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Abstract: This 3 day lesson plan examines President Lincoln’s suspension of the Writ of Habeas Corpus, the military draft in both the North and South, New York City draft riots and the Richmond bread riots. Students should have already learned about the Civil War, including its causes, the succession of the lower and upper south, the strategies of the north and south, and the Emancipation Proclamation. This lesson has been designed for a History 10 class that integrates World and US history; however, it is also appropriate for a traditional US History I class which covers the Civil War. If the lessons are being used for a middle school US History I class, adaptation might be necessary.  

The general concept of how citizens are impacted by and respond to war is the theme for this year’s History Connected program and is the general focus of this lesson. Although this theme is one that I had considered before, this year’s grant program influenced me to look more closely at issues of dissent and protest during wartime. The Civil War is one of the most significant units that I teach and an appropriate unit to investigate this theme at length.  On a more specific level, the resources provided by the grant found their way into this lesson plan, including the War and Liberty by Geoffrey Stone, which was the introduction reading material for the grant this year, as well as resources provided by the Gilder Lehrman Center for the Study of Slavery, Resistance and Abolition and the Lehrman Institute, which have been referenced by grant workshops several times. 

Massachusetts History and Social Science Curriculum Frameworks Standards:  

USI.38 Analyze Abraham Lincoln’s presidency, the Emancipation Proclamation (1863), his views on slavery, and the political obstacles he encountered. (H, C) 

Analyze the roles and policies of various Civil War leaders and describe the important Civil War battles and events. (H) 

Provide examples of the various effects of the Civil War. (H, E) 

 A. physical and economic destruction 
B. the increased role of the federal government 

Standards in Historical Thinking Addressed:  

2F. Appreciate historical perspectives.
3 A. Compare and contrast differing sets of ideas.
5 A. Identify issues and problems in the past.

Essential Questions:  
Which, if any, civil liberties should be suspended during times of war? 

How does one’s personal background, including class, gender, citizenship status, etc., impact 
decisions and actions?

How can written sources convey bias? How can we detect this bias?

Learning Objectives:  State 2-4 measurable learning objectives regarding what 

Students will be able to take on a historical identity and make decisions based on this perspective. 

Students will be able to recognize bias in a written source. 

Students will be able to compare and contrast laws and events from the Union and Confederacy. 

Day 1: Activity 1 Constitutional Review

This activity seeks to address the Historical Thinking Benchmarks 2F. Appreciate historical perspectives and 5 A. Identify issues and problems in the past by asking students to take on the perspective of someone in a border state and examine several instances where the writ of habeas corpus was suspended during the Civil War. Students examine the issue of balancing personal civil liberties with the war effort, as well as the perspective of various leaders, such as Abraham Lincoln. The purpose of this activity is to also introduce the concept of different types of resistance to the war effort; many students might not have a good idea of what types of resistance occurred and why. 
When students enter the classroom, pass out handout 1. Have the students complete the activity on the bottom of the handout , followed by a class discussion. When discussing the activity, challenge them to think about the following:

· Which of the situations described are the most severe in terms of the war? Why might they be handled differently than others?

· Remember that keeping writ of habeas corpus doesn’t mean that you are automatically setting someone free; it means that you brining formal charges against them and letting the court decide if the person should be set free or go on trial. Which of the people could be brought up on charges, without suspending the writ? Why?

· In which of the situations is it essential to the war effort to suspend the writ? Why?

· What is the ultimate goal of suspending the writ? 

· The directions ask you to take the perspective of someone from a border state; how might that background influence your ideas on the suspension of the writ?

· Lastly, you might ask the students to compare the suspension of the writ during the Civil War to the current war on terror; would it be appropriate to suspend the writ today? Why or why not?

In an advanced class, you might further this activity by having students read about the Vallandigham case on pages 32-40 in Geoffrey Stone’s War and Liberty. This reading examines Lincoln’s and Democrats’ responses to a case where the writ was suspended and resulted in the usual punishment of banishment to the Confederacy. 

