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Abstract:

The documentary Brother Outsider, The Life of Bayard Rustin, is an outstanding, well made documentary of Bayard Rustin and his personal and public struggle for equality.  Not only does the film highlight Bayard Rustin’s critical involvement in the Civil Rights Movement of the early 1960’s including the March on Washington, but it also exposes Bayard Rustin’s courageous fight for his own identity.  This film connects to the course because it is an excellent example of how the Civil Rights Movement was a “Black Rights” Movement.  The film will be used for 11th and 12th grade students primarily in my Sociology elective.  It is well suited for topics on race, gender, sexuality, social stratification, social movements, and culture.  

Massachusetts History and Social Science Curriculum Framework Standards:  

Cold War America at Home: Economic Growth and Optimism, Anticommunism, and Reform, 1945-1980

Events
Brown v. Board of Education (1954) 

The 1955-1956 Montgomery Bus Boycott

The 1957-1958 Little Rock School Crises

The sit-ins and freedom rides of the early 1960s

The 1963 civil rights protest in Birmingham

The 1963 March on Washington

The 1965 civil rights protest in Selma

The 1968 assassination of Martin Luther King, Jr. 

Describe the accomplishments of the civil rights movement. (H, E) 

The 1964 Civil Rights Act and the 1965 Voting Rights Act 

The growth of the African American middle class, increased political power, and declining rates of African American poverty 

For Background information these standards are helpful:

USI.41 Explain the policies and consequences of Reconstruction. (H, C)

Presidential and Congressional Reconstruction 

The impeachment of President Johnson  

The 13th, 14th, and 15th Amendments 

The opposition of Southern whites to Reconstruction 

The accomplishments and failures of Radical Reconstruction 

The presidential election of 1876 and the end of Reconstruction

The rise of Jim Crow laws 

The Supreme Court case, Plessy v. Ferguson (1896) 

Standards in Historical Thinking:

Standard 3

Historical Analysis and Interpretation

D. Draw comparisons across eras and regions in order to define enduring issues.

H. Hold interpretations of history as tentative.

J. Hypothesize the influence of the past.

Standard 2

Historical Comprehension

F. Appreciate historical perspectives.

C. Identify the central question(s) the historical narrative addresses.

Standard 5

Historical Issues-Analysis and Decision-Making

A. Identify issues and problems in the past.
Essential Questions:

Students taking the Sociology Elective will use my film guide.  The questions will focus on viewing the film and interpreting it through the sociological perspective - in particular, I want students to view the film through the Social Conflict Paradigm.  We will attempt to analyze Bayard Rustin’s life and involvement in the Civil Rights Movement through this perspective. The point that I want to stress or at least get across to my students is what Prof. Baldwin presented to us at the Summer Institute.  Prof. Baldwin argued that the Civil Rights Movement was a “Black Freedom Movement” that encompassed all aspects of black social and economic life.  The film provides numerous examples of the struggles between dominant and disadvantaged people in society.

Questions:  

1. To what extent does the life of Bayard Rustin, as shown in the film, demonstrate that he was not only working for “civil rights” but also for his own individual rights as a human being?

2. Traditionally, we have learned that “The Civil Rights Movement” was a struggle for equality. However, the reality of the movement is far more complex on every social level.  Why then do we mask the actuality of the movement for African Americans with such a benign name?  Provide examples of why renaming it the “Black Freedom Movement” is more accurate when studying this time period.  Provide specific examples from the film.

3. Why do you think the history of Bayard Rustin is not so well known by students today?  Do you think the lack of historical exposure is due to his sexual orientation?  If he was not gay, do you think he would be as widely known today as Martin Luther King, Jr.?  If so, are there examples of this in the documentary?  Please provide several examples if you can.

