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Making Equality: Individuals, Social Movements, and the Law
After the Civil War, the leaders of the United States had an opportunity to repair relationships between the North and South and African Americans and Caucasians. However, political infighting in Washington D.C. hindered efforts towards this goal. Amendments were added to the Constitution to protect the rights of the newly freed slaves, but state and local governments started passing laws to counteract this protection. The Southern masses started organizing themselves into groups whose sole purpose was to resist these amendments. After learning about the events that occurred during Reconstruction, students should walk away with an informed opinion about whether or not laws were an effective means of societal change during this time period in history. 

This lesson plan is for ninth grade honors students and should take five eighty minute class periods. U.S. History I is generally covered in chronological order so this unit would be placed after a study of the Civil War. This unit will take place at the end of the school year so the students should be comfortable reading and analyzing primary source documents. Throughout the year, students will focus on the struggles that various groups in the United States were involved in and how each struggle impacted the developing United States. This series of lessons will look at the struggle to reconcile the North and South after the Civil War and the efforts made to incorporate African Americans fairly into society after they had been freed from slavery. 
ESSENTIAL QUESTIONS

1. How do politics in Washington D.C. interfere with plans for Reconstruction?

2. Is it possible to force people to accept other races of people?

3. Are laws effective means for social change?
LESSON OBJECTIVES
Students will:
1. Explain the United States government’s role in Reconstruction.
2. Determine if Andrew Johnson’s impeachment was justified.

3. Describe the Southern reaction to Republican Rule.

4. Name legislation passed during Reconstruction that impacted African Americans.
5. Determine the effectiveness of the Reconstruction period on the quality of life for African Americans.
NATIONAL STANDARDS in HISTORICAL THINKING
Standard Two: Historical Comprehension
Standard Three: Historical Analysis and Interpretation

Standard Four: Historical Issues Analysis and Decision-Making

MASSACHUSETTS STATE STANDARDS

USI.41 Explain the policies and consequences of Reconstruction. (H, C) 

A. Presidential and Congressional Reconstruction 

B. the impeachment of President Johnson 

C. the 13th, 14th, and 15th Amendments 

D. the opposition of Southern whites to Reconstruction 

E. the accomplishments and failures of Radical Reconstruction 

F. the election of 1876 and the end of Reconstruction

G. the rise of Jim Crow Laws

H. the Supreme Court Case, Plessy v. Ferguson (1896)

Lesson Plan #1

DAILY OBJECTIVES

Students will:

Identify obstacles in rebuilding the South

Explain the steps taken to help African Americans immediately after the war

MATERIALS

Computers
Reading on “Forty Acres and a Mule” and “Freedmen’s Bureau”
Chart for above reading

Homework Assignment

Readings for Homework assignment

PROCEDURE

Students should read “All Have Suffered” the previous night. Students should complete the document analysis sheet and write one paragraph answering the following question – How has life changed for this young woman?
Introductory Activity
1. Have the students go to voicethread.com/share/1251356/. Students should have a username and password from previous assignments, but they can register before starting the assignment if they need to. 
2. As the students look at each picture they should make a comment about how the image demonstrates a challenge to putting the United States back together. They can write a question or make a statement. Students can type their comments or record them by speaking into a microphone.
Body of the Lesson

1. After the students have finished, go through the pictures as a group. Discuss some of the comments around each picture. Explain the image to the students and the problem it represents in rebuilding the United States after the Civil War. Reference “All that Have Suffered” during the discussion. Explain the term Reconstruction.
2. During the discussion students should be making a list of the problems the United States faces after the Civil War. One student could be making a master list on the board during the discussion. 
3. Highlight the issue of the newly freed slaves and what to do with them. Have the students brainstorm on their own “what would you do to help the newly freed slaves?” After individual brainstorming have students share their ideas with the class.
4. Give the students the attached chart. Students should fill out the chart as they read about “Forty Acres and a Mule” and Freedmen’s Bureau. The rest of the chart should be used in one of the later lessons. After students have filled out the chart individually have them share answers in pairs. Review chart as a class and mention that in addition to these groups you also need laws to help the African Americans, Civil Rights legislation was also needed. Explain civil rights and the three amendments added to the Constitution.
Closing Activity
1. Give students the graphic organizer about Reconstruction and go over it with them.  This will help sum up the day and give the students an idea of the topics to come. It will also help lead into an explanation of the homework.
The Graphic Organizer will be included in the hard copy.
HOMEWORK

Each student will be given one of the six beliefs about Reconstruction. Each student will read his/her primary source documents that support his/her assigned belief and fill out a document analysis sheet for each one.  Assign beliefs two and three to the advanced students in the class. Beliefs one and five could be given to lower level students. Beliefs four and six could be given to average students. 
Document Analysis Sheet

	Title of Document

	Author of Document
	Type of Document

	Date of Document
	Place of Document

	List the main ideas of the document



	Why is this document important?



	Any bias in this document? If yes, what is it?




Adapted from National Archives Document Sheets by Amy Campobasso
All Have Suffered
Kate Stone grew up on a large cotton plantation, Brokenburn, in northeastern Louisiana. Only twenty years old when the Civil War broke out, the well-educated young woman kept a journal describing her experiences, including her flight to Texas during the worst days of the war. The two entries excerpted below contrast her life of privilege before the war with her existence afterward, in a very different world.

May 23, 1861
Mamma was busy all the morning having the carpets taken up and matting put down and summer curtains hung. Of course the house was dusty and disagreeable. Mr. Newton and the children were shut up in the schoolroom and so escaped it, but Uncle Bo wandered aimlessly around, seeking rest and finding none. I retired to the fastness of my room with a new novel and a plate of candy was oblivious to discomfort until Frank came to say dinner was ready and "the house shorely do look sweet and cool."

In the afternoon Mamma lay down to rest as she was tired out. Mr. Newton and Uncle Bo rode out to Omega [Landing] for the mail and to hear the news. The boys, Little Sister, and I all went down the bayou for a walk with a running accompaniment of leaping, barking hounds, ranging the fields for a scent of deer or maybe a rabbit. The boys are so disgusted if the dogs race off after a rabbit. They think it ruins them for deer dogs. How pleasant to have the smooth, dry ground underfoot again after so many months of mud. It has been such a long, muddy winter and spring. No one knows what mud is until he lives on a buckshot place and travels buckshot roads.

Tonight a little fire was pleasant and we all gathered around it to hear Mr. Newton read the papers. Nothing but "War, War" from the first to the last column. Throughout the length and breadth of the land the trumpet of war is sounding, and from every hamlet and village, from city and country, men are hurrying by thousands, eager to be led to battle against Lincoln's hordes. Bravely, cheerily they go, willing to meet death in defense of the South, the land we love so well, the fairest land and the most gallant men the sun shines on. May God prosper us. Never again can we join hands with the North, the people who hate us so. We take quite a number of papers: Harper's Weekly and Monthly, the New York Tribune, Journal of Commerce, Littell's Living Age, the Whig and Picayune of New Orleans, and the Vicksburg and local sheets. What shall we do when Mr. Lincoln stops our mails?

The Northern papers do make us so mad! Even Little Sister, the child of the house, gets angry. Why will they tell such horrible stories about us? [Horace] Greeley is the worst of the lot; his wishes for the South are infamous and he has the imagination of [Edgar Allen] Poe. What shall we do when our mails are stopped and we are no longer in touch with the world?

September 22, 1867
A long silence and a year of hard endeavor to raise a crop, reconstruct the place with the problem of hired labor, high water, and cotton worms. Mamma had little trouble in getting advances in New Orleans to plant. Cotton is so high that merchants are anxious to advance to put in a crop, and there is much Northern capital seeking investment in that field. Mr. Given became Mamma's merchant. Col. Cornelius Fellowes, her old friend, has not resumed business, or only in a small way. The Negroes demanded high wages, from $20 to $25 for men, in addition to the old rations of sugar, rice, tobacco, molasses, and sometimes hams. Many of the old hands left, and My Brother went to New Orleans and brought back a number of ex-Negro soldiers, who strutted around in their uniforms and were hard to control. I was deadly afraid of them. During the spring while Mamma and I were in New Orleans (Mamma on business and she took me for my pleasure), and Uncle Bo and My Brother and Jimmy were away for a few hours, Johnny had a fight with a young Negro in the field, shot and came near killing him, and was mobbed in return. Johnny would have been killed but for the stand one of the Negroes made for him and Uncle Bo's opportune arrival just as the Negroes brought him to the house--a howling, cursing mob with the women shrieking, "Kill him!" and all brandishing pistols and guns. It came near breaking up the planting, and it is a pity it did not as it turned out. Johnny had to be sent away. He was at school near Clinton [Miss.] and the Negroes quieted down and after some weeks the wounded boy recovered, greatly to Johnny's relief. He never speaks now of killing people as he formerly had a habit of doing. He came home when school closed and there was no further trouble.