Day 1: Activity 2 The Draft

This activity again addresses 2F. Appreciate historical perspectives and 5 A. Identify issues and problems in the past. Students will be assigned a role of a New Yorker, some from the working class, others from the middle and upper classes and are asked to come to a conclusion about the Enrollment Act of 1863 using that role. Students will investigate the problem of class as it related to the draft and the war effort. Students should be handed out a copy of the Handout 2, the Enrollment Act of 1863 as well as Handout 3.  The directions for Activity 2 are on Handout 3; students should be assigned to one of the eight groups and discuss what their response to the Enrollment Act would be.  Some of the considerations that you might want to direct students toward:

· What is the ‘state’ of New York City in 1863? Review that the city is basically still being built; there is little in the way of infrastructure, including sanitation, roads, affordable and decent housing, etc. What opinions might these people have about the government, whether local or federal?

· Some of the identities listed might either not have an opinion about the draft or might already be considering enlistment. Which ones and why?

· How does one’s job or background influence their position on the draft? What about the soldiers that volunteered? How would they feel, especially about the fact that draftees get the same compensation as them?

· Be sure to point out the ways that you can get out of the draft (300 dollars or a substitute) and have the students respond to them.  How might this provoke a different response from people of different classes? Why might the government have provided these exemptions? 

Day 2: Activity 1 New York City Draft Riots

Remind students about the draft of 1863; you might do a quick review activity, such as put up on the board all of the ways that a person could be exempt from or avoid the draft. Next,  keeping in the same groups as Activity 2 from Day 1, pass out Handout 4 and 5. Students should complete the two activities on the handouts. The first handout establishes a foundation for the activity; students are presented with a newspaper headline for the Firing on Ft. Sumner and asked to determine bias and emotion. They will create their own newspaper headline on a part of the New York Draft Riots using Handout 5. 

After students have completed both of the handouts, have them stand around the room in a circle and read them out loud (you might have the students write their headlines on newsprint so that the whole class can see them). Ask questions of each group- clarify word choice, explain why they chose to represent some events over others, challenge bias, etc.  At the end of the discussion, the class should have a good grasp on what the draft riots were, major events, who participated, and what the overall response was. 

Day 3 Activity 1: Comparing Dissent in the North and South 

This activity address Historical Thinking Benchmark 3 A. Compare and contrast differing sets of ideas.
Students use a Google Book as a resource to compare the drafts and riots in the North and the South. The teacher may choose to have all students read both sections of the book, or split up the class into two groups, each reading a section. The questions on the sheet should serve as a jumping off point to discuss the riots and drafts in both the North and South. By the end of the discussion, the students should have a good understanding of the role of class and gender in the riots and be able to recognize the similarities and differences between both events.  The directions and source citation are on Handout 6.

Day 3 Activity 2: Assessment Comparing the Drafts and Riots

Give students Handout 7 and explain the directions. By the end of this assessment, students will have produced a comparison of the drafts and riots (respectively) from a British perspective. Students might need assistance thinking about the bias of a British reporter. Some questions you might have them consider are: When did the British abolish slavery in GB? In the colonies? What does this imply about the opinion of most of the British? Would a literate British audience be more sympathetic toward the working  or wealthy class? What were Britain’s economic ties and competition with the Union and Confederacy?  Because Britain was very diverse, with a large amount of immigration and serious class differences, the students could choose to direct their projects toward any audience (middle/upper class or lower working class) and be relatively historically appropriate. 

Bibliography:

“An Act for enrolling and calling out the national Forces, and for other Purposes," Congressional Record. 37th Cong. 3d. 
Sess. Ch. 74, 75. 1863. March 3, 1863. http://www.yale.edu/glc/archive/962.htm.