Vocabulary List:

1. The Sociological Perspective.  Shows “the general in the particular,” or the power of society to shape our individual lives. (Macionis 1)
2. The Social Conflict Paradigm.  Provides a framework for building theory that sees society as an arena of equality that generates conflict and change. (Macionis 5)
3. Pacifism. A belief that violence, war, and the taking of lives are unacceptable ways of resolving disputes.  (Encarta)

4. Quaker. A member of the Society of Friends, a Christian denomination founded in England in the 17th century that rejects formal sacraments, ministry, and creed, and is committed to pacifism. (Encarta)

5. Economic Equality. A state of economic affairs in which the participants of a society are of equal standing and equal access to all the economic resources in terms of economic power, wealth. (Encarta)
6. Communism. Communism is a social structure in which, theoretically, classes are abolished and property is commonly controlled, as well as a political philosophy and social movement that advocates and aims to create such a society. (Encarta)
Contextual Resources:

Throughout the entire film we see Bayard Rustin standing by his principles, he does not waver nor does he shy away from who he is, often putting himself at odds with other leaders of “civil rights” in the 1960’s.  In many respects, he is willing to risk everything, even being arrested (as he is several times) but that does not seem to stop him or slow him down.  While viewing the film, can you list several examples of what you think shapes Bayard Rustin’s “world view” - what sociological lens does he view the world?  How does he act and react when his principles are challenged?   

While viewing the film pay close attention to the following:

· Bayard challenged the law of the day by refusing to sit in the back of bus – why did he say it had reaffirmed his principles.

· Did he hide his sexuality – did others want him too?  What did he do?

· When he traveled to other parts of the world what did he learn, and most importantly how did his travels to India shape his worldview about non-violent protest.

· What was his relationship like with MLK? How did he try to influence or “teach” MLK about non-violence and the movement?

· Bayard vs. Malcolm X?  The Black Panthers?

Contextual Resource Number Two:

Although, I reference this below, this can be used as an excellent contextual resource, because it gives you insight into the life and belief system of Bayard Rustin.  I would have students read the short story of the arrest of Bayard Rustin for refusing to sit in the back of a bus in 1942.  In the story we see how Bayard Rustin is unwavering in his commitment to equal rights and belief in non-violence.  This small resource will provide the student with a quick and understandable snapshot of who Bayard Rustin was and why he is so important to the “Black Freedom Movement” 

http://explorepahistory.com/odocument.php?docId=390
Bayard Rustin, "Nonviolence vs. Jim Crow," 1942

RECENTLY I WAS PLANNING to go from Louisville to Nashville by bus. I bought my ticket, boarded the bus, and, instead of going to the back, sat down in the second seat. The driver saw me, got up, and came toward me.

"Hey, you. You're supposed to sit in the back seat."

"Why?"

"Because that's the law. Niggers ride in back."

I said, "My friend, I believe that is an unjust law. If I were to sit in back I would be condoning injustice."

Angry, but not knowing what to do, he got out and went into the station. He soon came out again, got into his seat, and started off.

This routine was gone through at each stop, but each time nothing came of it. Finally the driver, in desperation, must have phoned ahead, for about thirteen miles north of Nashville I heard sirens approaching. The bus came to an abrupt stop, and a police car and two motorcycles drew up beside us with a flourish. Four policemen got into the bus, consulted shortly with the driver, and came to my seat.

"Get up, you ----nigger!"

‘Why?" I asked.

"Get up, you black----!"

"I believe that I have a right to sit here," I said quietly. "If I sit in the back of the bus I am depriving that child—' I pointed to a little white child of five or six—"of the knowledge that there is injustice here, which I believe it is his right to know. It is my sincere conviction that the power of love in the world is the greatest power existing. If you have a greater power, my friend, you may move me."

How much they understood of what I was trying to tell them I do not know. By this time they were impatient and angry. As I would not move, they began to beat me about the head and shoulders, and I shortly found myself knocked to the floor. Then they dragged me out of the bus and continued to kick and beat me.

Knowing that if I tried to get up or protect myself in the first heat of their anger they would construe it as an attempt to resist and beat me down again, I forced myself to be still and wait for their kicks, one after another. Then I stood up, spreading out my arms parallel to the ground, and said, "There is no need to beat me. I am not resisting you."

