

continuity and change

· Historical Comprehension
( Identify the author or source of the historical document or narrative
( Reconstruct the literal meaning of a historical passage
(Identify the central question(s)
(Appreciate historical perspectives
· Historical Analysis and Interpretation

( Compare and contrast differing sets of ideas
( Consider multiple perspectives

( Analyze cause-and-effect relationships bearing in mind multiple causation 

including  the importance of the individual in history and the influence of ideas

( Compare competing historical narratives

( Challenge arguments of historical inevitability

(Hold interpretations of history as tentative

(Evaluate major debates among historians

( Hypothesize the influence of the past
· Historical Research Capabilities
( Formulate historical questions
( Support interpretations with historical evidence
· Historical Issues-Analysis and Decision-Making
( Identify issues and problems in the past
( Formulate a position or course of action on an issue
( Evaluate the implementation of a decision
Essential Questions

· Was it necessary to replace the Articles of Confederation?
· Does the U.S. Constitution adequately address the issue of human rights?

· Is the system of political representation in U.S. Congress adequate?
· Does the U.S. Constitution properly balance power between the federal and state governments?
Learning Objectives

· Students will analyze, interpret and debate the United States Constitution from the perspective of those who lived during the period in which it was contemplated, debated, drafted, ratified, and implemented
· Students will effectively communicate their varied positions on the United States Constitution in a roundtable discussion

· Students will exhibit a concrete understanding of the challenges faced by the founding fathers in creating the system of government that governs us to this day

Learning Activities

Day1 (one class period)
· The deadline for students to have completed reading A Brilliant Solution

· Class discussion - A Brilliant Solution

· During the discussion answer any questions students may have had about the book
· Utilize the guided reading questions that students were provided when the book was assigned 
Reading questions for A Brilliant Solution: Inventing the American Constitution
1) When the American Revolutionary war ended in 1784 the country was mired in economic depression. Berkin writes that the Continental Congress “faced a host of angry creditors, foreign and domestic, clamoring for repayment of wartime loans. The Continental Congress had no means to put money into the empty federal treasury, its source of revenue being the generosity of the states. Relations between the states were poor, and many questioned whether they would remain united.”  What role do you think

economic circumstances played in promoting the gathering in Philadelphia?

2) According to Berkin, did the original framers of the Constitution meet in Philadelphia to tear up the Articles of Confederation?  Berkin writes: “Wherever one looked, the competing interests of creditors and debtors, rural farmers and urban merchants, artisans and importers, acted as centrifugal forces, dividing the nation” (p. 14).  How much were delegates aware of this and what pressures do you think it placed on them? 

3) How does Berkin explain the ways in which the delegates dealt with issues of class, gender, and race?  At one point she notes none of the attendees was “a man of ordinary means, a yeoman farmer, a shopkeeper, a sailor or a laborer”  (p. 49) How does this figure into her story?

4) The Constitutional Convention was, in the end, all about power. Berkin writes: “Every delegate knew that in a tug-of-war between the states and the central government, any power granted to one must of necessity, diminish the autonomy of the other” (p.45).  How did the delegates balance what Berkin refers to as the fear of the mob vs. the fears of a new centralizing power? What other critical issues required compromise as the CC wore on?

5) On p. 172 Berkin describes Alexander Hamilton as cautiously optimistic that the Constitution will be ratified by the states, Hamilton argued that the document’s supporters had “the very great weight of influence of the persons who framed it.”

Were today’s news media pundits around back then, do you think the framers could have stuck it out, found numerous middle ways through the myriad divisions in the new nation and rewarded Hamilton’s cautious optimism?

· Homework
· Select at least 10 individuals (specific or general) from the era of the book who would be interested in attending a dinner party to discuss the U.S. Constitution (ex. Alexander Hamilton, a southern slave, etc.)
· Provide a brief rationale of why each individual would want to attend the dinner party
· When selecting individuals, keep in mind the essential questions associated with the lesson
· The teacher should complete this assignment as well as the students
“Brilliant Solution” Participants with Rationale
The following list of participants represents the teacher’s list…this would not be distributed to the students at this time…it would ultimately be used if necessary to supplement the information provided by the students…as a sample, if it is the first time doing this type of activity, one or two items from the list could be provided to students as a model
George Washington