This primary source, commonly referred to as the Enrollment Act of 1863, is the act that established the first draft in 
United States history.  This act is the primary cause of the draft riots of 1863 in New York City; in this lesson, 
students read an excerpt of the draft itself. This excerpt 
focuses on the exemptions that were provided to escape 
the draft, which inaccessible to the average New York working man. 

“Fort Sumter Bombarded…”. The Milwaukee Sentinel. April 13th 1861. Found at 
http://opinionator.blogs.nytimes.com/category/disunion/page/7/.


This newspaper headline announced the shots fired on Ft. Sumner, which are considered the opening act to the Civil 
War. This headline, written for a Northern audience, has a clear bias (such as calling the Confederates ‘rebels’) 
which should be relatively easy for students to recognize. In this lesson, this source is used as an example. After 

examining this headline, students will be able to understand what a nineteenth century newspaper headline looked 
like, how they were phrased and punctuated, and how they displayed bias. 

Harris, Leslie M. In the Shadow of Slavery: African Americans in New York City, 1626-1863. University of Chicago Press: 
Chicago. Found at http://www.press.uchicago.edu/Misc/Chicago/317749.html, 279-288.


This excerpt focuses on the causes, events and impact of the New York City Draft Riots. In this lesson, this source is 
used directly by students, in conjunction with the Mr. Lincoln and New York website, to create a nineteenth century 
headline on the draft riots. Leslie M. Harris is an associate professor of history at Emory University.

Mr. Lincoln and New York. The Lincoln Institute & The Lehrman Institute: 2002-2011. 
http://www.mrlincolnandnewyork.org/photo_credits.asp?photoID=487&subjectID=4&ID=91.


This website has an excellent description of the causes, events, and impact of the draft riots. The 
website does an 
excellent job infusing both primary and secondary sources into the narrative, and 
would be appropriate for a high 
school level reader. This website serves as the major source on the draft riots for the activities in this lesson. 

Stone, Geoffrey. War and Liberty: An American Dilemma 1790 to the Present. New York: Norton, 2007.


This source examines the constitution problems confronted by the executive, legislative and judicial branches in 
times of war. This source provided an overview of people who were arrested under the Lincoln administration while 
the writ of habeas corpus was suspended. While primarily a source for content knowledge for educators, this 
source would also be appropriate to photocopy sections for advanced level students. Stone is a professor at the 
University of Chicago and frequently contributes to the New York Times and the Chicago Tribune. 

US Constitution, Article 1 Section 9. 1789. Found at http://www.usconstitution.net/xconst_A1Sec9.html.


This article, which includes the writ of habeas corpus, is the central theme of this lesson. This website, which 
includes the full constitution, also includes hyperlinked definitions for important terms in the constitution, which makes 
it a great source to provide directly to students. 

William, David. Bitterly Divided: The South’s Inner Civil War. New York: The New Press, 2008. Found at 
http://books.google.com/books?id=Brl-
4Pcrl1oC&printsec=copyright&source=gbs_pub_info_s&cad=3#v=onepage&q&f=false.


This book is an excellent source on the division in the Confederacy during the Civil War. In this 
project, segments 
on the Confederate draft and the bread riots were utilized. This text is infused with primary source quotes and is an 
accessible text for students.  Williams is a noted Civil War scholar and a professor at Valdosta State University.

Handout 1: To Suspend or Not Suspend- That is the Question!

Imagine that you are a citizen in Maryland during the Civil War.  Your state is still a part of the Union, but it is also a state where slavery is legal and many people sympathize with the Confederacy. Many people around you, and across the country, are speaking and acting out against the Union.  Using the following excerpt from the Constitution (and a definition to help you understand it), complete the activity at the end of the handout. 
Resource:

Article 1, Section 9 

The privilege of the Writ of Habeas Corpus shall not be suspended, unless when in Cases of Rebellion or Invasion the public Safety may require it.
Habeas Corpus
habeas corpus n. Law A writ issued to bring a party before a court to prevent unlawful restraint. [<Med. Lat., you should have the body] Source: AHD
The basic premise behind habeas corpus is that you cannot be held against your will without just cause. To put it another way, you cannot be jailed if there are no charges against you. If you are being held, and you demand it, the courts must issue a writ of habeas corpus, which forces those holding you to answer as to why. If there is no good or compelling reason, the court must set you free. It is important to note that of all the civil liberties we take for granted today as a part of the Bill of Rights, the importance of habeas corpus is illustrated by the fact that it was the sole liberty thought important enough to be included in the original text of the Constitution.

