The Women’s Movement: Bringing Seneca Falls to Today
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Grade: United States History I/19th Century History (High School or Middle School) 

Created for: Making Equality: Individuals, Social Movements and the Law
Abstract: This lesson was created for a combined US and World History course which follows international themes and trends in history throughout the 19th century. Although this class is composed of high school sophomores, this lesson could easily fit into a US History I course for middle school students with few modifications.  This lesson covers 3 days, assuming class periods of one hour. This lesson does not require much previous knowledge; however, students are encouraged to make connections to industrialization, the revolutions in Europe in 1830 and 1848 as well as the abolition movement. This lesson overviews the role of the media in creating the society that oppressed women in the 19th century and how women protested against that society. 

Massachusetts History and Social Science Curriculum Framework Standards:  
 Massachusetts History and Social Science Curriculum Framework:  US History I Learning Standards:
USI.33 Analyze the goals and effect of the antebellum women’s suffrage movement. (H)

A. the 1848 Seneca Falls convention 

B. Susan B. Anthony 

C. Margaret Fuller

D. Lucretia Mott 

E. Elizabeth Cady Stanton 

 Standards in Historical Thinking Addressed:  
	Standard 3 : Historical Analysis and Interpretation 
	D. Draw comparisons across eras and regions in order to define enduring issues. 
E. Distinguish between unsupported expressions of opinion and informed hypotheses grounded in historical evidence. 
H. Hold interpretations of history as tentative. 
I. Evaluate major debates among historians. 
J. Hypothesize the influence of the past. 

	Standard 4 : Historical Research Capabilities 
	E. Employ quantitative analysis. 
F. Support interpretations with historical evidence. 


Key Questions :

· How do ‘cultural norms’ develop? What is the role of the media in the development of these ‘norms’?

· In what ways do media images represent reality? In what ways are they idealized or romanticized? 

· How did the Seneca Falls convention seek to solve the social problems of women? In what ways did the convention fall short?

· What gender stereotypes are still perpetuated by the media today? 
Learning Objectives: 
· Students will be able to analyze both visual and written primary sources.

· Students will be able to recognize positive and negative gender representations as perpetuated by media sources. 

·  Students will be able to analyze which aspects of the Seneca Falls Declaration sought to solve the social problems of women and which issues were left out of the Declaration and why. 

Learning activities: 
Day One: 

Prep: Go to the website http://www.americanantiquarian.org/Exhibitions/Beauty/true.htm and print out 10-20 images (depending on class size) for students to work with.

Activities: 

· Discussion with students: What is the media? 

· You should overview media sources from today (TV, internet, cell phone media such as Twitter, commercial text messages, viral videos, newspapers, magazines, etc.) 

· Ask students what impact the media has on their life. Does it influence what they buy, the way they think or behave?

· Discuss that the media has always an important device to influence thoughts and behavior; in times past, the most important media outlets were newspapers and magazines. 

· Hand out the images from the Beauty, Virtue and Vice website. Instructions for students:

· Using the images provided:

· Organize them around similar themes; for example, beauty, home, etc.

· Next, use the images to make two lists about the messages that the images are sending: 
· List one: Women should…

· List two: Women should not... 
· Have the students present their lists to the class and put the general themes that the students found on the board. Introduce the ‘Sphere of Domesticity’ and ‘Cult of True Womanhood’ that develops in the 19th century. 

· Discuss the overall activity: If you were a woman in the 19th century, how would you have been influenced by the media? 

Homework: Assign students to one of the sections of the website: http://www.americanantiquarian.org/Exhibitions/Womanswork/index.htm. Instruct students to find and print out two examples from the website, one that they think goes against the stereotypes that were discussed in class and one that they feel maintains the stereotype. 

Day Two: 

· Discuss the sources that the students found on the website for homework: you might consider doing this ‘gallery style’ by hanging them up on the wall and asking students to guide the discussion by ‘touring’ through their sources. 

· Ask students to brainstorm: If these sources represent a sort of propaganda about women’s lives, what might the reality be like? If students have difficulty, you might ask them to image themselves as a 19th century women- you wake up in the morning, what now? Remind students of the differences between the 19th century and today- for example, if they say ‘make breakfast’, they would also need to ‘light the fire’, ‘get firewood’, etc. 

· Explain that women of the 19th century were often frustrated that the expectations of society did not mesh with the realities of their everyday lives. Even before the women’s movement officially began, women protested both publically and privately by writing letters, making speeches, and recording their daily lives in journals. 

· Handout the primary source handout and assignment the students one of sources 1-3 in small groups. 

· Student instructions: 

· Using the source that you are assigned:

· Come up with a new piece of media propaganda for the Women’s Rights Movement based on your source

· Could be a poster, “radio” advertisement or slogan, campaign button or any propaganda type.
· You will present your propaganda piece to the class when you are finished. 

· After students have finished presenting, discuss that women had been protesting against their roles (both real and perceived) in America since colonial times. This movement had been largely informal until the mid-ninetieth century. 

· Either at the end of class or for homework, have students read Document 4 which gives a good summary of the Seneca Falls Convention, including its background.

Day Three:

· Activator: Put these questions on the board for the students to answer when they enter class:

· How was the Seneca Falls Convention connected to the anti-slavery movement?

· What was the overall purpose of the Seneca Falls Convention?

· What was the most controversial aspect of the Declaration of Sentiments, the guiding document of the Convention?

· After discussing the questions, instruct students to read document 5, the Resolutions of the Seneca Falls Convention (part of the Declaration of Sentiments). 

· As students read, instruct them to label each resolution as social, political, or economic. 

· After students have labeled the Declarations, discuss the general demands of the women of the convention. Some discussion questions might be:

· Which of the resolutions seek to confront the media stereotypes/propaganda we have discussed in class?

· Of the political resolutions, why are these included? What other goals are the women trying to achieve through political means?

· What demands are missing from the Declaration of Sentiments? (challenge students to think about medical, sexual, privacy rights that would have been considered uncouth to discuss in a public media). 

· These demands (especially the right to vote) were radical for their time; why, in 1848, would the time have been ripe to introduce these challenges to the status quo? (Remind students of industrialization and women increasingly becoming wage earners, the extension of voting rights to non-property owning white men, democratic revolutions in Europe, etc.)

Assessment: 

The assessment for this lesson challenges students to compare the media representation of gender roles in the 19th century with the current representation of the genders in media today. Please see the Assessment handout and rubric for more information. 
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