Then the water came up and we were nearly overflowed. The cotton planted was very late, and when it was looking as luxuriant and promising as possible and we saw ease of mind before us, the worms came. In a few days the fields were blackened like fire had swept over them. We made about twenty bales and spent $25,000 doing it. What most distresses me is that none of that money went for our personal comfort. All of it went to the Negroes. Mamma would buy only bare necessities for the table and plainest clothes for the family. Not a luxury, no furniture, carpets, or anything. We are worse off for those things than even in Texas and such a sum spent! But Mamma said it was not honest to spend the money on anything but making the crop. All in this section have suffered in the same way, and for awhile they seemed stunned by their misfortunes. But now the reaction has come, and all are taking what pleasure offers.

Old neighbors and new ones have come in and all seemed to be anxious to be together and talk over their trials and tribulations. There has been much visiting and various picnics and fish frys. I would not go at first. I felt like I did not want to see anybody or ever dance again. I felt fully forty years old, but Mamma made me go after a good cry. Once there, I was compelled to exert myself, and soon I was enjoying it all. The burden of some of the years slipped from my shoulders, and I was young again. It was pleasant to talk nonsense, to be flattered though one knew it was flattery, and to be complimented and fussed over. So since then, Mamma, the boys, and all of us have been going to everything and have found even poverty in company more bearable than when suffered alone.

Excerpt from John Q. Anderson, ed. Brokenburn: The Journal of Kate Stone, 1861-1868. Baton Rouge, Louisiana: Louisiana State University Press, 1995.

“Reconstruction: the Second Civil War,” PBS Online/WGBH. Accessed July 28, 2010. Available http://www.pbs.org/wgbh/amex/reconstruction/plantation/ps_stone.html.
	What could be the criticism of this plan or group?
	
	
	
	

	Goal of group or program
	
	
	
	

	Definition
	
	
	
	

	Plan or Organization
	“Forty Acres and a Mule”
	Freedmen’s Bureau
	Carpetbaggers
	Scalawags


Created by Amy Campobasso  

Directions: Read the information below and complete the accompanying chart.
Forty Acres and a Mule
As Union soldiers advanced through the South, tens of thousands of freed slaves left their plantations to follow Union general William Tecumseh Sherman's army.

To solve problems caused by the mass of refugees, Sherman issued Special Field Orders, No. 15, a temporary plan granting each freed family forty acres of tillable land on islands and the coast of Georgia. The army had a number of unneeded mules which were also granted to settlers.

News of "forty acres and a mule" spread quickly; freed slaves welcomed it as proof that emancipation would finally give them a stake in the land they had worked as slaves for so long.

The orders were in effect for only one year.

“Reconstruction: the Second Civil War,” PBS Online/WGBH. Accessed July 28, 2010. Available http://www.pbs.org/wgbh/amex/reconstruction/plantation/ps_stone.html.

Freedmen’s Bureau

In the years following the Civil War, the Bureau of Refugees, Freedmen, and Abandoned Lands (the Freedmen's Bureau) provided assistance to tens of thousands of former slaves and impoverished whites in the Southern States and the District of Columbia. The war had liberated nearly four million slaves and destroyed the region's cities, towns, and plantation-based economy. It left former slaves and many whites dislocated from their homes, facing starvation, and owning only the clothes they wore. The challenge of establishing a new social order, founded on freedom and racial equality, was enormous. 

The Bureau was established in the War Department in 1865 to undertake the relief effort and the unprecedented social reconstruction that would bring freedpeople to full citizenship. It issued food and clothing, operated hospitals and temporary camps, helped locate family members, promoted education, helped freedmen legalize marriages, provided employment, supervised labor contracts, provided legal representation, investigated racial confrontations, settled freedmen on abandoned or confiscated lands, and worked with African American soldiers and sailors and their heirs to secure back pay, bounty payments, and pensions. 

“Freedmen’s Bureau,” National Archives. Accessed July 29. 2010. Available http://www.archives.gov/research/african-americans/freedmens-bureau/.

Document Analysis Sheet

	Title of Document

	Author of Document
	Type of Document

	Date of Document
	Place of Document

	Assigned Belief



	Summarize the document



	List the main ideas of the document that support your belief
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How Should Reconstruction Proceed?
After the Civil War everyone knew efforts had to be made to rebuild the United States. However, there were several different opinions concerning the goals of Reconstruction and who should be responsible for putting a plan for Reconstruction into effect. Listed below are six beliefs about Reconstruction.

Belief One

It should be relatively easy for the South to be readmitted into the Union and for former Confederate officials, officers and soldiers to receive pardons.

Belief Two

It should be difficult for the former Southern states to gain readmission to the Union and for former Confederate officials, officers and soldiers to secure a pardon.

Belief Three

Freedmen and free blacks should receive substantial political, economic and social rights.

Belief Four

Freedmen and free blacks should receive few if any political, economic and social rights.

Belief Five

Congress should control Reconstruction.

Belief Six

The President should control Reconstruction.
You will be assigned one of the above beliefs.  For homework you will read two primary source documents that support the belief assigned to you. Complete a document analysis sheet for each document. 

“Explore History.” Harpweek. 1999. Accessed 18 July 2010. Available http://education.harpweek.com/TheReconstructionConvention/Introduction/ReconConvIntro.htm.

Readings for Belief One
	THE PRESIDENT’S MESSAGE 

	Harper's Weekly, December 26, 1863,  page 818 (Editorial)

	

	The Message of this year is the most important document ever submitted by the Executive to Congress and the country. Elsewhere in our columns we give an abstract of its important points, and in the President’s own words, because a conciser and clearer statement is not possible. There has been occasionally some sharp criticism of his "style," but there are few state papers more direct and incisive than his. He knows exactly what he means to say, and exactly how to say it. And when his Messages and letters are compared with those of our Chief Magistrates for many a year, their true American ring, their manly faith in human rights and the people, are as unprecedented as they are inspiring.



	

	The President’s plan of reconstruction is familiar to all our readers. It is simple and radical; it is also inevitable. For either the rebels must be left to determine when to throw down their arms and rush back to the Union to secure political power, or they must understand that their chiefs are excepted from pardon, and that the system for which they took up arms having ceased legally to exist, all hope of its restoration must be abandoned. The former is the Copperhead plan. It proposes that whenever a rebel chooses to say that he returns to his allegiance he may resume all his political rights. The President’s plan proposes that he shall resume his political rights, not when he says that he is sorry, but when he says that he is sorry in such a manner that he can reasonable be believed.



	

	That something more than an oath to the Constitution is necessary to secure the peace of the Union is clear enough from the fact that Jefferson Davis himself does not allow that he has violated his oath. In his view secession is consistent with the Constitution. Resistance to coercion is not, according to him and the State Rights school, rebellion. Simple repetition of such an oath, therefore, would be merely the first step to another conspiracy, because it leaves the object of the conspiracy untouched. Now the paramount duty of the Government is not merely to subdue, but to prevent rebellion. But it is clear that when the rebel guns are silenced the Union is not necessarily restored. The initiative of political action in the States which rebellion will leave sullen and passive must proceed from the National Government. And how more simply and wisely than as the Message suggests?



	

	The President has been often accused of tardily following instead of leading public opinion. But it is his great merit that he early saw this to be a war in which the people must save themselves. If they were unequal to the task, a popular government was a failure. And therefore he has sought only to be the executive magistrate of their will, which he has divined with more sagacity than any public man in our history. It is that sagacity which now admonishes him to put into clear and simple form the settlement to which the national common-sense irresistibly tends. He has done it. Not as an advocate, or partisan, or fanatic, but with the same wisdom and passionless equity which has marked his official career from the moment he commended himself to the prayers of his old friends and neighbors at Springfield, and set forth to undertake as vast a duty as was ever committed to man.




	

	Harper's Weekly, December 26, 1863,   page 818 (Editorial)


	
	ARMY AND NAVY ITEMS

Harper's Weekly, March 19, 1864, page 179
	

	
	
	

	
	A commission has been appointed by the Secretary of War to visit the camps where all rebel prisoners are confined, and administer to them the oath of allegiance under the President’s recent Amnesty Proclamation.


	


	
	ELECTION IN ARKANSAS
Harper's Weekly, April 2, 1864, page 211 (Domestic Intelligence)
	

	
	
	

	
	The State election in Arkansas resulted in the adoption of a Free State Constitution, and the election of Judge Murphy as Governor, with the rest of the Free State ticket, by an almost unanimous vote. The number of votes registered was about fifteen thousand, and the number polled about ten thousand. Eleven counties gave more votes than the whole number required by the President's proclamation to restore Arkansas in the Union.