At this three white men, obviously Southerners by their speech, got out of the bus and remonstrated with the police. Indeed, as one of the policemen raised his club to strike me, one of them, a little fellow, caught hold of it and said, "Don't you do that!" A second policeman raised his club to strike the little man, and I stepped between them, facing the man, and said, "Thank you, but there is no need to do that. I do not wish to fight. I am protected well."

An elderly gentleman, well dressed and also a Southerner asked the police where they were taking me.

They said, "Nashville."

"Don't worry, son,: he said to me. "I'll be there to see that you get justice."

I was put into the back seat of the police car, between two policemen. Two others sat in front. During the thirteen-mile ride to town they called me every conceivable name and said anything they could think of to incite me to violence. I found that I was shaking with nervous strain, and to give myself something to do, I took out a piece of paper and a pencil, and began to write from memory a chapter from one of Paul's letters.

When I had written a few sentences, the man on my right said, ‘What're you writing?' and snatched the paper from my hand. He read it, then crumpled it into a ball and pushed it in my face. The man on the other side gave me a kick.

A moment later I happened to catch the eye of the young policeman in the front seat. He looked away quickly, and I took renewed courage from the realization that he could not meet my eyes because he was aware of the injustice being done. I began to write again, and after a moment I leaned forward and touched him on the shoulder. "My friend," I said, "how do you spell ‘difference"?"

He spelled it for me—incorrectly—and I wrote it correctly and went on.

When we reached Nashville, a number of policemen were lined up on both sides of the hallway down which I had to pass on my way to the captain's office. They tossed me from one to another like a volleyball. By the time I reached the office, the lining of my best coat was torn, and I was considerably rumpled. I straightened myself as best I could and went in. They had my bag, and went through it and my papers, finding much of interest, especially in the Christian Century and Fellowship.

Finally the captain said, "Come here, nigger."

I walked directly to him. ‘What can I do for you?" I asked.

"Nigger," he said menacingly, "you're supposed to be scared when you come in here!"

"I am fortified by truth, justice, and Christ," I said. "There's no need for me to fear."

He was flabbergasted and, for a time, completely at a loss for words. Finally he said to another officer, "I believe the nigger's crazy!"

They sent me into another room and went into consultation. The wait was long, but after an hour and a half they came for me and I was taken for another ride, across town. At the courthouse, I was taken down the hall to the office of the assistant district attorney, Mr. Ben West. As I got to the door I heard a voice, "Say, you colored fellow, hey! " I looked around and saw the elderly gentleman who had been on the bus.

"I'm here to see that you get justice," he said.

The assistant district attorney questioned me about my life, the Christian Century, pacifism, and the war for half an hour. Then he asked the police to tell their side of what had happened. They did, stretching the truth a good deal in spots and including several lies for seasoning. Mr. West then asked me to tell my side.

"Gladly,' I said, "and I want you," turning to the young policeman who had sat in the front seat, "to follow what I say and stop me if I deviate from the truth in the least."

Holding his eyes with mine, I told the story exactly as it had happened, stopping often to say, "Is that right?" or "Isn't that what happened?" to the young policeman. During the whole time he never once interrupted me, and when I was through I said, "Did I tell the truth just as it happened?" and he said, "Well …"

Then Mr. West dismissed me, and I was sent to wait alone in a dark room. After an hour, Mr. West came in and said, very kindly, "You may go, Mister Rustin."

I left the courthouse, believing all the more strongly in the nonviolent approach. I am certain that I was addressed as "Mister" (as no Negro is ever addressed in the South), that I was assisted by those three men, and that the elderly gentleman interested himself in my predicament because I had, without fear, faced the four policemen and said, "There is no need top beat me. I offer you no resistance."