· Served in 1st and 2nd Continental Congresses

· Commander of the Continental Army

· Unanimous selection as first President of the United States

· Tended to side with Federalist views

· Opposed to political parties

James Madison

· Author of the Virginia Plan

· Principal author of the U.S. Constitution

· One of the authors of the Federalist Papers

· Co-founder of Democratic-Republican Party

· Fourth President of the United States

John Adams

· Strong proponent of American independence from England

· One of the authors of the Massachusetts Constitution

· Did not own slaves but opposed a bill to emancipate slaves in Massachusetts

· Federalist

· First U.S. Vice President 

· Second President of the United States

Thomas Jefferson

· Principle author of the Declaration of Independence

· Strong proponent of republicanism

· Believed in states’ rights and limited power for the federal government

· Co-founder of Democratic-Republican Party

· Second U.S. Vice President

· Third President of the United States

Alexander Hamilton

· Proponent of a strong federal government

· One of the authors of the Federalist Papers

· 1st United States Secretary of the Treasury

· Founder of the Federalist Party

Benjamin Franklin

· Promoted colonial unity well before the War for Independence

· Diplomat

· One of the most experienced founding fathers

· Late in life was a noted abolitionist

Charles Cotesworth Pinckney

· Proponent of a strong federal government

· In favor of slaves counting toward a state’s representation in Congress

· Opposed abolition of the slave trade

· Federalist (lost elections for both vice president and president) 

John Jay

· Federalist leader

· Leading New York abolitionist

· One of the authors of the Federalist Papers

· Second Governor of New York

· First Chief Justice of the United States

Patrick Henry

· Proponent of republicanism

· Leader of the Anti-Federalists

· Refused to be a delegate to the Constitutional Convention

· Opposed the replacement of the Articles of Confederation with the U.S. Constitution

Abigail Adams

· Letters to husband John Adams provide interesting insight to this period in American history

· Early advocate of women’s rights

· Opposed to the institution of slavery

Olaudah Equiano

· Spent time as a slave

· Purchased his freedom

· Worked for the abolitionist cause in London

Daniel Shays

· Served in the Continental Army during the American War for Independence
· Shays’ Rebellion led to greater questioning of the Articles of Confederation
Roger Sherman

· Member of the committee entrusted with the drafting of the Declaration of Independence
· Author of the Great Compromise 
William Paterson
· Proposed the New Jersey Plan at the Constitutional Convention

· Supporter of the Federalist Party

· U.S. Senator

· Second Governor of New Jersey

· Associate Justice of the U.S. Supreme Court

Samuel Adams

· Leading radical revolutionary leading up to the American War for Independence

· Proponent of republicanism

· Fearful of the federal government having too much power

· Assisted in the writing of the Articles of Confederation and the Massachusetts Constitution

Day 2 (one class period)
· Discuss homework results
· Students and the teacher should take turns writing the names of their individuals on the board
· The class will discuss which of the individuals’ names written on the board should be invited to attend the dinner party (see teacher example of individuals with rationale)
· The number of individuals invited should equal the number of students in the class
· Once the class has decided who will be invited to the dinner party…each student will be assigned to play the role of one of the dinner party guests
Day 3: One class period (library/media center)
· Each student will research and type a brief biography (2-3 paragraphs) of his/her individual – the biography should take into consideration how that individual would likely have responded to the essential questions of the lesson
· The library/media center, if available, will provide students the print and digital resources to conduct their research, as well as the ability to type their findings
· Using Google Docs, students will work to create one document that will include all the student-generated biographies 
Biography and Essential Question Response Assignment
Directions: Prepare a 2-3 paragraph biography of the person assigned to you.  Use the following questions to guide your research.  How would your assigned individual respond to the following questions?

Human Rights: Does the Constitution adequately address the issue of human rights?

Consider: Gender, race, social economic status

Representation: Is the system of political representation in Congress adequate?

Consider: big v. small states

Power: Does the Constitution properly balance power?

Consider: state v. federal power

Endurance: Will the Constitution stand the test of time?

Consider: amendment process, flexibility, interpretation
** The following is a suggested assessment rubric.  You may wish to change the criteria and point value for your own style of instruction.

Brief Bio/Theme Written Assignment      

	Assessment Criteria (descriptions see assignment)
	Point Value
	Self Analysis
	Teacher Analysis

	Written response 2-3 paragraphs
	3
	
	

	acknowledges sources used
	3
	
	

	Response includes  
	
	
	

	Background information
	3
	
	

	Individuals historical significance
	3
	
	

	Well developed paragraphs
	3
	
	

	Fully addresses all thematic questions
	3
	
	

	Responses accurately subjective 
	3
	
	

	
	
	
	

	Total
	21
	
	


Day 4: One class period (library/media center)
· Using the master biography list on Google Docs, as well as the print and electronic resources available in the library/media center, students will prepare themselves for the dinner party
· Prepare a toast to one of the invited guests
· Prepare the opposite – a roast – of one of the invited guests
· Prepare questions that you would like to ask of the various guests
· Prepare questions that you think guests might ask you…as well as your possible responses
· Bring these notes with you to the dinner party to assist you in your conversations
** The following is a suggested assessment rubric.  You may wish to change the criteria and point value for your own style of instruction.