Source: http://www.usconstitution.net/xconst_A1Sec9.html.
Activity:
The following people have been arrested and their writ of habeas corpus has been suspended, meaning that they are being held in jail without being formally accused of a crime. Choose whether or not you would agree with the suspension of the writ of habeas corpus in the following cases by putting an X in the appropriate column. 

	Situation: Taken from Geoffrey Stone, War and Liberty: An American Dilemma 1790 to the Present. (New York: Norton, 2007), 27-33. 


	Agree
	Do not agree

	A Maryland man who allegedly burned bridges and cut telegraph wires that connect Washington, DC to Maryland.
	
	

	A Maine man who evaded the draft. 
	
	

	An Illinois man who stated “anyone who enlists is a God damn fool”. 
	
	

	An Ohio Man who wrote “not fifty soldiers will fight to free Negros”.
	
	

	A New Jersey man who declared that “anyone who enlists is “no better than a goddamn nigger””. 
	
	

	A Missouri newspaper editor who published criticisms of Lincoln and the Union army. 
	
	

	A leader of the Democratic party who held rallies against the war where he urged citizens to vote in order to “hurl King Lincoln from his throne”. 
	
	


	Handout 2: The Enrollment Act of 1863 

An Act for enrolling and calling out the national Forces... 

Citation Information:"An Act for enrolling and calling out the national Forces, and for other Purposes," Congressional Record. 37th Cong. 3d. Sess. Ch. 74, 75. 1863. March 3, 1863. 



	


	Whereas there now exist in the United States an insurrection and rebellion against the authority thereof, and it is, under the Constitution of the United States, the duty of the government to suppress insurrection and rebellion, to guarantee to each State a republican form of government, and to preserve the public tranquility; and whereas, for these high purposes, a military force is indispensable, to raise and support which all persons ought willingly to contribute; and whereas no service can be more praiseworthy and honorable than that which is rendered for the maintenance of the Constitution and Union, and the consequent preservation of free government: Therefore— 

Be it enacted by the Senate and House of Representatives of the United States of America in Congress assembled, That all able-bodies male citizens of the United States, and persons of foreign birth who shall have declared on oath their intention to become citizens under and in pursuance of the laws thereof, between the ages of twenty and forty-five years, except as hereinafter excepted, are hereby declared to constitute the national forces, and shall be liable to perform military duty in the service of the United States when called out by the President for that purpose. 

SEC 2. And be it further enacted, That the following persons be, and they are hereby, excepted and exempt from the provisions of this act, and shall not be liable to military duty under the same, to wit: Such as are rejected as physically or mentally unfit for the service; also, First the Vice-President of the United States, the judges of the various courts of the United States, the heads of the various executive departments of the government, and the governors of the several States. Second, the only son liable to military duty of a widow dependent upon his labor for support. Third, the only son of aged or infirm parent or parents dependent upon his labor for support. Fourth, where there are two or more sons of aged or infirm parents subject to draft, the father, or, if he be dead, the mother, may elect which son shall be exempt. Fifth, the only brother of children not twelve years old, having neither father nor mother dependent upon his labor for support. Sixth, the father of motherless children under twelve years of age dependent upon his labor for support. Seventh, where there are a father and sons in the same family and household, and two of them are in the military service of the United States as non-commissioned officers, musicians, or privates, the residue of such family and household, not exceeding two, shall be exempt. And no persons but such as are herein excepted shall be exempt: Provided, however, That no person who has been convicted of any felony shall be enrolled or permitted to serve in said forces. 