Credit: Courtesy of the Estate of Bayard Rustin
Pre-Viewing Activities:

Prior to viewing the movie, students will learn about the Sociological Perspective, the Theoretical Paradigms and examples of each.  The Historical Thinking Standard most closely tied to this exercise is Standard 5

Historical Issues-Analysis and Decision-Making

A. Identify issues and problems in the past.
The Primary text that I use for Sociology is Sociology by John J Macionis.  Students will learn about the sociological perspective and the social conflict theory from class notes and readings from the text.  

First students must identify what the sociological perspective is and how it is used in sociology.

The definition as provided by my text is: The sociological perspective helps us see general patterns in the behavior of particular individuals. It encourages us to realize that society guides our thoughts and deeds – to see the strange in the familiar. (Macionis) A great Example of the sociological perspective as provided by the text is Lillian Rubin’s study of “women’s hopes for their marriages” exposed that women often chose a spouse based on a different set of criteria that is particular to their socioeconomic class.  By this study we see that something as personal as choosing a marriage partner can be influenced by society and a person’s place in it.  The goal is to demonstrate to students that African American’s status and position in society were Sociologically dictated and not chosen, so that, students will realize, as the theory of social marginality teaches, race is the measure of how society judges particular success and failures.

Students will also learn about the Social Conflict Theory, as it is central to our viewing of the film.  The social conflict theory “is a framework for building theory that sees society as an arena of inequality that generates conflict and change.” (Macionis) The film will be used to demonstrate the social conflict theory, as Rustin’s life and works were to combat inequality in society.  It is a particularly good film because it provides many examples of Bayard Rustin, not only advocating for equality for African Americans, but also putting his words into action.  The action is what separates the social conflict paradigm from other theoretical paradigms.  The Civil Rights March on Washington D.C. is an excellent example of his advocacy and action.  My hope is that students will be able to view the film with a critical eye and be able to apply the social conflict theory to the interpretation of the historical events of the 20th century.  The goal is to demonstrate that the Movement was in fact a “Black Freedom Movement” and that African Americans were fighting for equality across the entire social and economic spectrum.  Another goal is to lead the student to view the film and to reject stereotypes both past and present, and to realize that oppression is a vehicle of the dominate class, whether that is based on race, gender, or economic status. 

Examples of how you could structure the previewing activities are as follows:

1. Provide students with the definitions and examples of the sociological perspective, and theoretical paradigms.  Point out any examples from your text that clearly demonstrate these perspectives or sociological studies that do the same.

2. Ask students to reflect on their own experiences, examples could be why do they want to go to college? Have they ever experienced discrimination at school or at work – in the playground? 

Post Viewing Activities:

Standard 2

Historical Comprehension

F. Appreciate historical perspectives.

C. Identify the central question(s) the historical narrative addresses.

Activity number one will address what I call historical discrimination.  Ask students to reflect on the following question about the film and Bayard Rustin.

Question:  After viewing the film what are your impressions of Bayard Rustin?  How important do you think Bayard Rustin was to the “Black Freedom Movement” (Civil Rights Movement) throughout the fifties, sixties and even into the seventies?  Why do you think he has been largely ignored as an important historical figure?  If you check your own American History textbook you’ll be hard pressed to find any or very little information about him.  Sociologically speaking, how does Bayard Rustin exemplify the social conflict tradition?

Activity number two is a question that was presented to us at the Summer Institute, and although I do not know who said it, I wrote it down because I believe that it summed up much of what we had learned that week  (I will paraphrase the question below to fit the assignment).  I want my students to reflect on this question, and it is up to the teacher as how you may want to approach it.  You can have students work in small discussion groups and have one student present the reaction of the group to the class. You can have students write a small essay based on the question and how they think Bayard Rustin’s life reflected this idea.  Or simply you can have an open discussion in which the question drives the discussion.