	


“Explore History.” Harpweek. 1999. Accessed 18 July 2010. Available http://education.harpweek.com/TheReconstructionConvention/Introduction/ReconConvIntro.htm.

Readings for Belief Two

	
	THE REBEL CHIEFS

	
	Harper's Weekly, May 13, 1865, page 290 (Editorial)
	

	
	
	

	
	The country is very much obliged to Robert E. Lee and Beverly Tucker for an exhibition of the real spirit of the conquered rebel leaders. They are conquered, not converted. Robert E. Lee is to-day as utter a rebel as he was on the day when he deliberately resolved to betray the country which had educated him and to fire upon the flag which he had engaged in honor to defend.


	

	
	
	

	
	Three days after Lee had surrendered the forces which he commanded, while he was still a paroled prisoner, he issued an order to the soldiers of his dispersing army, in which he reminds them that they will take with them "the satisfaction that proceeds from the consequences of a duty faithfully performed." The duty of which he speaks is armed resistance to the constitutional government of his country. Its faithful performance is the slaughter upon many fields of men spotlessly true to their own government. Lee proceeds to say that he bids his troops farewell "with an increasing admiration of your constancy and devotion to your country." What country? The country of which Davis and Benjamin and Slidell and Mason have spoken for the last four years—a certain section of the United States of America called "the South," or "the Confederacy." That is "the country" to which they have been faithful; and for the fidelity, which, if successful, would have destroyed this nation, Robert E. Lee declares that he has an increasing admiration.


	

	
	
	

	
	Mr. Beverly Tucker belongs to the third class of rebel chiefs. The first comprises those who fought and at least risked their lives in the field for what they professed to believe. The second consists of those who, like Slidell, slipped off to Europe when the fighting began, and believing that naught is every thing and every thing is naught, have been placidly enjoying the money they had made by the trade of politics, while they laughed in their sleeves at the more earnest conspirators whom they had outwitted. The third and infinitely the most contemptible class is composed of those who sneaked into Canada too far to be reached by the military conscriptions of the rebel despotism at Richmond, but near enough to the loyal part of the country to plot thefts, raids, railway slaughters, the burning alive of innocent women and children in theatres and hotels, and to instigate assassination. These three classes were made up of men who had lived by the government which they tried to overthrow, and which they had taken solemn oaths to respect and maintain; and to the third class. As we said, Mr. Beverly Tucker belongs.


	

	
	
	

	
	This man has written a letter, since the surrender of Lee, professing horror that he, a supporter of the rebellion which hunted, hung, starved, and froze thousands of helpless Union men and prisoners, should be suspected of any complicity in the murder of one man. In the same letter Tucker declares himself a public enemy of the United States, and adds, that before the assassination of Mr. Lincoln, he had asked permission to go to Richmond and assist in the reconstruction of a government to the supreme authority of which he has always been and always shall be opposed.


	

	
	
	

	
	Such are the vanquished rebel leaders as they describe themselves. The country needs no other proof of their spirit, and no more startling warning of the peril of allowing them the least voice in the political settlement of the nation. There is not one of Lee’s former slaves, the men whom he and his fellow-conspirators, like Beverly Tucker, have outraged and despised—the men who have been as unswervingly true to their country as Lee and Tucker have been basely false—who is not at this moment a worthier citizen of the United States and fitter to be intrusted with a vote than Robert E. Lee, who, in his tent, might have almost heard the groans of the starving, rotting soldiers of the Union upon Belle Isle and in Libby prison, yet who spoke never a word nor lifted a finger for their relief; and who publishes his increasing admiration of the fidelity of traitors to their treason; or than Beverly Tucker, who insolently proclaims his pride that he is a public enemy.


	

	
	
	

	
	These men are representatives of that class of leaders at the South who inspired and consummated the bloody rebellion. They are silent guns, but loaded still; silent, not spiked or broken, and ready at any favorable moment to open fire again upon the national life and honor. They are the dragon’s teeth, which are now in the strong hand of the American Government and people. That hand may hold them harmless, or it may sow them again, and reap another bloody harvest of armed men. But if the nation is as true as it is strong, it will secure peace by the entire political disfranchisement of such avowed public enemies as Robert E. Lee and Beverly Tucker, with all the other ringleaders of the rebellion.


	

	
	
	

	
	Harper's Weekly, May 13, 1865, page 290 (Editorial)

	


	
	

	
	JEFFERSON DAVIS
Harper's Weekly, May 27, 1865, page 323 (Editorial)
	

	
	
	

	
	Treason is the highest crime known to the Constitution. The treason of Jefferson Davis and his confederates has been prolonged and bloody beyond precedent. The Government of the United States owed it to itself to spare no effort to arrest the acknowledged chief of the conspiracy. It has secured him, and no sound reason can be urged why the law should not take its course. Jefferson Davis must be tried for treason. If convicted he must be sentenced. If sentenced he must be executed, unless for high reasons of state the President should commute his punishment.


	

	
	
	

	
	The sole question will be, how Davis’s fate can be made the most emphatic warning. Would it be wiser to disable him forever as an American citizen; to banish him from the country under penalty of death upon his return, and so deprive him of the opportunity of making that final appeal from the scaffold as a political victim, which always awakens sooner or later the sympathy of mankind; or to show the country and the world that a Senator of the United States, who deliberately resigns his office at the capital and withdraws to wage cruel and causeless war against the Government, however imposing his rebellion may be, however its scope and duration may convulse his country to the heart and command the attention of the world and the sympathy of an aristocracy every where, is still a criminal; and when arrested by the law will be brought to trial, and upon lawful conviction will be made to suffer the penalty, exactly like the obscurest thief, and will not be shielded from punishment on the ground that his crime has involved the desolation of the country, the slaughter of thousands of innocent citizens, and the national embarrassment of a colossal debt? Can any lesson be so permanently impressive as the final proof by the solemn sanction of the supreme authority that treason against the United States is not a political difference of opinion, but a crime whose enormity will not remit the legal penalty?


	

	
	
	

	
	It is clear that, if Davis shall be lawfully convicted, the question must be finally settled whether treason shall ever be punished in this country as a capital crime. If in his person the penalty is remitted it can never be enforced upon any other offender. Treason so towering, so sanguinary, so causeless can never again be committed. If magnanimity or good policy require that Davis shall not suffer, they require that treason shall cease to be accounted a capital crime.


	

	
	
	

	
	Harper's Weekly, May 27, 1865, page 323 (Editorial)

	


“Explore History.” Harpweek. 1999. Accessed 18 July 2010. Available http://education.harpweek.com/TheReconstructionConvention/Introduction/ReconConvIntro.htm.

Beliefs Reading Three

	
	

	
	A NEW BUREAU
Harper's Weekly, December 26, 1863, page 818 (Editorial)
	

	
	
	

	
	Now that the policy of the Government is maturely settled, it is clear that one of the chief questions of the immediate future will be the care of the freedmen. In ordinary times, when emancipation is enforced by law, as in the case of the British colonies, and especially in Jamaica, the rage and pride of the planters prevent a fair trial of the experiment. They refuse to treat honorably as paid laborers those whom they have been used to drive as cattle, and the inevitable consequence is that the great plantations fall into ruin, and the laborers take to the bush. Nothing is surer than that if the planters of Jamaica had been as equal to the new condition introduced by emancipation as the slaves were, the prosperity of the island would never have been disturbed.


	

	
	
	

	
	The condition of our emancipated slaves is such as to require the most faithful and intelligent care. The operation of the act is to attract them to our lines. They come in groups of utterly destitute men, women, and children. The most unfortunate of human beings, they yet do not find corresponding sympathy. Even the Government which has freed the, and which invites them to enlist as soldiers, does not treat them honorably, and pays them not the wages of the white soldiers, with whom they bravely fight and nobly fall, but only the ten dollars a month allowed by the law for the general employment of contrabands. Homeless, almost houseless, utterly destitute and dependent, this rapidly-increasing class of our population demand a peculiar care. It is idle to say that no particular class of persons can be provided for, but they must all take their chance, because we recognize that common-sense is the basis of statesmanship when we establish a Bureau of Indian Affairs and a Department of Agriculture. Indians and farmers are the two classes directly interested; but does any body quarrel with the bureaus for that reason?


	

	
	
	

	
	The sagacity of the President will undoubtedly lead him to make some proposition to Congress for the establishment of a Freedman’s Bureau, charged with the care of this exceptional class. Davis says in his Message, with a sly leer at Europe, "By the Northern man, on whose deep-rooted prejudices no kindly restraining influence is exercised, they [the freedpeople] are treated with aversion and neglect." But the reluctance to touch the subject, the stupid prejudice against the word Abolitionism, the dull slang about "one idea," must give way to plain practical common-sense, or the country will be dishonored.