SEC. 3. And be it further enacted, That the national forces of the United States not now in the military service, enrolled under this act, shall be divided into two classes: the first of which shall comprise all persons subject to do military duty between the ages of twenty and thirty-five years, and all unmarried persons subject to do military duty above the age of thirty-five and under the age of forty-five; the second class shall comprise all other persons subject to do military duty, and they shall not, in any district, be called into the service of the United States until those of the first class hall have been called. 

SEC. 11. And be it further enacted, That all persons thus enrolled shall be subject, for two years after the first day of July succeeding the enrolment, to be called into the military service of the United States, and to continue in service during the present rebellion, not, however, exceeding the term of three years; and when called into service shall be placed on the same footing, in all respects, as volunteers for three years, or during the war, including advance pay and bounty as now provided by law. 

SEC. 13. And be it further enacted, That any person drafted and notified to appear as aforesaid, may, on or before the day fixed for his appearance, furnish an acceptable substitute to take his place in the draft; or he may pay to such person as the Secretary of War may authorize to receive it, such sum, not exceeding three hundred dollars, as the Secretary may determine, for the procuration of such substitute; which sum shall be fixed at a uniform rate by a general order made at the time of ordering a draft for any state or territory; and thereupon such person so furnishing the substitute, or paying the money, shall be discharged from further liability under that draft. And any person failing to report after due service of notice, as herein prescribed, without furnishing a substitute, or paying the required sum therefor, shall be deemed a deserter, and shall be arrested by the provost-marshal and sent to the nearest military post for trial by court-martial, unless, upon proper showing that he is not liable to do military duty, the board of enrolment shall relive him from the draft. 

SEC. 17. And be it further enacted, That any person enrolled and drafted according to the provisions of this act who shall furnish an acceptable substitute, shall thereupon receive from the board of enrolment a certificate of discharge from such draft, which shall exempt him from military duty during the time for which he was drafted; and such substitute shall be entitled to the same pay and allowances provided by law as if he had been originally drafted into the service of the United States. 

SEC. 25. And be it further enacted, That if any person shall resist any draft of men enrolled under this act into the service of the United States, or shall counsel or aid any person to resist any such draft; or shall counsel or aid any person to resist any such draft; or shall assault or obstruct any officer in making such draft, or in the performance of any service in relation thereto; or shall counsel any person to assault or obstruct any such officer, or shall counsel any drafted men not to appear at the place of rendezvous, or wilfully dissuade them from the performance of military duty as required by law, such person shall be subject to summary arrest by the provost-marshal, and shall be forthwith delivered to the civil authorities, and upon conviction thereof, be punished by a fine not exceeding five hundred dollars, or by imprisonment not exceeding two years, or by both of said punishments. 



	


Handout 3: What Would These New Yorkers Think?

Intro:  The year is 1863. The Union army has not had many victories; in fact, many people in the North are taking about negotiating peace with the Confederacy.  The Emancipation Proclamation has taken effect and made it clear that the goal of this war is freeing the slaves. There has just been a Conscription Act issued, which established the first draft in American history. It is not even clear, at this point, whether or not the draft is constitutional.  Under the new act, New York City has been targeted to have one of the first lotteries, since that state has not met their voluntary enrollment quotas.  First, read the Enrollment Act of 1863. Below is a table of identities of New Yorkers; your task is to take on the identity of that person (as a group) and decide what that person would think about the draft. Some things to consider:

· What would this person find unfair about the draft?

· What would this person find fair about the draft?

· What action might this person taken when hearing about the lottery? What if they were drafted (if applicable) or their husband was drafted? 

	Group 1
	Group 2
	Group 3
	Group 4

	A 25 year old longshoreman; while you are on strike, African Americans have replaced you on the jobsite. 
	An Irish immigrant who has taken an oath of intention to become a citizen. 
	A railroad executive making 2,800 a year. 
	A volunteer who has served since 1861. 