Performance Dinner Party Rubric   

	Assessment Criteria (descriptions see assignment)
	Point Value
	Self Analysis
	Teacher Analysis

	Introduction 
	30
	
	

	2-3 paragraph biography prepared in first person
	
	
	

	Provides background information
	
	
	

	Provides historical significance
	
	
	

	Toast/Roast
	30
	
	

	Prepared toast
	
	
	

	Prepared roast
	
	
	

	Questions
	40
	
	

	Open-ended questions for each member provided
	
	
	

	Total
	
	
	


Days 5 and 6 (or if possible, one double block)
· It’s ShowTime!! Conduct the “Dinner Party” (see Dinner Party rubric)

· Each individual should supply a name plate so that others may easily indentify them (sit in a giant circle if possible)

· Each dinner party guest should introduce him/herself at the start of the activity

· Individuals should be encouraged to dress and speak the part (props are encouraged!)

· The teacher plays the role of the unbiased host/moderator of the dinner party…be prepared to “assist” in the conversation when needed…encourage all students to speak…redirect questions as appropriate…the level of involvement of the teacher will depend on the level and ability of the class involved in the role play 

** The following is a suggested assessment rubric.  You may wish to change the criteria and point value for your own style of instruction.

	Assessment Criteria
	Point Value
	
	
	
	
	
	
	
	
	
	

	Introduction 
	20
	
	
	
	
	
	
	
	
	
	

	Minimum 30 seconds
	
	
	
	
	
	
	
	
	
	
	

	Provides background information
	
	
	
	
	
	
	
	
	
	
	

	Provides historical significance
	
	
	
	
	
	
	
	
	
	
	

	Listens intently to others, treating them with respect
	
	
	
	
	
	
	
	
	
	
	

	Questions
	20
	
	
	
	
	
	
	
	
	
	

	Effective in communicating individual’s relevance 
	
	
	
	
	
	
	
	
	
	
	

	Questions posed demonstrate a strong understanding of the role the various subjects played in the content
	
	
	
	
	
	
	
	
	
	
	

	Capable of asking strong follow-up questions during discussion (spur-of-the-moment, unprepared ahead of time)
	
	
	
	
	
	
	
	
	
	
	

	Accurately responds to questions in a manner expected of the individual being portrayed
	
	
	
	
	
	
	
	
	
	
	

	Higher Level Skills
	20
	
	
	
	
	
	
	
	
	
	

	High level of comprehension/interpretation of topic
	
	
	
	
	
	
	
	
	
	
	

	When appropriate incorporates others contributions
	
	
	
	
	
	
	
	
	
	
	

	Listens intently to others, treating them with respect
	
	
	
	
	
	
	
	
	
	
	

	Original, creative ideas used
	
	
	
	
	
	
	
	
	
	
	

	Effective in communicating the significance of topic, main points easy to discern
	
	
	
	
	
	
	
	
	
	
	

	Student takes a leadership role during discussion – performance in role play stands out from the others
	
	
	
	
	
	
	
	
	
	
	

	Roast/Toast
	20
	
	
	
	
	
	
	
	
	
	

	Delivers 30 second toast
	
	
	
	
	
	
	
	
	
	
	

	Delivers 30 second roast
	
	
	
	
	
	
	
	
	
	
	

	Stage presence
	20
	
	
	
	
	
	
	
	
	
	

	Displays proper voice inflection
	
	
	
	
	
	
	
	
	
	
	

	Displays proper eye contact
	
	
	
	
	
	
	
	
	
	
	

	Dresses the part
	
	
	
	
	
	
	
	
	
	
	

	Speaks the part
	
	
	
	
	
	
	
	
	
	
	

	Prepared the day of dinner party
	
	
	
	
	
	
	
	
	
	
	

	Speaks clearly and makes eye contact with others
	
	
	
	
	
	
	
	
	
	
	

	Total
	100
	
	
	
	
	
	
	
	
	
	


Day 7 (optional) One class period 

· Reflection
· Write down the most important question you were asked at dinner, and your response
· Discuss the strengths and weaknesses of the dinner party activity – use the results to improve upon it for future classes
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