Question for activity two:  Does legal equality guarantee real equality, and if so does legal equality guarantee social and economic equality?
Background Readings:

Williams, Juan. Eyes on the Prize: America's Civil Rights Years, 1954-1965: Penguin, 1988

Macionis, John J.  Sociology 10th ed.   Prentice Hall  2005

Tips for Teachers:

Pitfalls to Avoid:  

Do not let students get distracted by the fact that Bayard Rustin is gay.  Some students may fixate on this point and not be able to view his accomplishments fully.  I believe that the teacher should inform the class about Bayard Rustin’s complex history so that students are not taken aback by it.  In some districts, a note home to parents might be wise, and also pre-approval by your supervisor would be very wise.  

Student misunderstanding: 

Students may think that you are pushing a particular type of history, but you should affirm the reasons why Bayard Rustin is an important historical figure.  Sociologically, Rustin’s life and actions are excellent examples of sociology in action and you should stress that point. 

Sensitive issues to anticipate:

Early on in the move there is much discussion about Bayard Rustin’s love life, it is not is anyway graphic or inappropriate, however, we must recognize that we still live in times of misunderstanding and prejudice.  If you feel that your students, or their parents cannot handle mature discussion then you should skip this part.

How to excerpt the film:

There are several ways in which you can excerpt the film, you can show critical parts of Bayard Rustin’s life in the following ways:  Show his yearly years in school, in particular his athletic ability.  His travels to India, rejecting the draft, his meeting with King, debates Malcolm X, and others, The March on Washington, etc.  The film is very rich in so many aspects that you can excerpt it to fit your individual needs.

Scenes that lead themselves to teachable moments, scenes that are particularly rich for classroom use, and scenes that lead themselves to “teachable moments” I will combine all three below.

One of the great scenes in the film is the meeting between MLK and Bayard Rustin.  The use of the excerpt from the Hollywood film is excellent, and it will catch the attention of students.  The scene demonstrates several key points of who Bayard Rustin was to the Civil Rights Movement and also provides a glimpse into Martin Luther King Jr.  The reason it is powerful is that we see Rustin lecturing MLK on the true meaning of what non-violence and that you must be willing to give your own life for such a cause.  It also provides students with a view of MLK, that history very rarely shows us.  I believe this is a very teachable moment in the film because it sums up the complexity of the Movement and its key players, and it shows us how committed Rustin was to his own principles and his own view of how to end social injustice.  Another key scene in the film is Bayard’s refusal to sit in the back of the bus.  This can spark so many discussions about why he did not become the “poster child” of the movement.  You can get from the Internet Rustin’s essay "Nonviolence vs. Jim Crow" which describes the incident so students can read it and also watch it in the film.

http://explorepahistory.com/odocument.php?docId=390
How much time should you devote to the film.

I would argue that you could use the film for fifteen minutes or show it in its entirety, it will be up to you as to how it fits into you curriculum and course.

How the film connected and built upon the content of the Summer Institute:

The film built upon several key ideas that I learned from the institute. One the film is an excellent vehicle to demonstrate Prof. Baldwin’s thesis that the Civil Rights Movement should be more appropriately called the Black Freedom Movement.  Two, the film demonstrates that although Bayard Rustin was one of the most influential players of the “Movement” he is largely ignored by mainstream history – one can deduced that his sexuality plays a major part in his lack of notoriety, both among whites and blacks.  And lastly, the film provides us with abundant examples of the theme - legal equality and real equality are not the same.  The film addresses this by demonstrating that the “Black Freedom Movement” is a direct result of failed legislative attempts to create equality throughout the United States.

Subjective Review:    

I have to admit that I knew very little about Bayard Rustin and his life and struggles before the summer institute.  During the institute, we previewed a twenty-minute clip of the film and it was rich and full of history that I knew, but at the same time, I really didn’t know.  I think that is what ultimately lead me to view the film and decide that Bayard Rustin’s story needed to be told to this generation of students.  I am a formally trained history teacher that has studied a wide variety of American History, and my knowledge of Rustin’s life and how deep his involvement in the Civil Rights Movement of the 60’s was less than adequate.  His story is simply amazing and I feel that it is applicable to the history classroom and for my purposes sociology.  My hope is that I am able to transfer what I learned to my students and that my lesson is successful.