	

	
	
	

	
	Harper's Weekly, December 26, 1863, page 818 (Editorial)

	


	
	THE FREEDMEN

	
	Harper's Weekly, May 14, 1864, page 306 (Editorial)
	

	
	
	

	
	If our conduct toward the colored race in this country during the war has been harsh, unkind, uncertain, and most tardily just, how noble and generous theirs has been! Despised and insulted as an inferior race, as less than human, as properly enslaved and degraded, the history of these three years if full of stories of their heroism, humanity, and unfailing fidelity. And while their bearing as soldiers is now beyond question there is a point hardly less interesting and important, and that is their temper and capacity as freemen. This point is touched in a most timely and able paper in the North American Review for April upon the present aspect of the cotton question. We commend its clear and conclusive summary to the most careful attention of every reader who wishes to understand the prospects of the cotton supply hereafter, and the capacity of the freedmen as successful cultivators.


	

	
	
	

	
	We may add to the testimony of the article that of a gentleman who for a year past has had several hundred freedmen in his employ on the Mississippi River. He affirms that they are in every respect superior as a working class to the "mean whites" of the South; that they are faithful, industrious, and comparatively provident; that they display the utmost eagerness to acquire useful information; and that they are in every instinct loyal to the Government and solicitous for its success. On the two plantations worked by this gentleman nearly every laborer has grouped about his cabin—in addition to a little garden—a variety of improvements, exhibiting at once an appreciation of his home, and a sentiment of taste suggestive of a deeper nature than we have been generally willing to allow to his race. In the cultivation of his "patch" of ground, and the raising of poultry and pigs, he takes the greatest delight, giving every moment of time not otherwise employed to this pleasing work. Ina word, the freedman, whenever an opportunity is afforded him, is demonstrating that he is a man, with the instincts, feelings, and yearnings of a man, and anxious most of all to qualify himself for the responsibilities and duties to which he has been at last restored.


	

	
	
	

	
	The manifest desire of very many of the freedmen in Government service and the employ of planters on the Mississippi to save the proceeds of their toil has suggested to General Thomas and others, as we are trustworthily informed, the propriety of establishing savings-banks on the various plantations, in which the laborers may deposit their earnings, and so provide for future contingencies. Plantation hands of the first class under the present regulations receive twenty-five dollars a month with rations; and as they for the most part support their old and infirm, as well as their small children, from the sale of the products of their henneries and gardens, they are able to put by the greater portion of this amount, and with proper encouragement would immediately do so. It is to be hoped that General Thomas, who has so far exhibited a most benevolent interest in the welfare of this unfortunate class, will at the earliest moment establish some system by which this spirit of providence and thrift my be developed into practical results, and the freedmen set on the high road to that prosperity which they have already demonstrated their capacity properly to appreciate and employ.


	

	
	
	

	
	Harper's Weekly, May 14, 1864 page 306 (Editorial)

	


“Explore History.” Harpweek. 1999. Accessed 18 July 2010. Available http://education.harpweek.com/TheReconstructionConvention/Introduction/ReconConvIntro.htm.

Belief Reading Four
	
	CONGRESS

	
	Harper's Weekly, March 19, 1864, page 179 (Domestic Intelligence)
	

	
	
	

	
	…March 3. The Military Committee reported back the House bill extending to the 1st of April the time for the payment of bounties, with a recommendation from the Secretary of War; the bill passed.—Mr. Davis offered a joint resolution for amendments to the Constitution: First, "No negro, or person whose mother or grandmother was a negro, shall be a citizen of the United States, or be eligible to any civil or military office, or to any place of trust or profit under the United States." Second. "That the States of Maine and Massachusetts shall constitute one State, to be called East New England, and New Hampshire, Vermont, Rhode Island, and Connecticut shall constitute one State, to be called West New England." ordered to be printed…


	


	
	LETTING ALONE

	
	Harper's Weekly, July 29, 1865, page 466 (Editorial)
	

	
	
	

	
	A familiar cry is heard from the unorganized States. It comes from orators and papers which have been heard before. "Just let us alone. That is all we want. As for the negroes we know them better than any body else, and we must be permitted to manage them."


	

	
	
	

	
	Except for the seriousness of the situation there would be something exquisitely humorous in this grave assertion. It is exactly what we have heard for the last twenty years. When it was perfectly evident that the spirit and policy of slavery were endangering the welfare of the country, a firm and vigorous protest was raised by a sagacious citizens who did not mean to connive, under any pretense whatever, at the national ruin. Then came the answering shout from the party of slavery: "Let us alone. It is our affair. We know the negroes and understand how to manage them. Le us alone." And many honest minds were deceived by the appeal.


	

	
	
	

	
	Then came secession. The en who had cried so lustily "Let us alone" while they were plotting, cried still more solemnly "Let us alone" when they were ready to consummate the crime. Their armed effort has been abortive but bloody. It is necessary for them to recur again to arts and intrigues, and so we hear the same old cry, "Let us alone. Let us alone."


	

	
	
	

	
	And who echo this cry? Those who in 1860 said that the Government had no right to maintain itself by arms. Those who in 1861 said that the war was really occasioned by the loyal States, and that the Government ought to compromise with treason and conciliate rebellion. Those who in 1862 said that our erring sisters should be allowed to depart in peace. Those in 1863 stimulated a counter-revolution. Those who in 1864 went to Chicago and declared the war a failure. Those who at the end of 1864 were politically annihilated by the American people at the polls.


	

	
	
	

	
	What is the object of the cry? The overthrow of the Administration and the policy which directed the war, and the return to power of that alliance of Southern leaders and Northern followers which brought on the war. That alliance, we are told, secured peace to the country. Yes, it secured peace at the price of national honor and by delaying a struggle which delay embittered a thousand-fold. It secured peace as a man secures solvency by paying fifty per cent a day for the money he borrow. It secured peace as he does who puts his nose into the fingers of a bully and obsequiously succumbs to his kicks. And when the peace was broken, who broke it? When war began, who began it? Who justified those who began it? Who hoped and worked for their success? Those who now tell us that while they had the power they kept the peace. Those who we know when they lost the power broke the peace. They gave the country peace as a highwayman gives his victim life, on condition of obedience. "Just give us power again, fellow-citizens," they cry, "and you will see how we will keep the peace." Their fellow-citizens have already seen. Enough is as good as a feast.


	

	
	
	

	
	The late rebels say that they know the negroes a great deal better than any body else. How have they proved it? By enslaving them with unparalleled barbarity. By outraging every human right and feeling. By so treating them that, when the war come, every one of the people they "knew so well" instinctively turned against them, and hailed the enemies of their masters as , for that reason, their own best friends. A society which is so ignorant of human nature, of history, of divine justice, and of the laws of political economy as to suppose it can treat half of its members as brutes without danger to the general welfare, when its foolish assumption has ended in tits own blood and ruin, might at least affect modesty of opinion if it does not feel it. There was never a class in the world which knew so little of another as the slaveholding class at the South knows of the slaves. Its ignorance has cost us a civil war; but it has also fortunately apprised us that such ignorance is a mortal peril.


	

	
	
	

	
	And what are the late slaveholding class now doing to show us how perfectly they understand the negroes? The Southern States are paralyzed. They can be reinvigorated only by labor. The negroes are the laboring population. They are native to the soil and the climate, and they are free. Common sense indicates the only policy. The inevitable facts of the case should be cordially accepted. Liberal wages should be paid. Hones contracts made. Just measures adopted to provide education and equal rights for the most substantial part of the population. In a word, the public prosperity should be secured and public peril avoided by the simplest and most obvious equity. But, instead of this, farmers are offering five dollars a month to freemen who, as slaves, could hire themselves and make fifteen dollars a month. White people are gravely enacting that colored people shall not testify; shall not control their own children; shall not bear arms; shall not vote; and are surrounding them with disabilities for which there would seem to be no legal redress. And all the while the class at the South which has made educating slaves a crime protests against the fearful ignorance of the colored people; and those who have disgraced labor and degraded the laborer, and have themselves never lifted a finger to work, now complain that the negro is a dreadfully lazy fellow, and will work only upon compulsion.


	

	
	
	

	
	In truth the class which wished to be "let alone" in its assault upon the Union and Government, unchanged and unsubdued, now wishes to be "let alone" to reorganize itself upon its obsolete, inhuman, and dangerous prejudices and passions. It hates the Union; it hates free labor and free society; it believes in its interpretation of the Constitution and in State sovereignty as much as ever. The spirit of this class is the cancer of the country. If the country wishes peace it will not let it alone.