	Group 5
	Group 6
	Group 7
	Group 8

	An 18 year old volunteer who has just signed up for service. 
	A 35 year old male small business owner. 
	A wife of a male aged 30 with six children under the age of 10.
	A  37 year old Copperhead who disagrees with the war entirely.  


Handout 4: Analyzing a Newspaper Headline
Your task today is to learn about one aspect of the NYC Draft riots of 1863 and create a nineteenth century headline, which is really an exciting summery of the events. Before you get started, look at the example below and answer the questions; this will give you an idea of what you should create for your headline. 
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What categories are represented in the headline? (For example, people, places, etc.)

Does the headline expose the bias of the newspaper? What words, phrases, etc. expose this bias? Underline them in the headline.

How does the headline communicate emotion? Circle words and symbols that communicate emotion and then label the emotion that they mean to express next to that line.
“Fort Sumter Bombarded…”. The Milwaukee Sentinel. April 13th 1861. Found at 
http://opinionator.blogs.nytimes.com/category/disunion/page/7/.

Handout 5: New York City Draft Riots

Locate your group below and use the provided URL’s to read about your assigned section of the NYC Draft Riots. Remember that you are going to create a newspaper headline about your assigned section, so you may want to take notes as you read.  You have also been assigned a bias and should slant your headline toward that bias. 

	Group
	Topic:
	Resources: 
	Bias:

	1
	Causes of the Draft Riots
	Leslie M. Harris, In the Shadow of Slavery: African Americans in New York City, 1626-1863. University of Chicago Press: Chicago. Found at 
http://www.press.uchicago.edu/Misc/Chicago/317749.html, 279-288.

“The Riot’s Causes”. Mr. Lincoln and New York. The Lincoln Institute: 2002-2011. 
http://www.mrlincolnandnewyork.org/inside.asp?ID=92&subjectID=4.
	Pro-draft

	2
	Causes of the Draft Riots
	Leslie M. Harris, In the Shadow of Slavery: African Americans in New York City, 1626-1863. University of Chicago Press: Chicago. Found at http://www.press.uchicago.edu/Misc/Chicago/317749.html, 279-288.

“The Riot’s Causes”. Mr. Lincoln and New York. The Lincoln Institute: 2002-2011. 
http://www.mrlincolnandnewyork.org/inside.asp?ID=92&subjectID=4.
	Anti-draft

	3
	The Riots: July 13th-16th 
	Leslie M. Harris, In the Shadow of Slavery: African Americans in New York City, 1626-1863. University of Chicago Press: Chicago. Found at http://www.press.uchicago.edu/Misc/Chicago/317749.html, 279-288.

“The Riots: July 13th-16th”. Mr. Lincoln and New York. The Lincoln Institute: 2002-2011. 
http://www.mrlincolnandnewyork.org/inside.asp?ID=93&subjectID=4.
	Pro-draft

	4
	The Riots: July 13th-16th 
	Leslie M. Harris, In the Shadow of Slavery: African Americans in New York City, 1626-1863. University of Chicago Press: Chicago. Found at http://www.press.uchicago.edu/Misc/Chicago/317749.html, 279-288.

“The Riots: July 13th-16th”. Mr. Lincoln and New York. The Lincoln Institute: 2002-2011. 
http://www.mrlincolnandnewyork.org/inside.asp?ID=93&subjectID=4.
	Anti-draft

	5
	Suppression of the Riots
	Leslie M. Harris, In the Shadow of Slavery: African Americans in New York City, 1626-1863. University of Chicago Press: Chicago. Found at http://www.press.uchicago.edu/Misc/Chicago/317749.html, 279-288.

“Suppression of the Riots”. Mr. Lincoln and New York. The Lincoln Institute: 2002-2011. 
http://www.mrlincolnandnewyork.org/inside.asp?ID=94&subjectID=4.
	Pro-draft

	6
	Suppression of the Riots
	Leslie M. Harris, In the Shadow of Slavery: African Americans in New York City, 1626-1863. University of Chicago Press: Chicago. Found at http://www.press.uchicago.edu/Misc/Chicago/317749.html, 279-288.