	

	
	
	

	
	Harper's Weekly, July 29, 1865, page 466 (Editorial)
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Belief Reading Five
	
	RECONSTRUCTION

	
	Harper's Weekly, March 11, 1865, page 146 (Editorial)
	

	
	
	

	
	It is remarkable that one of the most important questions of the war was lately decided for the present in Congress by an extremely close vote, and almost without exciting public attention. The bill for reconstruction, involving the very consequences of the war, was lost by a majority of five or six.


	

	
	
	

	
	There is certainly no subject upon which the public mind should be more fully enlightened before legislative action than this, and therefore we can not regret the present postponement of a final decision, which gives the country time for ampler consideration.


	

	
	
	

	
	One thing is clear. Whatever the special terms of any system of restoration may be, and whether there be one law covering all cases or not, yet the essential point must be the security of peace. No mere theory of the Constitution will suffice. The practical point is that the nation, after the tremendous struggle for its life, shall take care that it does not yield to political arts what arms have not been able to extort from it.


	

	
	
	

	
	Fernando Wood gives us the rebel theory of solving the question. "Congress has no power to make conditions on which a State may resume its position in the Union. Whenever the people of a State shall lay down their arms and recognize the Federal Constitution and laws, and send representatives to Congress, I should like to see the power which would prevent the return of those States." Here we have the rebel view of the matter, and Fernando Wood having said what he thinks we should do, every loyal American citizen knows exactly what ought not to be done.


	

	
	
	

	
	It is for the Government, not for the rebels, to decide when it may withdraw its troops and when it is no longer in danger from rebellion. This is a point which can not be determined by oaths, but by experience. The Government must decide what tests to employ. It is not bound to remove its troops from a region full of rebels, nor is it to assume that they are loyal because they say so. As the national army advances it recovers the various States. Provisional Governors will be of necessity appointed. They hold by the national authority. They summon the people to an election, and, of necessity, they determine by the same authority who shall vote and under what conditions. This or anarchy is the alternative.


	

	
	
	

	
	In any system of restoration whatever, which contemplates permanent order and actual quiet, the national Government takes the initiative, and holds the State until it is satisfied that with perfect safety to the country its hold may be relaxed. The practical question is, therefore, what tests are satisfactory. Is it enough that the voters swear allegiance to the Government? Is it enough that emancipation be accepted by the State Legislatures? Is it necessary to disfranchise certain classes? Is it necessary to enfranchise certain other classes?


	

	
	
	

	
	But whatever may be decided upon these points one end is paramount—the national safety; and the whole movement proceeds by one authority, that of the nation. Of course it is exceptional. Of course it is abnormal. Of course it would be absurd to say that in a time of profound peace the national Government could altogether supersede the State authority. But of course it would be still more absurd to contend that in the settlement of this civil war it could not. The engrossing consideration now is national safety, not State rights. To insure the tranquil operation of the States in their spheres hereafter, it is necessary to adjust them by the national authority now. The loyal citizens of any State in rebellion are, in the eye of the national Government, the State; and to defend them against the conspiracy within and without the State, and to secure them in their defense, the national Government will justly do whatever the vital necessity of the case, not State precedent, demands. And of that necessity the Government is the judge.


	

	
	
	

	
	The bill reported by Mr. Ashley was lost, as we understand, for two reasons. The opposition voted against it as an unconstitutional invasion of State rights, and some friends of the Administration because they did not like its terms. The bill seemed to some of these last too sweeping in disfranchisement, and to others unjust because it did not allow the black population to vote. Consequently so radical a Union man as Mr. Julian, of Indiana, was found voting upon the same side with Fernando Wood. There is a similar anomaly in the Senate. Where Mr. Sumner and Mr. Powell, of Kentucky, both oppose the Louisiana bill. Mr. Powell, because the State election was held under terms prescribed by the national authority, and Mr. Smugger, because those terms excluded the colored population from the polls.


	

	
	
	

	
	We are glad that the present defeat of the bill enables us all to consider the subject more maturely. The principle of such a bill is beyond debate. Congress would be treacherous or imbecile if it did not provide for the inevitable emergency. Public opinion must now indicate what terms the bill shall prescribe.


	

	
	
	

	
	Harper's Weekly, March 11, 1865, page 146 (Editorial)

	

	
	
	


	No Accommodations!
	

	

	

	December 9, 1865,  page 781
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	Southern Congressman Elect to Clerk of the House.  "I should like very much to secure
my Old Seat.  Governor Perry says I'm entitled to it."
Clerk of the House.  "I am very sorry, Sir. but we can not accommodate you.  All the Old
Seats were broken up, and are now being thoroughly Reconstructed."
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Belief Reading Six

	
	ARMY AND NAVY ITEMS

	
	Harper's Weekly, January 9, 1864, page 19 
	

	
	
	

	
	Several officers and soldiers of the rebel army have come into the Union lines at Newbern, North Carolina, and taken the new oath of allegiance, and accepted the pardon offered by Mr. Lincoln’s recent Proclamation. They report that a number of others are about to do the same thing.


	

	
	
	


	
	DOMESTICE INTELLIGENCE

	
	Harper's Weekly, February 6, 1864, page 83 
	

	
	
	

	
	EAST TENNESSEE. 

The President’s Amnesty Proclamation, in East Tennessee, as in all other portions of the Confederacy, seems to have its designed effect upon the rebel soldiers. We have now the most indubitable assurance that this is the case, as General Longstreet himself has lately, in an official correspondence with General Foster, bitterly complained of the conduct of the latter in circulating this document among the Confederate soldiers, causing desertion and disaffection, and suggested that the proclamation should have circulated through himself or not at all. Foster replied by sending Longstreet twenty copies for circulation, agreeing with him that the proclamation exactly meant the return of the disaffected to their allegiance, and the restoration of peace.


	

	
	
	

	
	SOUTH CAROLINA. 

Pursuant to instructions from Washington, a circular has been issued respecting the purchase and culture of land in the vicinity of Beaufort and the neighboring islands. The President’s instructions are that any loyal person who has resided for six months upon, or is engaged in cultivating any lands in that district, owned by the United States, may enter the same for pre-emption to the extent of one, or, at the option of the pre-emptor, two tracts of twenty acres each, paying therefor $125 per acre. Preference in all cases is given to heads of families, and to married women whose husbands are engaged in the service of the United States, or are necessarily absent. Soldiers, sailors, or marines, in service or honorably discharged, may pre-empt at the same rate, one tract if single, and if married, two tracts of twenty acres each.


	

	
	
	

	
	Harper's Weekly, February 6, 1864, page 83 

	

	
	
	


	
	PRESIDENT’S JOHNSON’S AMNESTY PROCLAMATION

	
	Harper's Weekly, June 10, 1865, page 355 (Domestic Intelligence)
	

	
	
	

	
	On the 29th of May President Johnson issued a proclamation granting amnesty to all persons who have directly or indirectly taken part in the rebellion, with the restoration of all rights of property except as to slaves, and except in cases where legal proceedings have been instituted for the confiscation of property, on condition of their taking an oath to defend the Constitution of the United States and the Union of the States, and to obey all laws and proclamations which have been made during the rebellion with reference to the emancipation of slaves. There are excluded from pardon except on special application to the President, the following classes of persons: Those who have, in order to aid the rebellion, left judicial positions or seats in Congress, or who have resigned commissions in the army or navy, or absented themselves from the country; those who were educated at West Point or in the United States Naval Academy; those who have engaged in any way in torturing our prisoners; those who have been engaged in the destruction of our commerce, or who have made raids from Canada into the United States; all persons in military, naval, or civil confinement as prisoners of war; all persons who have voluntarily participated in the rebellion, and the estimated value of whose taxable property is over twenty thousand dollars; all who have taken and violated the previous amnesty oath; and all officers of the confederate service above the rank of colonel in the army or lieutenant in the navy.
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Lesson Plan #2

DAILY OBJECTIVES

Students will:

Identify different beliefs regarding Reconstruction
Evaluate plans for Reconstruction
MATERIALS

Poster paper
Markers

Reconstruction Convention assignment sheet

Reconstruction plan power point and accompanying worksheet
Homework assignment sheet
PROCEDURE

Introductory Activity
1. Have the students write a brief response to the following: You are assigned to work on a group project. From the beginning of the project no one wants to work together. What happens during the process of putting the project together and the final product?
2. Have a few students share their answers and explain how this relates to Reconstruction.
Body of the Lesson
1. Students should be grouped according to the belief they read about for homework. Give students about five minutes to discuss the readings and make sure each group understands their point of view.
2. Tell students they are part of a convention that has convened to determine a plan for Reconstruction. For the convention, each group will prepare a 2 minute presentation that represents your group’s point of view. The presentation can take the form of a poster or a speech. Each group should choose two people to present.
3. After the presentations, give the students a chart to fill in on actual plans for Reconstruction. Students should fill in the chart during the power point presentation. At the end of the presentation mention the struggle that ensues between Congress and the President for control of Reconstruction.
Closing Activity

1. Have students complete an exit slip that answers the following question: Which plan do you believe has the best chance of succeeding?
HOMEWORK

Vocabulary 
Textbook reading and questions on Andrew Johnson and the Radical Republicans

Reconstruction Convention
You have been invited to participate in a convention whose purpose is to develop a plan for Reconstruction. This convention will give you the opportunity to express your belief about how reconstruction should go. 
· You will be placed in a group with other people who have the same belief as you. 

· Take five minutes to discuss the primary source documents you read last night for homework.

· Create a two minute “presentation” that represents your group’s primary concern. 

· A short speech to give at the convention OR
· A poster to present at the convention

· You may use excerpts from the documents in your speech or your poster.

· Choose two people to present the speech or poster to the rest of the convention.

Adapted from lesson by Caroline Berz and Susan Zeiger 
	Criticism
	
	
	
	

	Points
	
	
	
	

	Goal
	
	
	
	

	Plan
	Lincoln
	Radical Republicans
	Wade-Davis Bill
	Johnson


Created by Amy Campobasso  

Homework
Use the glossary and pp. 393-395 to identify the terms on the list below.

Black codes
Civil Rights Act of 1866

Fourteenth Amendment

Military Reconstruction Act

Tenure of Office Act

Impeach
Fifteenth Amendment

Read pp. 392-395. Start at “Black Codes” and stop at the end of p. 395. Answer the questions below.
1. How do the Black codes restrict the rights of African Americans?

2. Why does Congress decide to take over Reconstruction?

3. What are the main features of Congressional Reconstruction?

4. How does Congress limit the power of the President?

5. Why was Johnson impeached?

6. How do you know the Election of 1868 turned out in the Republicans favor?

7. Why do you think the Congress wanted the 15th Amendment passed?

Created by Amy Campobasso

Lesson Plan #3
DAILY OBJECTIVES

Students will:
Explain the power struggle between Congress and the President during Reconstruction

Determine if Andrew Johnson should be removed from office
MATERIALS

Political Cartoons
Document Analysis Sheet

Index Cards
Homework Assignment Sheet

PROCEDURE
Introductory Activity
1. Give the students the political cartoon on Andrew Johnson and a document analysis sheet. They should work on this individually and after a few minutes they may share answers with a partner. Discuss as a class. 
Body of the Lesson
1. Review questions number two and three from the homework. Mention Johnson started pardoning elite planters and returning their land because he felt African Americans were gaining too much power.
2. Divide the class in half. One half is members of the Radical Republican Congress and the other half is all Andrew Johnson. Tell them to put themselves in the shoes of their assigned person. They should think about all the events that have occurred during Reconstruction so far and how their assigned person may be feeling. Give all students an index card. 
3. Instruct the students to write five questions they would like to ask the other person. Andrew Johnson will write five questions for the Radical Republicans and vice versa. 

4. Each side will question one another. Choose one student (A-Johnson) to start. A will call on another student (B-Radical Republican) and ask them a question. B will answer the question and then call on a student (C-Johnson). The questioning will continue in this manner until all students have asked and answered a question.
5. After the questioning is over discuss the following points:
a. Should Johnson have been removed from office?

b. Was the Congress trying to exert too much power?

c. What problems does this power struggle pose for Reconstruction?

Closing Activity

6. Review the positive points of Congressional Reconstruction, especially laws (Civil Rights Acts of 1866 and 1875-PBS Reconstruction site for info), and amendments.  
HOMEWORK 

Students will go to the Digital History website:  http://www.digitalhistory.uh.edu/reconstruction/section2/section2_intro.html and look through the pictures. Students will complete the attached worksheet.
Students should read about carpetbaggers and scalawags on p. 399. They should complete the chart started on day #1.
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For document analysis use the Cartoon Analysis Worksheet from the National Archives. It can be found at http://www.archives.gov/education/lessons/worksheets/index.html.
“This Little Boy Would Persist in Handling Books Above His Capacity.” Harper’s Weekly. March 21 1868. Accessed August 3. 2010. http://www.andrewjohnson.com/ListOfCartoons/ThisLittleBoyWouldPersist.htm
You will be examining life for the African Americans in the South during Reconstruction. You will also look at Southern attitudes after the Civil War was over. 
1. Go to the Digital History website:  http://www.digitalhistory.uh.edu/reconstruction/section2/section2_intro.html and look through the text and pictures under the heading of “The Meaning of Freedom. 

2. Complete the chart below as you go through each page.

	Examples of Life Changes for African Americans
	Examples of Southern Attitudes

	
	


3. Read about carpetbaggers and scalawags on p. 399. Complete the chart started on day #1.


Created by Amy Campobasso

Lesson Plan #4
DAILY OBJECTIVES

Students will:
Determine the fall of the Republicans
Realize the problems of Radical Republicans Reconstruction 

MATERIALS

Computer/Projector

Power point

Reconstruction: The Second Civil War DVD
PROCEDURE
Introductory Activity
1. Write the 15th amendment on the board. Ask students “What are the consequences of giving African Americans the right to vote?” They should make a list individually and then discuss their responses as a class. 
Body of the Lesson
1. Play the clip about African American voting (:03-:11.41) and the election of 1868 (:25-:27) from American Experience Reconstruction video. Ask students what they saw in the video as being the consequences of giving African Americans the right to vote. Students should fill out the video worksheet as they watch.
2. Write the 14th Amendment on the board. Have students volunteer to put up responses from their homework on the board underneath the amendment. Ask where they see “equal protection” taking place. Explain the role of carpetbaggers and scalawags. Tell students Tunis Campell is a carpetbagger and explain his role in the American Experience film. 
3. Have the students examine the white Southern responses from their homework and then show “Slavery Without the Chain.” Discuss answers from worksheet. 

4. Play the video clip about the rise of white supremacy groups (:30-:36) and the trial of white supremacists (:42-:45). Discuss answers from worksheet.
5. Place the numbers 1-4 in the four corners of the classroom. Four is most successful, one is not successful. For each question below have students move to the number of their choosing. After asking each question, have a couple students to explain his/her choice.

a. How would the Republicans rate the success of Reconstruction so far? 
b. How would White Southerners rate the success of Reconstruction so far? 

c. How successful are laws in helping African Americans so far? 
6. Use the power point presentation to show how the Republicans start losing power. 

7. Show the final clip about corruption and violence in the South (:51-1:06). 
Closing Activity

1. Go back to the rating activity. Ask all three questions again. Ask the students why they changed their ratings.
*All video clips come from American Experience: Reconstruction-A Second Civil War, Episode 2 Retreat except “Slavery Without Chains.” This clip came from the same DVD, but Episode 1 Revolution.
HOMEWORK 

Students read “Southern violence in the South After the War.” Students should summarize the main points of the reading and come up with two questions they would like to ask the historians about this time period.
Read 405-407 about the end of Reconstruction. They should answer the included questions while reading. 

Directions: Complete the questions below as you are watching the video clips from American Experience: Reconstruction-The Second Civil War.
African Americans get the Right to Vote
1. What are the consequences of African Americans getting the right to vote?

Slavery Without the Chain
2. How does the treatment of the African Americans resemble slavery?

Rise of White Supremacist Groups

3. Why were White Supremacist Groups established during this time?
4. Why are these groups known as terrorists?

5. What happened to South Carolina?

End of Reconstruction
6. How do the events shown here lead to the downfall of Reconstruction?

7. What is the impact of the Coushatta Massacre?

8. Why do white Northerners begin to sympathize with the South?

Q&A: Southern Violence During Reconstruction
Historians describe the violent conditions that prevailed in the American South after the Civil War, as freed slaves and their former masters struggled to develop and control new social, political, and economic relationships.

What caused violence in the South after the war?

Eric Foner: Violence is endemic in the South, from the end of the Civil War onwards. There's sporadic local violence in 1865-65: contract disputes, disputes over etiquette. A black guy doesn't tip his hat to a white and suddenly people are shooting each other. People refuse to get off the sidewalk to let someone else pass. All sorts of local incidents produce amazing outbreaks of violence. The Freedmen's Bureau in Texas has a register of murders with over a thousand in 1865-66 -- and they try to give the reason, you know. "Black man didn't tip his hat so I shot him." Things like that. And this is a sign of the instability of the whole racial system, and the fact that people are claiming new rights and others are resisting that.