“Suppression of the Riots”. Mr. Lincoln and New York. The Lincoln Institute: 2002-2011. 
http://www.mrlincolnandnewyork.org/inside.asp?ID=94&subjectID=4.
	Anti-draft

	7
	Response to the Riots
	Leslie M. Harris, In the Shadow of Slavery: African Americans in New York City, 1626-1863. University of Chicago Press: Chicago. Found at http://www.press.uchicago.edu/Misc/Chicago/317749.html, 279-288.

“Response to the Riots”. Mr. Lincoln and New York. The Lincoln Institute: 2002-2011. 
 
http://www.mrlincolnandnewyork.org/inside.asp?ID=95&subjectID=4.
	Pro-draft

	8
	Response to the Riots
	Leslie M. Harris, In the Shadow of Slavery: African Americans in New York City, 1626-1863. University of Chicago Press: Chicago. Found at http://www.press.uchicago.edu/Misc/Chicago/317749.html, 279-288.

“Response to the Riots”. Mr. Lincoln and New York. The Lincoln Institute: 2002-2011. 
 
http://www.mrlincolnandnewyork.org/inside.asp?ID=95&subjectID=4.
	Anti-draft


Handout 6: Drafts and Bread: Comparing Riots in the North and South

David Williams, Bitterly Divided: The South's Inner Civil War. New York: The New Press, 2008. Found at: http://books.google.com/books?id=Brl-4Pcrl1oC&printsec=copyright&source=gbs_pub_info_s&cad=3#v=onepage&q&f=false
Draft if You Do, Draft if You Don’t

Click on the link above and scroll down to Chapter 2- Rich Man’s War on page 53. Read until page 61 (Stop at ‘Endless Bales of Cotton’). 

Answer the reading questions below as you read the section:

1. What were the legal ways that you could be exempt from the Confederate draft? 

2. Why do you think were the motivations for the Confederate government to provide these exemptions?

3. What were some of the illegal ways to avoid the draft? How did these contribute to the disharmony over the war effort?

4. Do you think that the concept of state’s rights provided additional problems for the south when organizing the draft? Why?

Riots, Riots Everywhere

Read pages 91-98 in the book and read about the Confederate bread riots and answer the following discussion questions:

5. What were the causes and context of the bread riots in Richmond, VA? How did these compare to the causes and context of the NYC Draft Riots?

6. What was the response to the Richmond riots by the military, government officials, and newspapers? How do these responses compare to the NYC Draft Riots? 

7. How did class play a role in the Confederacy, including the draft and the bread riots?

8. The drafts in NYC were more focused and deadly. What factors in both the North and the South, influenced the different result?

Handout 7: The Drafts and Riots: An Outside Perspective

Imagine that you are a British reporter during the US Civil War. You have travelled to both the Union and the Confederacy and have witnessed the drafts and riots. People at home are very interested in news from the conflict, especially about how the people within the United States are supporting or resisting the war effort. You will need to complete a small assignment on both of the topics listed below. Each of the assignments should be in a different format (for example, you can draw a political cartoon comparing the drafts and then complete a podcasts comparing the riots.) 

	Topics (Each required)
	Format: Choose one for each topic
	Essential Questions: Must be answered in each of your assignments

	Comparison of the Northern and Confederate Drafts
	Podcast
	What were the causes of the event? 

	Comparison of the NYC Draft Riots and Richmond Bread Riots
	Editorial 
	What were the 5 w’s and the how of the events?

	
	Political Cartoon
	What were the similarities and differences of the events?

	
	Freebie- come up with a creative format and get teacher approval
	How did class and/or gender play a role in the event?

	
	
	What opinion/bias/slant would a British newspaper reporter have about the events?