Then, with the radical Reconstruction, you get political violence... You get organized groups -- the Ku Klux Klan and others, like the White League in Louisiana, the Knights of the White Camelia... whose purpose is to obstruct and destroy Reconstruction government, to assassinate or intimidate black and white Republican officials, to use violence to prevent people from voting. And this is quite widespread throughout the South. It's not a central organization. It's local groups all over the place. But they have the common goal of restoring white supremacy -- politically speaking, but also in many other areas. Blacks who get into contract disputes with their employers are often victims of the Klan. Schoolteachers are victims of the Klan, people like that. In other words, they're trying to use violence to restore a system of white supremacy that's been disrupted by the coming of Reconstruction.

What kinds of violent things were happening?

David Blight: [The Ku Klux Klan] would take people out of their houses or their cabins in the dark of the night, strip them out in a road, make them run down the road, make them sometimes lie on a rock where they would be whipped, where men would line up to whip them. Sometimes they would burn parts of their bodies.

These were sadistic tortures, the intention of which was -- we know this from testimony -- to stop these people from engaging in politics, to stop these people from trying to be independent economic actors, to stop these people from trying to get educated, from trying to be citizens.

The basic goal of the Ku Klux Klan was not this kind of sadism. It wasn't even murder. It was to put black people back into their place as the labor force of the South, and not much beyond, and to drive out of business the political force, the Republican Party, that was trying to take them to higher places.

...This is a part of American history that isn't easy to face. It tells us that we had a moment in our history when our politics broke down, our society broke down, our police power broke down; the government wasn't functioning sufficiently enough to protect one group of citizens from another who simply engaged in wanton vigilante violence of the worst kind. We don't like to face that. We don't even want to know about it. We like to believe we are a society of security and progress and improvement. Reconstruction makes us face an era when we were something else.

Who did the violence target?

Clarence Walker: The violence in the South... was directed at white Southern Republicans. It was directed at black people. It was directed even at people who were not ostensibly political... this was a war of terror, aimed at not only the suppression of black voters and black politicos, but also at whites deemed to be "race traitors."

In the South, any association with the Republican Party became a mark of social pariah-ness, to such a degree that people were terrified, because you had horrendous acts of violence against these Southern white Republicans: people being shot and lynched, and people having their homes burned...

I think we have to understand that the South was not monolithic, in some ways, about the process of Reconstruction governments; that there had been some white Southerners who had been active participants in this, but they were to pay now a terrible price as the federal government relaxed restraints upon other elements in Southern society.

Was there retaliatory violence against whites?

Dana Nelson: There was a growing awareness among the whites of the possibility that there could be an organized military resistance to their attempt to dominate the workers. They were living in counties where they were seriously outnumbered, at the polls and in their neighborhoods, by African Americans... [Fan Butler is] always being warned by friends in the North about the dangers, and she does understand there could be an insurrection, and for that reason she sleeps every night with a pistol by her pillow.

But, she says, she has enough confidence in the loyalty of the people who work for her that she really believes that if there was an insurrection, someone would tip her off and she would be able to get out of the way before she came to any harm. So she professes never to be seriously worried by this.

“Forty Acres and a Mule,” PBS Online/WGBH. Accessed August 8, 2010. http://www.pbs.org/wgbh/amex/reconstruction/40acres/sf_violence.html.

HOMEWORK

Part I

Directions: Read “Violence in the South.” On a separate sheet of paper summarize the main points of the reading. Then write two questions that you would like to ask historians about the time period.

Part II

Directions: Read pp. 405-407 in the textbook. Answer the questions below while reading.

1. List the ways the Democrats regain control of the South.
2. Describe the controversy of the Election of 1876. What is the Compromise of 1877?

3. How did Hayes end Reconstruction?

4. How does the South change and how does it remain the same after the ending of Reconstruction?

5. Define tenant farmers, sharecroppers, furnishing merchants, crop liens, debt peonage.

6. What happened to African Americans when Reconstruction ended?

Lesson Plan #5
OBJECTIVES

Students will:
Explain Jim Crow laws and Plessy v. Ferguson
Determine how the end of Reconstruction impacted African Americans
MATERIALS

Cotton Field Picture/Slavery By Another Name handout.
Computer with Internet Access and speakers
Kevin O’Reilly Handouts

Assessment – Reconstruction in Retrospect

PROCEDURE
Introductory Activity
1. Give the students the handout of the picture and “Slavery by Another Name.”  Have them predict the year of the events described. After students give guesses tell them the picture was from 1940 and the story was from 1908. Emphasize to students that historically speaking this was not long ago. African Americans were still being treated this way partly because of the failures of Reconstruction. 
Body of the Lesson
1. Use homework to discuss the election of Hayes and the end of Reconstruction.

2. Ask students “What are the effects of Reconstruction on African Americans?” Have the students individually make a list and after a couple minutes have the class generate a list together. This would be a time to elaborate on sharecropping further.  
3. Play two oral history clips. Use “Behind the Veil: Documenting African American Life in the Segregated South” at http://cds.aas.duke.edu/btv/index.html. Click on multimedia version, and enter the website. Click on menu and then click on “African Americans tell about Life in Segregated South.” The first clip comes from Work and is called “Settling Up”. The second clip comes from Bitter Truths and is called “Up Against a Gentlemen’s Agreement.” 

4. Before the students listen write the following question on the board “How does the incident being described demonstrate the injustices that occurred against African Americans after Reconstruction?” After each clip discuss the students’ answers. Make sure to review the content of the clip before asking for an answer to the question. Some clips can be difficult to understand.

5. Handout Kevin O’Reilly’s decision making activities for the development of the Jim Crow laws and Plessy v. Ferguson. For the Jim Crow laws have the students read the situation. After the students have read the situation individually, students should find a partner and choose one of the decisions together. After the students have all shared their decisions give them the outcome sheet. Discuss the ramifications of the South’s decision to use racism. Complete the same sequence of events for Plessy v. Ferguson.
Closing Activity

6. Have a class discussion on the following “Do law and government intervention make African Americans lives better after the Civil War?” 
ASSESSMENT
Make a list of ten points addressing the following topic:
After learning about the events of Reconstruction, what advice would you give lawmakers who were trying to come up with a plan for Reconstruction after the Civil War first ended?

Directions: Look at the picture and answer the questions below.
1. Make a list of what you see in the picture. 

2. What year do you think this was taken?

“Songs to Keep the Home Fires Burning.” [image: image3.jpg]


Examiner. Accessed August 8, 2010. Available at http://www.examiner.com/x-16216-DC-Country-Music-Examiner~y2009m11d6-Keep-the-home-fires-burning-part-A.

Excerpt from “Slavery By Another Name.” Written by Douglas Blackmon 
Green Cottenham was arrested by the sheriff of Shelby County, Alabama, and charged with “vagrancy.” Cottenham had committed no true crime. Vagrancy, the offense of a person not being able to prove at a given moment that he or she is employed, was a new and flimsy concoction dredged up from legal obscurity at the end of the nineteenth century by the state legislatures of Alabama and other southern states. It was randomly enforced by local sheriffs and constables, most tellingly in a time of massive unemployment among all southern men, was reserved almost exclusively for black men. Cottenham’s offense was blackness.

    After three days behind bars, twenty-two-year-old Cottenham was found guilty in a swift appearance before the county judge and immediately sentenced to a thirty-day term of hard labor. Unable to pay the array of fees assessed on every prisoner—fees to the sheriff, the deputy, the court clerk, the witnesses—Cottenham’s sentence was extended to nearly a year of hard labor.

    The next day, Cottenham, the youngest of nine children born to former slaves in an adjoining county, was sold. Under a standing arrangement between the county and an industrial company—U.S. Steel Corporation—the sheriff turned the young man over to the company for the duration of his sentence. In return, the industrial company, gave the county $12 a month to pay off Cottenham’s fine and fees. What the company’s managers did with Cottenham, and thousands of other black men they purchased from sheriffs across Alabama, was entirely up to them.

    A few hours later, the company plunged Cottenham into the darkness of a mine called Slope No. 12—one shaft in a vast subterranean labyrinth on the edge of Birmingham known as the Pratt Mines. There, he was chained inside a long wooden barrack at night and required to spend nearly every waking hour digging and loading coal. His required daily “task” was to remove eight tons of coal from the mine. Cottenham was subject to the whip for failure to dig the required amount, at risk of physical torture for disobedience. The lightless catacombs of black rock, packed with hundreds of desperate men slick with sweat and coated in pulverized coal, must have exceeded any vision of hell a boy born in the countryside of Alabama—even a child of slaves—could have ever imagined.

    Waves of disease ripped through the population. In the month before Cottenham arrived at the prison mine, pneumonia and tuberculosis sickened dozens. Within his first four weeks, six died. Before the year was over, almost sixty men forced into Slope 12 were dead of disease, accidents, or homicide.

    Most of the broken bodies, along with hundreds of others before and after, were dumped into shallow graves scattered among the refuse of the mine.

    Others were incinerated in nearby ovens used to blast millions of tons of coal brought to the surface into coke—the carbon-rich fuel essential to U.S. Steel’s production of iron. 

What year did the events described here take place?
LESSON 7: THE END OF

RECONSTRUCTION AND JIM CROW

Student Handout 3: Problem

CIVIL WAR–RECONSTRUCTION

You are a wealthy white Southerner in the Democratic Party in 1894. For the past 20

years, Southern Democrats have been able to control the South through three methods:

1. Launching new government programs, like railroad building and subsidies

to attract factories, to improve the South

2. Reminding everyone that Democrats overthrew the Republican/African

American governments in the 1870s

3. Winning African American votes by offering them government jobs

(patronage). African Americans vote in large numbers, composing about

40% of the vote in some states. Getting some of their votes has kept the

Democrats in power.

Currently, there is trouble for Democrats. Charges of widespread corruption under

Democratic rule have been made public. Seven state treasurers have been accused or

charged with crimes. Whites in the South associate the new Democratic programs (#1

above) more with corruption than with improvement. Some charge that corruption is

actually worse under the Democrats than it was under the Reconstruction governments,

which undermines the claim about redeeming the South from Republican governments

(#2 above). The charges of corruption are magnified because the country is in a

depression (a decline in the economy). People never like government corruption, but

when they have lost their jobs or their property, they are even more upset. Many whites

never liked the method of the Democratic Party in making deals with African Americans

in exchange for votes (#3 above). Racist whites resent more than ever the policy of giving

African Americans government jobs when so many whites need jobs in these troubled

economic times.

On top of this negative situation, Farmers’ Alliances have formed to threaten the control of the South by wealthy whites and the Democratic Party. Farmers’ Alliances want more help for poor farmers at the expense of wealthy planters. Since the alliances are focused on class differences (poor versus rich), they aren’t concerned about race. The alliances are made up of poor whites and poor African Americans, so they are a serious threat to you and other rich whites. In the meantime, Northerners are suffering equally from the depression. They are much too absorbed in their own problems to take notice of events in the South.
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Which options will you choose? You can do as many as you would like.

A. Continue to cooperate with African Americans, including offering government

jobs in exchange for votes. There are a lot of African American voters, so they

could keep the Democrats in power.

B. Use racism to unite whites and split the Farmers’ Alliances. Whites and African

Americans already don’t mix with each other in many aspects of their lives. But if

the states were to pass laws declaring that there had to be separate facilities, such

as separate restaurants, water fountains, hospitals, and train cars, whites would

feel superior to African Americans. It would then be harder for white—even poor

whites—to join forces with blacks and upset the balance of power in the South.

C. Start a program to take the vote away from African Americans. The real problem

here is widespread voting by African Americans over the past 20 years. If they

no longer voted in large numbers, racist whites would be happy and would

return to supporting wealthy whites within the Democratic Party. The program to

disenfranchise African Americans could be accomplished by taking such actions

as creating poll taxes (meaning people must pay a small tax in order to vote) and

literacy tests. These would also prevent poor whites from voting, but that would

be good for you as it would weaken the Farmers’ Alliances.

D. Continue the practice of lynching (killing, usually by a mob) African Americans

to intimidate them and make them hesitant to vote or hold public office

E. Start a moderate program to please poor whites and African Americans in the

South. Expand government jobs for both poor whites and African Americans,

and increase aid for farmers. Give more aid to schools in the South to improve

education for poor whites and poor African Americans. This would dramatically boost support from both groups.
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Southern Democrats chose to emphasize racism (Option B). Racism was stressed through laws to segregate many areas of public life. These laws, called “Jim Crow” laws (the term may have come from a song and dance by a white entertainer in

the 1830s, called “Jump Jim Crow”), segregated whites from African Americans on trains, in restaurants, at water fountains, and in workplaces, elevators, and parks. There were separate Bibles for testifying in court and there were separate neighborhoods for African Americans and whites. Since the law segregated the two races, more people thought that race mattered. The law increased a sense of separate identities for whites and African Americans. The institutionalized racism affected American society in many ways. Lynchings of African Americans increased, resulting in thousands of murders over

the decades. There had been murders before, but the number rose dramatically, and these murders often became public spectacles in which the victims were tortured. This brutality was justified by even more racism. African American men, whites claimed, were likely to commit crimes, especially brutalizing white women. Novels, nonfiction books, and other forms of writing were filled with stereotypes of African Americans. Many of these stereotypes carried over into movies, such as Birth of a Nation and Gone with
the Wind. The racism generated by Jim Crow laws has affected—and continues to affect—the way others see Americans and the way we think about ourselves. It is

widely believed that America has a race problem. The decisions of individuals and groups of people during the Jim Crow era greatly contributed to this problem.

Whites also decided to take the vote away from African Americans (Option C). The

main methods used were the poll tax and the literacy test. State officials used exceptions

for whites so they could still vote. For example, the literacy test was easier for whites. Nevertheless, these methods also took the vote away from many poor whites.
O’Reilly, Kevin. Decision-Making in U.S. History: Civil War and Reconstruction. Ed. Nancy Spears. Culver City, CA: Social Studies School Service, 2009.
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Supreme Court case

You are a Supreme Court justice in 1896. Homer Plessy has sued to stop segregation on public transportation. Mr. Plessy is one-eighth African American and seven-eighths white. He was required to leave the white car on a train in Louisiana and relocate to the “colored” car, since he was classified as “colored” by Louisiana law. He refused and was arrested. Plessy’s lawyer has argued that separate railroad cars—indeed all separate

facilities for African Americans and whites—violate the 14th Amendment’s requirement of “equal protection of the laws.” Separate facilities imply that African Americans are inferior to whites. Besides, the facilities are not equal to each other—the ones for African Americans are nearly always inferior. The state of Louisiana has argued that no one is implying that African Americans are inferior. It is just a matter of public policy to separate the races. They also argue that the railroad cars are equal facilities.

It is time to decide whether to support Plessy or the State of Louisiana.

A. Decide in favor of Mr. Plessy. These separate facilities do imply that African

Americans are inferior and therefore violate the “equal protection” clause of the

14th Amendment.

B. Decide in favor of the State of Louisiana. African Americans may feel inferior,

but that is a matter of interpretation. It is not a problem with the law itself. The

Supreme Court’s only duty is to judge whether a law is constitutional, no matter

what people may think the effects on society are. As long as the facilities are equal, as they are in this case, then there is no problem with the law.
O’Reilly, Kevin. Decision-Making in U.S. History: Civil War and Reconstruction. Ed. Nancy Spears. Culver City, CA: Social Studies School Service, 2009.
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In the case of Plessy v. Ferguson, the Supreme Court decided by a 7–1 vote in favor of

the State of Louisiana (Choice B) and against Mr. Plessy. (Ferguson was the name of

the judge who decided the state case.) The majority argued that separate facilities did

not imply the inferiority of African Americans. Justice Brown declared in the majority

opinion, “We consider the underlying fallacy of the plaintiff’s [Plessy’s] argument to

consist in the assumption that the enforced separation of the two races stamps the colored

race with a badge of inferiority. If this be so, it is not by reason of anything found in the

act, but solely because the colored race chooses to put that construction upon it.” The

court found that as long as facilities were equal in quality, as they were in this case, they

could be separate.

The case had a significant impact on both African Americans and whites. Jim Crow

laws (which separated African Americans and whites) exploded all over the South. This

segregation lasted for decades. It began to end only in the 1950s, due to the work of the

civil rights movement.

Another long-term effect of the Plessy case and Jim Crow laws was their impact on

people’s assumptions about race. Many whites and African Americans who lived their

whole lives in Jim Crow society thought that whites and African Americans had always

lived separately. Some people, both African American and white, sincerely believed that

whites were naturally superior to African Americans. They could not see that segregation

was the result of conscious decisions made by whites in the 1890s and the early 20th century.
O’Reilly, Kevin. Decision-Making in U.S. History: Civil War and Reconstruction. Ed. Nancy Spears. Culver City, CA: Social Studies School Service, 2009.
Reconstruction in Retrospect
The period of Reconstruction was a tumultuous time of arguments, violence and racism. You have travelled back in time to 1865 when the South surrenders to the North. Lawmakers are now faced with the challenge of rebuilding the United States. You have been asked to give advice about creating a plan for Reconstruction. 

Develop a list of ten pieces of advice you would give these lawmakers. Make sure you explain the reasons for each piece of advice you give. Always remember what happened during Reconstruction when giving the advice. Your goal is to help lawmakers avoid the mistakes they made the first time.

Make sure you write in complete sentences.  

Created by Amy Campobasso
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